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THE ASPECTS OF THE DEVELOPMENT OF CHILDREN 
SPEECH IN THEIR CONSTRUCTIVE ACTIVITY 
 

Ineta Aizporiete  
University of Latvia, Latvia 
e-mail: ineta1308@tvnet.lv 

 

Abstract 
One of the most important task of the pre – school pedagogical process is to promote the 
development of the chidren thinking and imagination. One of the methods is the 
constructive activity which aim is to develops the children abstract thinking and 
imagination. Constructive activity concerns several children processes of cognition, it 
promotes the perceptivities, thinking, imagination, understanding of the environment, it 
makes the child to think of the colours, shapes and connections of the items. Construction 
promotes the development of the speech, it introduces children with mathematical 
conceptions and the base of geometry.. Performing researches, analysing the literature 
we can make conclusions about the significance of the intellectual and mental age, 
psychogical factors and environment in constructive activity. 
Keywords: Constructive activity in pre – school, creative abilities, development of speech 
and language, drafts, graphical simulation, model, process of cognition, schemas, 
simulation. 
 

Constructive activity 
 

Constructive activity – it is the aim of the practical activity to get previously 
intended definite ready product, which matches up to its functional aims. Construction is 
tightly involving with the game which suits child’s book.  

Constructive activity has the leading role in children’s comprehensive 
development in the improvement of their skills and knowledge. 

At the age from 3 till 6 a child is very sensitive, open to different impressions. A 
child is like a researcher investigating himself and environment. He/she perceives and 
experiences each new thing very creatively. A child starts to orient oneself in social 
situations, recognizes oneself, tries to realize the intentions and wishes. At this age a child 
acquires the mankind culture, the means of communication and shows oneself as a 
subject of activity step by step. It is taken for that the determinative is not the amount of 
the acquired knowledge but emotional world perception, creative activity. The acquired in 
the childhood is the secure foundation for all life. 

Children’s constructive activity is important process of education and 
development. It touches several children’s cognition processes(perception, thinking, 
imagination), environment understanding, it makes them think about the colours, shapes 
and coherences of the object. This is the reason why the constructive activity is the 
unreplaceable part of the pre–school pedagogy and the process of the children 
development. 

Construation promotes the development of the speech, understanding of the 
environment, develops the technical thinking, it introduces children with mathematical 
conceptions and the geometrical basis.  

Practical classes is the main adaption form of the construation using different 
methods like object – watching, model display and analysis, construction simulation and 
construction of the scheme, sketch, drawing, photograph, image, video, etc. using 
building materials. 
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A.Makarenko underlined that a child playing with toys – the materials from 
which it can build structures, "most closely related to people's real nature: a man creates 
values and culture of materials..."(Kucakova, 1990) 

English psychologist D. Sell believes that the role of "creative hand work" is to 
promote children's thinking and speech development. (Vorobjovs, 1996) People do 
manually the finest and more complex works. Therefore, the child is advisable to work 
with construction materials, which have small parts, the child develops finger dexterity 
and they become more agile and more flexible. (Vorobjovs, 1996) 

M. Kolcova about the history of the finger movements said that it has already 
evolved over the course of development of humanity, when people did not speak yet but 
to communicate and understand each other used the sign language. Later gestures began 
to connect to the outcry, so it is also closely associated with the speech development. M. 
Koļcova compiled the thoughts of other authors about the development of finger muscles, 
such as he has mentioned neurologist and psychiatrist W. Bechterew, who wrote that the 
hand movement has always been closely associated with the speech and contributed its 
development. (Kolcoca, 2006) 

After M.Kolcova view (Kolcova, 2006), wrist and finger movements are so 
closely related to the movements of the voice generator apparatus, that there is every 
opportunity to  consider them as additional speech organs. (Kolcova, 2006) 

This confirms how important and natural is the speech correlation in relation to 
hand – finger movements. M.Kolcova surveys show that pre – school aged children’s 
fingers small movement exercises not only contribute to the speech development 
intensity, but also to its quality. If the fingers are stiff, unfree, the development of speech 
is limited. 

Z.V.Listvans is talking about the fact that the sense of touch is the most extensive 
because the touch cells are distributed throughout the body, thus the child develops tactile 
sensations while working with the construction materials (Listvan, 1981). 

Each child's creative work must be original creative work. The creative work 
contributes the development of creativity, which is the most important task of the 
constructive operation. During constructing a child learns not only to distinguish the 
external characteristics of the object model such as shape, size, structure, but he/she also 
develops cognitive and practical activities. Constructive action begins with the discovery 
of objects in real reality. 

Constructing a child not only visually perceive object properties, he also 
practically divide the sample into components, then putting the model. Such a child acts 
in both an analysis and synthesis. 

Activity that is geared towards achieving certain goals, develops not only in 
itself, but also enrich the child's visual perception of objects in the world around. It is 
formed the precondition to develop the maximum capacity at pre – school age, creating 
the analysis of the in – depth subject matter and visual pattern. It will enhance the ability 
to compare, perform the visual analysis in process, including perception, thinking 
process. 

Actions with different objects is the main learning tool of the thinking. What the 
child at the beginning does during the activities with the objects, and later may be 
thinking, acting with in the mind fixed ideas, and according words. Gradually, the child 
begins to comprehend a variety of tasks and their ways out. The child himself comments 
his/her action and the speech helps to implement it. Just the word helps to transfer the 
object activity into intellectual level. The child begins to imagine his/her operations and 
in further development also plan it. So the chaotic foraging action becomes a sensible, 
focused action. (Pre-school education curriculum, 1998) 
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Constructing structures the child clarifies and supplements concepts, before 
drawing the design condition in space and the placement of the components. The 
perceptions are improved, even when the structure is placed on a certain plane. This way, 
the resulting three –dimensional  picture of the design process is formed by the visual 
material. 

In the process of the constructive activities children develop general conception. 
These generalizations are formed from the basic idea. Children get to know that most of 
the objects around form the homogenous group of subjects which are merged into one 
concept, such as buildings, bridges, transportation., Etc. Each group of objects has both 
common and distinct features. Common signs that are common ingredients consisting, for 
example – in buildings – walls, windows, doors, roofs; for cars – engine, cabin, trailer. 
Components differ in shape, size and material. These differences depend on the style – 
the school building has a lot of wide windows to classrooms to be bright; residential 
buildings, have narrower windows, balconies; shop buildings – large showcases. Shape 
and size are different components, but the main components remain the same. In this way, 
children learn the importance of practical design that promotes the development of 
thinking. 

A Lublinska studying children psychology, has dedicated the great importance to 
language and speech, considering the language of the general, but the speech – the 
language of individual expression. The child speaking expresses the attitude both to what 
he/she is speaking about , and to whom who is speaking to. (Lublinska, 1979) 

Child is in an environment that constantly affects him. Relatively it is classified 
as macro and microenvironment. Microenvironment it is a family – a part of society in 
which the child hears language firstly. Family environment is one in which the child 
psychologically mature to the speech, and right here the child learns the skills to use the 
language as a cognitive tool of the outside world, human communication and interaction 
tool. Gradually, the child goes to macroenvironment – the society, through which the 
child perceives the world as a whole. Environmental impact is an important factor not 
only for the child's overall development, but exactly for his/her speech development. 

Constructive activity is also the promoter of the speech, as children running 
conversation among themselves during games, thus motivating their actions. As well as 
designing the children learn the names of the location – prepositions – "to", "below", 
"near", "behind", "bottom", "over" and activate the vocabulary of adverbs – "Top", 
"down", "front "," rear "," right "," left ". They learn the concepts such as high – low, 
wide – narrow, long – short, small – large, etc. 

In the process of constructive activity children learn the names of geometric 
constructions materials (cube, rod, plate, etc.). 

In all classes children should be encouraged to tell what they will be built, if 
necessary, assisting with questions and advice. Children are often involved in sample 
analysis, it develops the ability to deliberate design, encourages for the independent 
search of the methods of the activities. 

The speech is one of the intellectual development resources. Acting and 
collaborating children gradually acquire a new cognition and increase their vocabulary. 
The main condition of the language learning is also the acquiring of words, the extension 
of the word stock and activation. Spatial and numerical relationships may reflect only by 
the help of the word. Each new technique mastered by the child secures each newly 
updated quality by the exact word. The most complex for the children is the reflexion of 
the mathematical links and relationships in their talk , as there they need to develop skills 
not only in simple sentences, but also in complex sentences. 
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During the work with children the construction allows to use the graphical 
modeling of the objects, as well as their own design. Initially, children have to learn basic 
design from the building materials and graphical models, their use, as well as they are 
familiar with terms such as a diagram and draft. 

When a child has mastered the basic design and the ability to use the finished 
graphic models, he/she can start to acquaint the practical design – the graphic design 
models. Graphical models are included in the tasks, which are constructed from the 
sample. As the sample is provided a model in which the contours of individual elements 
are hidden. The model is needed to be reproduced from the available construction 
material. 

For the child is offered the certain task, but not the methods of how to solve it. 
The main task is to develop the skills in demonstrative modeling that would contribute to 
successful structural activities and practical tasks. The graphical models should be shown 
together with the certain set of objects or ready – made building. The way to connect 
them at the beginning shows the teacher, then it is made by the children themselves. 

Graphical models are the ones children master the slowest and can take a long 
time while the children learn them. The biggest hitch point is inability to correlate real 
details size and the size in the representation scheme. 

In the model graphical analysis dominates the reliance on a specific model, 
sometimes direct demonstration of the design. It is characterized for children to omit 
elements or replace them with another. 

  Reasons for difficulties in the realization of the graphical models are: 
 for the graphical models capture children do not have skills to update the 

individual components; 
 creating a model inability to take constructive action. 

The biggest problems for children can be caused by inability to use patterns in the 
implementation process of the constructive activities because not everybody can obtain 
the necessary information from the model. 

The graphic model in process of reproduction divides the practical model in 
several parts. This means that children are offered the model, which is gradually being 
added by the elements. The child sees not only the final appearance of the buildings, but 
also its gradual creation. 

Z.V.Listvan believes that modeling is required some more complicated tasks. 
When a child has mastered the model, the teacher is to be changed it. (Listvan, 1981) 

To make it easier for children to navigate schemes it is necessary to introduce 
them to a colour – code so that children know which design elements they should begin 
with. When children have learned the skills to operate the scheme, they can already draw 
the shemes themselves. Children have to be promoted to use colour code in their schemes 
to know the component to start construction. 

    There are defined the following design types: 
1st of the form – children make up the construction of pre–prepared design, drawing, 
photography, simple drawing, which clearly shows the required construction lines; 
2nd the condition – the children construct the known structure in accordance with the 
requirements; 
3rd construction of the idea – the certain topic or idea is offered for the children but a 
design is created by the children itself. The children can choose the theme and design of 
the content of their own. 

Teacher's questions, explanations can be used in conjunction with visual 
methods, when children are taught to survey items after a certain plan. Teacher's thought–
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out questions help to see the important distinctions. Questions have to not only direct the 
child's attention to external signs, but also on the relationship between objects. 

The children constructive activity learning methods may also include the analysis 
and the assessment of the work process. During the analysis, one should pay attention to 
techniques which are used by children through the building. Evaluating the results of the 
collective work must take into account not only the industrial quality, but also the extent 
to which children filled the set rules. 

Constructive action is not used only as a means of mental development, but 
through it also forms the child as an individual's moral qualities. 

The improving of the moral qualities takes place in direct contact with the 
intellectual upbringing, and this process is comprehensive and harmonious for the 
development of the child. Constructive action in the whole process plays an important 
role, it promotes self–sufficiency, initiative, organization, and the responsibility of the 
performing task. 

It is important to develop in children general tecniques of the subject research. To 
teach children to see the object components, identify the key components and to 
accumulate their functional use. What are the results, and how children have mastered the 
construction types see Table 1 and Figure 1. 

As can be seen, one of the most difficult types is to work on the schedule. 
 
 

 
Figure 1. Constructive modeling activity 

 
 
 
 
 
 
 

Table 1 

19

7

4

8

17

5

7

16

7

0

2

4

6

8

10

12

14

16

18

20

Freely Need help Not 
succeed

Freely Need help Not 
succeed

Freely Need help Not 
succeed

Work using sample Work using instruction Work using scheme
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Constructive modeling activity 
 

Nr. Name Work using sample Work using instruction Work using scheme 
Fre
ely 

Need 
help 

Not 
succeed 

Freely Need 
help 

Not 
succeed 

Freely Need 
help 

Not 
succeed 

1.  G x    x  x   
2.  E  x  x    x  
3.  El x     x  x  
4.  I x   x    x  
5.  Em x   x   x   
6.  Ot   x  x   x  
7.  K x    x    x 
8.  Ga x    x    x 
9.  Am  x    x   x 
10.  Ar x    x  x   
11.  M x   x    x  
12.  L x    x   x  
13.  Os  x   x   x  
14.  Al x    x    x 
15.  Lai   x   x x   
16.  R x    x   x  
17.  P x    x   x  
18.  Re x   x     x 
19.  Arn  x    x x   
20.  Ed   x  x   x  
21.  N x   x    x  
22.  S x    x    x 
23.  Ri  x   x  x   
24.  Lau x   x    x  
25.  K x    x   x  
26.  Si  x    x  x  
27.  Pau x   x     x 
28.  An x    x  x   
29.  Ma   x  x   x  
30.  Ro  x   x   x  
  19 7 4 8 17 5 7 16 7 

Symbols 
 
X– work freely 
 

Analysing the table we can make conclusions, what is the child functioning in 
various design forms. Using the sample 19 children can work freely, 7 children need 
teacher assistance to do the work completely, for 4 children this task is too difficult. 

 After teacher’s instruction 8 children can do the work freely, 17 children need 
teacher’s assistance and work is carried out to the end and all precautions have been taken 
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into account, for 5 children the task is too hard. These children introduced changes in the 
instructions and did the job that did not correspond to the guidelines. 

It is very important for children to indicate the resulting error in time and help to 
understand what was done wrong and let the child himself to correct it. 

Using the scheme seven children could work freely, 16 children needed help. 
Children's buildings had inaccuracies and errors, but the children corrected them with the 
teacher's help during the construction. 7 children did not know how to operate the scheme. 

To work using the scheme was one of the most difficult tasks. 
Children who are not succeed as well as children who need help getting used to 

the assistant's role, it is hard to develop the constructive skills for them. Such children are 
inactive, they can’t show the independence, to realize the planned. 
 
Conclusions 
 

 The practical study created on base of the acquired theoretical legacy of 
constructive activity at pre–school age let us to assert: 

1) Constructive action develops the understanding of the design structure for 
children; 

2) Perceptions and understanding of the constructive activities are formed on the 
basis of practical experience, particularly in the direct contact with construction 
materials; 

3) When analyzing the various authors, it was concluded that very important in 
constructive work is the child's intellectual and spiritual development, 
psychological factors, the environment, as well as the constructive activities help 
children to gain knowledge of the stability and balance, as well as improve their 
sense of spatial production; 

4) Constructing the model, using the sample, the conditions and the scheme children 
were able to understand the instructions just after longer working; 

5) Constructive activities affect the number of child’s processes of consciousness, it 
promotes the perception of ability, thinking, imagination, makes the child think 
about the object’s colors, forms and links; 

6) Constructive action is the promoter of the speech, as the children talk among each 
other, thus motivating their action. 

 
Summary 
 

Constuctive activity is the promoter of the speech because children speak with 
each other in that way motivating their activity. Speech is one of the means of the 
intellectual development. During the construction the children learn the names of the 
location. Acting and communicating the child acquires the new information and increases 
the vocabulary. The main condition of the acquiring the language is to acquire the words, 
to increase the vocabulary and promote it. Dimensional and numerical proportionals 
could be reflected only with the help of words. Each new acquired by the children activity 
manner is fixed by the accurate word. The most complicated thing in the speech for the 
children is to reflect the mathematical links and proportions because they need the ability 
to form complicated sentences. The constuctive activity is viewed as the manner in the 
development of the all – round child – intellectual and mental age. In the process of the 
constuctive training the children acquire the general aspects. Ability to purposefully 
inspect the items or the models. Children learn to plan their action, learn to control it and 
to correct their mistakes. 
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ON THE ROAD TOWARDS A HOLIDAY-TRIP EDUCATION 
FOR CHILDREN (0 and 18 years) 

 
Carl Chr. Bachke, Sigrid M. Hødnebø and Jan-Erik Hallandvik 

 University of Agder, Norway 
e-mail: carl.c.bachke@uia.no 

 

Abstract 
Most educational research is linked to institutional settings. The current research focuses 
on education taking place within the deinstitutionalised context of holiday-trips. So far, 
little research has been done in this field. This article illuminates the research question: 
Which factors are essential for establishing a useful educational model for NGO-
organised holiday-trips for ”deprived” children, run by use of voluntary staff? 
Quantitative data was collected from participants with a questionnaire, and qualitative 
data from the volunteer leaders and public executive officers with interviews.  The main 
findings reveal that four factors seem to be essential for success: (1) trip-form, based on 
a conscious matching of participants’ age and motivation; (2)  trip-management linked to 
the selection of leaders, the formation of leader-teams, and the leaders’ managerial style, 
manner and efforts (3)  trip-content, concretised in crucial sub-points like prior 
information,  means of transport, food and lodging, composition of activities, and the 
balancing of fixed and free programs; and (4) selection criteria for participants. The 
findings are discussed in the lights of educational and psychological knowledge from 
institutional settings, plus more specific findings from the scant research within the fields 
of camp-school practice and general leisure-time studies. The strengths and weaknesses 
are assessed using a discourse analytic approach. The main findings are summarised in a 
preliminary relativistic model of holiday-trip-education. The model is considered to be a 
useful tool for agencies being active offering such trips to children who involuntarily 
must abstain from conventional holiday-tours.  
 

Introduction 
 

Education as a discipline has to a great extent been connected to institutional 
frames represented by school-buildings and kindergartens with their nearby surroundings. 
Moreover it has focused on the time the pupils attend school/nursery centres. Despite this 
there is a long-lived tradition of alternative educational activity attached to leisure time 
and holiday as an important arena for children’s learning and coping. As an example, in 
Norway for almost 150 years holiday trips for children facing poverty and other 
difficulties have been organised. At times the educational content of such trips has played 
a vital role. NGOs, like the Red Cross, have often contributed much in organising and 
working out such holiday concepts. Quite often there has been a co-operation with the 
public administration, not least during the more recent years (Hallandvik, et al., 2009). 
Such “holiday-projects” have, however, rarely been subjected to a systematic educational 
approach and reflection. In this article it is argued that this is both valuable and 
pragmatic. The main purpose is to identify some crucial factors influencing holiday-trip 
education, and based on them to develop a model that can serve as a basis both for further 
research and for the practical planning and execution of such trips for children. It is hoped 
that the use of this model as a tool for planning and carrying out tours will lead to 
increased learning, coping and well-being for the participants. 
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Children’s lack of holiday experience as an educational research field 
Holidays and leisure time amount to 1/3 of the year for children. For most 

children this time share constitutes an important part of family-based learning and 
education. Figures show, however, that approximately 20 per cent of children do not go 
on holiday. This occurs due to parents’ poverty, or they might have other reasons for not 
being able to bring their offspring on such trips. For these children the gap between them 
and those peers that travel much might be difficult to bear. They often feel that they lose 
important cultural experience. They face so to say an “experiential poverty” which makes 
them less qualified than their age-mates for coping with certain aspects of their lives, and 
often leaves them with a feeling of being losers (Bachke et al 2007; Løvgren 2009). Some 
NGOs (voluntary organisations such as the Red Cross, the Green Care, the Union of 
Handicapped, etc.) have taken up this challenge, and arranged holiday trips for 
inadvertent abstainers. 

Much research has been done on children’s daily leisure time, not least in the 
USA (Selle, 1999). In Scandinavia such leisure time research is still in an initial phase 
(Säfvenbom, 2005). There is some research on holiday trips for children who are 
involuntary abstainers (Fridberg, 2000; Øvrevik, 2002; Bachke et al, 2007), but the 
educational outcomes have hardly been described in the literature. Although it is 
commonly agreed upon by educators that important learning, education and development 
can take place during children’s leisure time and holiday trips with friends and family (for 
example Evenshaug & Hallen (2000) and Gunnestad (2008) who make use of 
Bronfenbrenner’s ecological model), the research findings generally - and even more so 
for specific “sub-stimulated” groups – are notable for their absence.  

However, to a certain degree education as a discipline has also described fields 
that are similar to holiday contexts, e.g. outside-house education, out-of-school education, 
milieu- or open air education, camp school education, etc. Common for these forms of 
education is that learning takes place outside a four-walled classroom (Stensson, 2005). 
Even so, the education carried out happens within well-known and planned 
organisational, social and physical frames. Moreover, the personnel in charge of such 
education are often professionally trained and paid (cf. Held & Olsen, 2008). The 
educational projects this article aims at are, on the contrary, characterised by looser 
frameworks and non-professional management, and unpaid staff (Madsen, 2005). 
Voluntariness and amateurishness as opposed to paid professional work is one dimension 
that might explain why there has been little attention paid to these projects in research. 
Another possible contributory factor is the lack of the institutionally-linked intentional 
planning and execution that marks the public educational mandate. Quite the contrary 
these projects are distinguished by a looser here-and-now creation of education, because 
it is part of the nature of many holiday-trips that participants should have the freedom to 
live “unplanned” and follow their own whims. This may be an important aspect of 
children’s leisure time due to the weigh educators attribute to playing and fantasy. 
Consequently the educational challenges are different in such a setting. In particular one 
would expect the educational basis for the activities to be less outspoken. However, most 
likely there is much tacit knowledge developed among the volunteers, as well as amongst 
participants and administrative public supporters of holiday trips for groups of abstainers. 
The aim of this article is to uncover some of this implicit knowledge, not least by 
introducing the new concept of holiday-trip education. 
 

Research question, sub-questions and clarification of concepts 
The main research question is: Which factors are essential for establishing a 

useful educational model for NGO-organised holiday-trips for “deprived” children, 
using voluntary staff? 
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To elucidate this research question information, gathered from participants and 
trip leaders who took part in some trips during the period 1995-2007, has been mainly 
used. The data are taken from an evaluation study performed on behalf of the Red Cross 
in Aust-Agder County in the southern costal area of Norway (2006-08). Also it is 
complemented by data on the views of public executive officers. The involvement of this 
latter group was a major reason for doing the evaluation. The public municipalities had a 
need for documentation because of their financial support to the trips. Official 
involvement was also vital in the selection of participants for the trips (Hallandvik et al., 
2009).  
 

In addition complementary educational and psychological theory has been used 
to develop a broader theoretical reasoning about relevant factors. In this article four sub-
questions are illuminated: 

1. Which forms of holiday trips are in use? 
2. How are the holiday trips managed? 
3. How is the content of holiday trips assessed? 
4. The participants, what is focused on? 

These questions correspond to various lines of thoughts about conditions which 
are supposed to be essential in the execution of holiday-trip education. Generally in 
educational models the concept of factors is used to describe such conditions (Bjørndal & 
Lieberg, 1978; Hiim & Hippe, 1998). In this article the factor concept in this sense is used 
both in the research question and in the rest of the text. 

The focus of this article on educational challenges connected to holiday-trips for 
vulnerable children is a part of the more comprehensive concept leisure (time). 
Historically this concept is rather new. It contrasts in a way with concepts like work and 
duty (Aléx et al, 2000). Leisure relates to periods when the individual is excepted from 
the tight constraints of the social milieu on certain behaviours. Säfvenbom (2005) claims, 
however, that the leisure concept has changed over time. At first it comprised the time 
one was not subjugated to the job by demands of an employer. Later it also comprised the 
time when one was faced by demands from the family and the surrounding community. 
Defined in this way leisure becomes something objective. However, leisure is also 
connected to the individual’s own subjective experience. To a certain extent it is 
subsequently meaningful also to define leisure as “a subjective feeling of freedom” (ibid, 
p.29). 
Holiday means that one is off-duty for several continuous days or weeks (Landrø & 
Wangensteen, 1994). It can be linked to recreation, relaxation and the strengthening of 
health, but also to development of identity and learning. Many point out that holidays 
increase their feeling of quality of life (Säfvenbom, 2005). Cushman et al (2005) presents 
a survey of people’s use of leisure time in 15 countries. The study shows the following 
global trends: 

1. Most of the leisure is used at home on activities like TV, PC, the Internet, 
listening to music, reading journals, books and newspapers, etc. 

2. Sport has become more globalised. In former days it was locally based. Through 
the media the focus is on the elites, and on the marketing of sports clothing and 
equipment. 

3. Film, TV, and the entertainment industry generally have been marked by a 
globalisation, heavily influenced by a predominance of North-American cultural 
features. 
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4. Tourism is the last, big leisure activity. It is a rapidly growing industry where 
cultural highlights and extraordinary natural phenomena are strongly focused. 
This has led to controversy concerning ownership and conservation issues. 
The growing volume of holidays hints at their becoming increasingly important 

for people. As an example, people’s self image and status are today more defined by 
which places one has visited and which activities one has participated in than ever before 
(Tordsson 2005). Holidays, however, require resources, and as a phenomenon also 
demands critical reflection. To a certain extent it leads to uneven participation for 
different strata of the population. Thus the differences in holiday participation are a 
challenge, both socially and educationally. Säfvenbom states (2005, p.101)) that “the 
losers of the risk-society are also the losers of the leisure-market.” In this light it is 
appropriate to argue that to be excluded from the “holiday-market” is both a social and a 
democratic problem (Aléx et al, 2000, p.16). 

Even if the provision of services in the Norwegian welfare state is to a large 
extent publicly based, there has always been a private and voluntary contribution to 
organising holidays for vulnerable children. The concept of voluntariness is in this article 
used in connection with the unpaid work of idealistic NGOs (Repstad, 1998), where 
voluntarism lies at the core (Lorentzen, 1994). Such organisations must be distinguished 
from private enterprises aiming at earning money as private enterprises. Among the latter 
some have started to operate in the holiday-market for children, but so far not on a large 
scale (Hallandvik et al, 2009). 
 

Methodology in a new research field 
 

A look at various Scandinavian and international research data-bases, reveals 
hardly any articles and reports dealing with a research question similar to this article’s. In 
the first place researchers have abstained from looking at the market of voluntariness. 
Secondly, when work has been done on the leisure- and holiday-markets, it is mainly 
linked to how to improve marketing, the sale of products and to the development of the 
industry; i.e. research so far is mainly business-linked (Cushman, 2005). Linking 
education to the fields of voluntariness, holidays and amateurishness, is interpreted 
contradictory, and subsequently not paid much attention. When this research team was 
challenged by a regional department of the Red Cross Aust-Agder to do an evaluation 
study, it consequently had to develop its own approach in co-operation with the 
“employer”. It was decided to use both quantitative and qualitative methods to gather a 
wide range of empirical data (Bachke et al., 2007).  

The underlying aim was to evaluate the impressions and assessments of the 
various actors involved in the Red Cross’ holiday-trip projects. The intention was to 
search for the elements of the projects which were rated as good and which that might be 
improved. Due to the scarcity of research in the field so far the original research design 
was very open and had a narrow theoretical base. It mainly relied upon the conceptual 
clarifications described above plus some historical documents narrating reminiscences of 
similar holiday projects done in previous times. This project has proceeded from 
empirical data-collection to looking for relevant theory, that is, the opposite approach to 
conventional research. Then this theory is used to frame the findings in order to establish 
a theoretical model for holiday-trip education. 
 

The quantitative element 
The quantitative component of the research comprised a questionnaire to 

participants, consisting of four main parts, indicating:  
1) The kind of trip participated in;  
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2) How the participant assessed the different elements of the trips, like advance 
information, transportation, feeding and lodging, content/activities, being 
together with other trip-participants and the leaders;  

3) What significance the trips was seen to have on life after the trip: at school, at 
home and during daily leisure time; and  

4) Demographics of the informant.  
For many of these part-questions the informants could use a five-point Likert-

scale to state their opinion (1 = low level of satisfaction, 5 = high level). Besides that the 
informants could also answer open-ended questions linked to part (2). 

The informants were selected by a partly strategic sampling approach from a 
population of some 700 trip participants. All in all 84 informants were selected so to 
reflect the different trip forms as well as the variation of participants during the 11 years 
the project had been ongoing. Despite reminders only 24 of the sample responded. This 
gives a response per cent of 28.6, too few to make statistical estimates of significance. 
For ethical reasons the researchers had no access to background characteristics of the 
whole sample – indeed this was hardly known to anyone, because the Red Cross stored 
little information about any participant. Consequently it is hard to assess how 
representative the group of respondents is. However, since to answer a questionnaire 
requires writing abilities, it is reasonable to believe that the dropout rate is higher among 
the younger children (from 6 to11 years), than among the older children (from 12 to17). 
To make up for the low response rate, the Red Cross decided to use a similar 
questionnaire, though with more open-ended questions, to gather the evaluation of older 
children participating in a summer trip to England in 2006. All the 18 participants 
responded, which means that the total group of participating informants is biased towards 
the youth part of the age scale from 1 to 18. 
 
 
 
 

The qualitative element   
This qualitative element consisted of two parts. Part One comprised interviews 

with ten strategically selected trip leaders. The whole sample had much experience, all in 
all from 55 trips. Some informants even had experience of different types of trips, offered 
by the Red Cross of Aust-Agder. The senior leaders for all travel destinations visited 
during the decade were included in the sample. The interview guide overlapped 
thematically with the questionnaire. All the interviews were recorded and transcribed 
verbatim, producing 60 pages. 

For Part Two, 16 public executive officers employed by municipalities in Aust-
Agder County were interviewed. All the municipalities in the county were represented. 
The county has an even share of smaller towns and rural municipalities. Thematically the 
interview covered areas like the need for financial assistance; prioritising support; 
selection of trip participants; co-operation with NGOs; “return” for the participants; the 
assessment of content and trip activities; and suggestions for improvement (see 
Hallandvik et al., 2009). 
 

Criticism of methods 
The approaches used have both strengths and weaknesses. The original 

questionnaire to the participants was affected by high non-response rate. On the other 
hand, it achieved a 100 per cent response on the extra questionnaire to participants on the 
summer-trip to England in 2006. In sum, however, we have avoided presenting 
statistically-estimated findings, but rather interpreting figures and statements from the 
quantitative approach in a qualitative way. In other words, we came to look upon the 
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questionnaire responses as discursive statements representing the voices of the 
participants, and use them to elucidate crucial factors in holiday-trip education. 

The qualitative interviews were marked by a good atmosphere leading to 
thorough and supplementing talks. Subsequently the best frames for hearing the 
discursive voices of both trip-leaders and public executive officers were at hand. This part 
is therefore considered to be both reliable and valid. The total data collection has as its 
main strength the fact that the discursive voices of different involved actors were heard. 
However, to increase this study’s generalisability it would have been profitable to do a 
follow-up study among participants. Since it seems hard for them to answer a 
questionnaire, qualitative interviews with some of them might be recommended, using an 
interview guide focusing on the educational value of holiday-trips for “indigent” children 
who are involuntary abstainers. An alternative approach might be to rely on participant 
observation. 
 

Data analyses 
The transcribed interviews with the leader-informants, the comments to the open-

ended questions of the questionnaire, and to a certain extent educationally relevant 
statements from the public executive officers, were analysed by means a discourse 
psychological approach which required the reading and rereading of the text several times 
(Jørgensen & Phillip, 2008). The four sub-questions, outlined above, served as basis for 
categorising and interpreting the text fragments, together with elements from didactic 
factor theory (cf. Bjørndal & Lieberg, 1978), educational psychology, and developmental 
psychology. 
 

Findings and discussions 
 

This article discusses a selection of the findings of the total evaluation study 
(Bachke et al., 2007). The selection is mainly in the form of descriptive discursive 
statements which are interpreted in the light of the research question and its four sub-
questions. These create the disposition for this section, in which findings and discussion 
intertwine. This chapter describes and discusses four factors contributing heavily to the 
construction of the educational model: Trip-form, trip-management, trip-content and trip-
participants. 
 

The choice of trip form  
A major choice for executive personnel at the Red Cross is which trip form one 

should go for. In this context it is relevant to talk of three main forms: Farm-house 
holiday, camp-school holiday and group/charter holiday. The classification refers in the 
first place to a historic development. To send poor and undernourished children from 
towns on holidays to selected farmers in the countryside, to feed them, and let them 
experience fresh air became a common social-political enterprise in the later part of the 
19th century. It is also named “the Danish model” of holiday because the Danes were 
pioneers in the field. By and by there were other places which suited the purpose, and 
these were more independent of the farm-settings and more linked to the use of the 
natural scenery. Such places were baptized camp-schools, and one talked of camp-school 
holidays. Switzerland acted the avant-garde for this, and the label “the Swiss model” 
became a concept. It started in the first half of the 20th century. During the nineteen-fifties 
and -sixties charter or group-tour holidays were introduced in the Scandinavian countries, 
and by the 1980/90s such holidays were on a smaller scale also offered to socio-
economically vulnerable children (Hallandvik et al., 2009). 



Pedagogical Technologies in Socialization and Resocialization of Society, Volume 2, 2011 ISSN 1691-5909 

 

19 

This research shows that all the three holiday forms were in use by the Red Cross 
of Aust-Agder. Out of the responding sample of 24 participants, representing 49 trips, 
44.9 per cent had been on charter trips abroad, 40.8 per cent on camp-school holidays and 
6.1 per cent on farm-house holidays. 8.2 per cent had been on other forms like on a 
sailing ship. A total survey by the Red Cross Aust-Agder the distribution of holiday-trip-
participants on the different tour-forms during the period 1995-2006 shows similar 
figures: Farm-house holidays = 5.3 per cent; camp-school holidays = 45.2 per cent; and 
charter-trips abroad = 48.3 per cent. Comparing the similarity between distribution of 
these percentages in the responding sample and the total registered participants, indicates 
that the sample is quite representative for the three forms of tour. Moreover the figures 
also, by and large, validate that the traditional holiday forms serve as useful analytic 
categories even today. However, it is necessary to point out that the content today’s 
holiday tour programs might have changed somehow from the original versions. Farm-
house holidays at present make use of modern, purpose-built buildings, specially 
designed for holiday experiences. The animals are not kept so much for the production of 
food, but to offering the guests’ a taste of country life. Modern camp-school sites have 
both much better buildings and structures for activities than a century ago. It means also 
that the farm-house holiday concept may contain elements of camp-school holiday, and 
vice versa. Some camp-school-elements might also be a part of the charter-trips offered.  

The findings also indicate a tendency towards differentiating participants 
according to which holiday form is considered most beneficial for them. Somewhat 
simplified the study portrays a picture showing that the typical participant on a farm-
house tour is a single parent (mainly mothers) with children of preschool age. For camp-
school holidays the Red Cross and the public executive officers select children in the 6 to 
12 age-group, and for the charter-trips older children.  

Participants’ influence on the choice of holiday depends also on a variety of 
factors like the activities of the trips, who else will participate, and more generally on 
motivational conditions. Parents with small children look for proximity and safety, most 
often found on the farm-house holidays where the arena is stable and surveyable, and the 
children have access to different animals. For townspeople this has also an element of 
excitement. Older children often want greater challenges and more exotic destinations 
with the allure of exciting activities. Such assessments are also common in families that 
are not “holiday-deprived”, and it is not surprising to find the same motivation amongst 
this sample of participants. Indeed, it sounds reasonable in the light of well-known 
motivational psychology (e.g. Maslow, 1970; Lillemyr, 2007).  

The Red Cross has evidently learnt from the first trips and showed an ability to 
adapt the travel forms to different age-groups according to their needs and motivations. 
The participants’ own assessments on a 5-point Likert-scale show a median score for all 
trips of 4. The variance of the median is between 3 and 5 for the different trips with a 
predominance of 5 scores, particularly when one also looks at which trips have more 
informants responding. This high-valued assessment is also supported by participants’ 
qualitative statements, like: “The trip was very, very good!”; “Insanely fun!” Statements 
from the voluntary leaders as well as from the public supportive officers support the same 
impression. (Bachke et al., 2007).  

An obvious conclusion is that the Red Cross so far has developed holiday-trip 
concepts that work satisfactorily. However, the organisers cannot rest heavily on their 
success. The trip-form offered must be continually adjusted to match the social and 
cultural changes of the society. Further success depends upon the ability to both assess 
participants’ needs adequately and at the same time be aware of popular trends in the 
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society (Hallandvik, 2005). The choice of trip form involves also procedural and ethical 
questions which need to be considered, like: 

 How does one select trip-goals: The most trendy, high status destinations, or the 
more affordable and basic sites? 

 Who makes the decisions of where to go within the budget frames: The public 
executive officers, the employees of the Red Cross, the volunteers, and/or 
representatives of the participants? 

 Is the offer of a holiday trip to “the vacation-deprived” a result of mild 
paternalism, or of a desire to empower the users? 

 To what extent do procedural issues like the above limit or expand the informal 
but durable learning opportunities offered by the holiday trip? 
Such questions are not illuminated by findings of this research. 

 

Trip-management 
  The success of a holiday trip to a large extent depends on the trip-leaders’ ability 
to plan, execute, and adjust under way the trip-program. Management styles are also 
important. Consequently, the selection of leaders and the composition of leadership teams 
are crucial.  

The findings show that selection of trip-leaders by and large follows a certain 
pattern: The chief leader of the trip is recruited first. The Red Cross’ co-ordinator for the 
volunteers gets hold of a person whom he/she thinks will fit the job, and who is willing to 
undertake the task. It is a challenge to select the right person for the specific trip-content, 
-form, and target-group. The co-ordinator considers that certain role models are generally 
good for the different age-groups of participants: The “grand-mother-personality” will fit 
the farm-house trips for mothers and small children; the “scout-leader type” will do well 
for the camp-school holiday for older children; and the “active youth-school-teacher” will 
fit for the bill for youth on charter trips abroad (Bachke et al., 2007). 

When the leader is selected, he/she helps to recruit the rest of the staff. Generally 
he/she finds these people within their own network. This secures the establishment of 
teams that are well-known to each other, and gives them a feeling of internal confidence. 
By this procedure the Red Cross has been able to build up a stable core of leaders that 
contribute voluntarily over years. In addition, the Red Cross has also tried to recruit 
leaders by advertising among the organisation’s membership register. However, the 
response has been very low. Over and over again it has been proved that the procedure 
described above turns out to be the best way to recruit leaders. This experience 
corresponds with the findings from other research. Lorentzen (2007) has shown that 
voluntary organisations in general recruit new members through the old members’ social 
networks. Consequently, it is reasonable to believe that this procedure of recruiting of 
holiday-trip-leaders also benefits the Red Cross’ recruitment of new members in the long 
run.  

The trip-leaders express a great deal of zeal and joy over taking part in the 
holiday-tours. Lorentzen (2007) uses the concept of civil social commitment to describe 
this kind of voluntary effort. It is generated from an internal conviction of what is 
important in life: “…to be involved in something greater than one self” (ibid, p.9). To do 
something for others is a core motivation in philanthropic and altruistic work, an 
important factor among the trip-leaders. Their participation year after year shows a moral 
commitment for the cause of good. Quite often they also see positive outcomes of their 
efforts. Of course not every informant expressed this ideal motivation explicitly. Some 
also additionally spoke of their own interest in getting some practice with children. 
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However, the informants’ references to philanthropy point to a sustainable basis for 
organised voluntary work. 

Coming to the composition of the trip-leader-teams the leader-informants 
favoured variation.  Thus it was important to have leaders of different ages and with 
different personal abilities and qualifications. An even distribution of gender was also 
considered to be an advantage. This made it easier for the team as a whole to meet the 
different needs of the participants. These experiences are in line with knowledge from 
other professional arenas where teams balancing personal qualities and role-skills are 
valuable. Belbin (1987) emphasises about management-teams, that if they are to be 
productive and have a smooth internal climate, then certain roles must be maintained. The 
team will then be able to focus both on how to improve its own productive activities, and 
at the same time ensure basic quality. The procedure disclosed in this study for recruiting 
team leaders for the holiday-trips might not live up to Belbin’s ideal. The necessary 
diversity of team-composition is not achieved because the rule of “equal children play 
best” applies to the chief executive leader’s recruitment network. 

A surprising finding is that there is nothing to imply that formal educational 
qualifications were valued any higher than other qualifications. One informant expressed 
it as follows: “…that we have people with training in social and educational with 
children and youth might be an advantage, but not so much that every leader should have 
such qualifications.”    

On the other hand, the extent of diversity within the leader-team must be 
balanced against the need to create and maintain a climate of co-operation. Some of the 
informants underlined this. In general, teamwork among volunteers has its parallels in 
other examples of cross-disciplinary co-operation. Lauvås & Lauvås (2004) underline 
three central processes linked to communication, socialisation and real-life-
understanding. The trip-leaders must be able to communicate with each other and with 
the participants. They must contribute positively to the socialisation-processes taking 
place during the holiday-trips. At the same time they must have sufficient understanding 
of tasks and culture to avoid damaging conflicts, which is a permanent challenge on any 
holiday-trip. It may be an advantage of the voluntary context that it is easier than in a 
professional setting to lay off leaders lacking the ability to co-operate.  

What about the managerial style? Will a particular style prove advantageous for 
holiday-trips for children? In a classic educational experiment with 11 years-old boys, 
Lippitt (1939) showed that three different managerial styles turned out to have distinctive 
effects on participants: The “authoritarian”, the “democratic” and the “laissez-faire”. The 
authoritarian-led group had highest score on the enterprise, but the actual outcomes were 
of better quality in the democratically led group. The laissez-faire group scored lowest. 
Coming to psycho-social climate the effect was most distinct. The style of 
authoritarianism produced either apathy and suppressed anger or aggressive outbursts, 
and internal nagging and sour criticism. The democratic group had a climate marked by 
helpfulness, co-operation and well-being. The “laissez-faire” group experienced much 
displeasure and dissension because it was unable to solve the tasks (Lippitt, 1939 and 
1940; Sjølund, 1974; Flack, 2001). A more recent study among form-masters and their 
managerial style supports these results. Plain leaders who create beneficial routines and 
rules for how pupils shall deal with each other and at the same time teach them how to 
tolerate differences within the group, stimulate the learning outcomes of the pupils. This 
is in particular true when it is combined with a democratic style that prioritises well-
being, social fellowship and safety (Hansen, 2001).  

Such findings are so general in their character that they most likely apply also to 
NGOs’ organised holiday-trips for vulnerable children. Almost in any context plain 
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leaders with a democratic attitude-style are preferred. Leaders that stick to a “laissez-faire 
style” may succeed in some settings, but have lower odds for success when it comes to 
contexts where the establishment of behavioural boundaries is needed. A vague leader 
will then often produce over-complexity and program-chaos which leaves behind a 
feeling of uncertainty that is reinforced by children who are basically lacking in internal 
control and programming (cf. Tetzchner, 2001). On the other hand, leaders should not be 
too rigid and authoritarian either. A leader sticking to such a style will most likely deprive 
the participants of the “free space” that signifies most holiday-trips. The Red Cross’ 
participants’ statements indicated that their expectations towards the trip-leaders were 
diverse. Some wanted less control: “I can manage on my own. The leaders can behave 
less like watchdogs!” Others looked for stricter discipline: “The leaders ought to control 
the troublemakers, those who commit damn-shit!” And some sought more caring: “The 
leaders ought to talk with those loaded with problems.”  These statements can be 
interpreted in at least two ways. Firstly, one style of leadership is embraced by some 
participants while others dislike the same style. Secondly, it might indicate that the 
participants want leaders that can vary their style of leadership and adapt it to different 
people and contexts. Notwithstanding, the main point here is that a variety of styles ought 
to be available within the leadership team. Educationally this variety would mean that it 
would be easier to use different pedagogical approaches during the holiday trip for this 
group of children. This would also more likely promote the inclusion of all. 

All in all, this research shows that the participants’ assessment of the leaders’ 
manners and efforts is generally good. Typical statements are: “(they are) good at 
everything!” and (they) cannot grow better/improve!”  These statements somehow 
contradict the quotations above, which suggest there is room for improvement. For 
NGOs, improvements are easier to achieve by bettering the recruitment. However, it 
might also be promoted by the training of leaders that are already enrolled and active.  
 
The content of the holiday-trips 

The content of the holiday-trips constitutes of course an important part of a trip. 
In traditional education the content concept is linked to the notion of syllabus and set 
books for a class. However, some educators point out that working method and learning 
activities are a part of the syllabus-content. For holiday-trip education it is necessary to 
use an extended content-concept, since textbooks are rarely part of such trips. In this 
study informants were invited to share their points of view by means of an extended 
content-concept embracing processes linked to both the planning and the execution the 
trips. The informants’ responses are divided into the following sub-points: Content-
planning including prior information and contacts; transport to and from the destination; 
content-activities taking place at the holiday-residence; and the evaluation of routines 
during and after a trip.  
 

Planning of the trips includes the extent that the organisers foresaw and prepared 
various eventualities. The participants express general satisfaction with the prior 
information as well as with the total program (mean score of 4.2). The leader-informants 
also express satisfaction with the way information was handled, the need of leaders was 
determined, program-activities were selected, check-lists and budget items were 
developed, rooms were booked, etc. Despite this general satisfaction some informants had 
suggestions for improvement. One mentioned the importance of rapid feedback after the 
deadline for enrolment of the participants. Another thought it would be an advantage that 
participants and leaders came together for short talks some days before the start of the trip 
(Bachke et al., 2007). Such meetings would reduce unnecessary anxiety and clarify some 
practical issues like how and where to pay, the role of parents in preparing the child for 
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the trip, as well as how to establish normal communication with the home during the 
holiday. 

These suggestions correspond to planning-experience collected within some 
camp-school-contexts. These underline the significance of preparatory meetings with the 
participants, the collection of necessary consent signatures, the sharing of rules for the 
holiday-trip, and how the breaking of rules is to be handled, etc. A thorough preparatory 
work is the most valid way of achieving a successful trip, but at the same time “planning 
the trip to the death” should be avoided (Thorsen, 1980; Friestad, 1982; Stensson, 2007). 
The last statement also hints at the contradictory elements in establishing an educational 
program that is meant to be a holiday from the confines of regular school setting. 

The way of transporting participants to and from the destination and feeding and 
lodging part of their stay is evaluated to be very satisfactory with a mean of 4.5 and 4.0 
respectively. Trip-leaders and public executive officers consent to this assessment 
(Bachke, et al., 2007). 

Coming to how content and activities at the trip destination are selected and 
constructed, they are to a large extent adapted to the participants’ age and marked by 
(cultural) diversity. The actual “programs” so far were assessed with fairly high score by 
participants (with a mean similar to those above). This evaluation is also supported by the 
two other groups of informants, and corresponds to experiences collected at successful 
camp-school programs. In the camp-school evaluation it is underlined that the content and 
the activities offered should give the participants opportunities for encountering both 
nature and culture in concrete ways, involving the use of the senses, spontaneous 
“unfolding”, involvement of fantasy, and curiosity and the development of social 
relationships and friendships (Rudaa, 1994; Stensson, 2007).  

Some participants commented on the issue of balancing the proportions of fixed 
and free activities on the trips. This is a very important question with the holiday-trip 
education since a holiday implies a high level of free activity and the opportunity to live 
in an ad hoc way. Notwithstanding, this is also a central didactical question. Bjørndal & 
Lieberg (1978) consider this as basically a question of choice of educational perspective 
generated by different scientific theories; e.g. the logical systematic tradition versus the 
expressive and creative tradition. NGOs offering holiday-trips for vulnerable children 
must make similar decisions: how much program should be fixed beforehand and how 
much should be free activity. In connection with leisure-time-activities more broadly 
Säfvenbom (2005) describes three such approaches. One extreme has a therapeutic 
perspective where activities and content are planned to attain a controlled, curative and 
beneficial development of the children in focus. A strong emphasis on the impact of 
particular “joint” games can be interpreted as a result of this therapeutic way of thinking 
(Hart & Petrén, 2000). The other extreme is to have trip-programs that are open to an 
“anarchist approach” where the children uncontrolled manage every activity themselves, 
often on an individual base. Between these two extremes there is a dialogical approach, 
where activities are both traditional and semi-fixed beforehand, but where it is room for 
discussion between leaders and participants on how, when, whom, etc. 

On the whole the children’s responses imply that they want an active dialogue to 
be practiced during the holiday-trips. The trips should, however, keep the leisure hallmark 
where the importance of freedom to play is underlined. Statements like, “One should not 
force people to play”; and “one wants a bit more freedom”, signify this, and reject 
management marked by the therapeutic perspective. The leaders of the holiday-trip 
programs of the Red Cross Aust-Agder are aware of the importance of freedom of choice 
when it comes to playing and games. However, they also, to a certain degree, go in for 
using pre-planned games and play activities, which can be seen as a more explicit 
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therapeutic perspective. They make a conscious choice to avoid activities like shopping 
and fun-parks, and put more emphasis on activities where the children are obliged to 
participate actively and inventively. This obligation might also be interpreted as a support 
to a therapeutic and preventive way of thinking, since it signifies a clear educational 
intention.  

Designing activities to suit the needs of particular participants is also in accord 
with the therapeutic perspective. However, there are limits to how far such therapeutic 
needs can be met before the holiday-trip becomes a remedial-trip. In such a case the 
content should no longer be left in the hands of amateur volunteers. Moreover, one should 
not then talk of educational outcomes, but of treatment goals. Focusing on individuals can 
also create other problems, as indicated by the following statement from a leader-
informant: “I devoted very much time to a particular youth. I do not think it pays off 
because it creates much displeasure among other participants”.  

The desire to educate the children by means of a nature and culture framework 
influences the selection of the destination. Rural settings offer opportunities for the 
children to themselves to initiate activities without the intervention of adult leaders. Tours 
to amusement parks and fun fairs are nevertheless still a part of many holiday-trips, not 
least because they offer some freedom to choose activities and as well adding status to 
participants when they come home and share their experiences with local friends and 
relatives. Behind these choices done by the trip organiser one discovers both reflections 
combining therapeutic elements (cf. the concept status) and free play approach, since fun 
fairs offer freedom to select type of activities.  

Another point related to the selection of content for the trips is how the organisers 
handle evaluation routines. These are important because evaluations provide a basis for 
improving both present and future trips. The informants did not offer any clear 
suggestions for the collection of current feedback during the trip. In other words there 
was no systematic way of implementing the dialogical approach during the trip. However, 
at the end of the trips informants reported positive experiences with asking participants to 
answer small questionnaires in writing. On some occasions the Red Cross has organised 
meetings between participants and leaders some few days after a trip had ended. This is 
clearly a way of maintaining the dialogue-perspective. 
 

Trip-participants: Selection, grouping, and mutual educational benefits 
The selection of trip-participants is an important as well as a difficult task. The 

combination of participants plays a vital role in determining how individuals behave, 
which groups are formed, and thereby which benefits may accrue form peer-group 
socialisation. These in turn will have an impact on participants’ coping experiences, 
status and self-image. The selection of participants is ultimately the responsibility of the 
public executive officers at the child welfare, refugee, culture or health visitor units. On 
some occasions the officers follow systematic selection procedures. On other occasions 
the selection-process is quite randomly (Hallandvik et al., 2009). On the whole the 
criterion of parents’ economic status is vital, but also other family-linked criteria are 
looked into. A central goal with the holiday-trips is to strengthen the families, not least by 
reaching “children who are poor on experiences”. The holiday-trips offer what such 
children miss, and also give these families a feeling of recreation. A part of this is that the 
children gain experiences which can serve as reference-narratives, giving them status 
rather stigma at school and among leisure-time peers (ibid.). 

The composition of tour-groups implies a complicated balance. For many 
children it is vital to come together with other children of the same age. In some cases, 
however, this can hide problems. One participant-informant put the problem as follows: 
“Other participants make the trip a nightmare!” A leader stated that “seriously 



Pedagogical Technologies in Socialization and Resocialization of Society, Volume 2, 2011 ISSN 1691-5909 

 

25 

maladjusted youth with behavioural problems should be avoided as participants.” A 
public executive officer added that “the holiday trips are not for stressed and aggressive 
children.”  To say no to children who misbehave is a dilemma. On the one hand, such 
children are common among those poor on constructive social and cultural experiences, 
and thereby they fit sampling criterion number one. On the other hand, troublemakers will 
most likely negatively influence other participants. They will also harm themselves, since 
their social clumsiness will make them unpopular and then possibly make them more 
quarrelsome (Ruud, 2010). The number of children having problems with establishing 
close social relationship varies from 10-40 per cent according to Tetzchner (2001). Some 
of these are really hard to help. Flack (2001) claims that 2 per cent belong in this 
category. Consequently, this small percentage of children is considered to be too difficult 
for untrained and unpaid trip-leaders to handle. Moreover, participants showing such 
behaviour in an extensive way will “force” the organisers to stick to activities coloured by 
a therapeutic perspective. Then the trips become treatment – not leisure-time-education.  

Children who are used to establishing “friendships” by means of aggressive and 
anti-social approaches cannot be fully avoided. They build up status by acting as tough 
bullies. From time to time they will create difficult incidents, and occasionally be 
perceived as “role-models” for other participants. Negative contamination of others might 
take place through role-learning (Bandura, 1965; Løkke, 2002; Frønes, 2006). This fact 
may explain why some leader-informants want a more controlled program and incline 
towards therapeutic elements in the activity program.  

The informants offer some suggestions on how to handle this reoccurring 
problem. One participant suggests: “It would have been nice to get to know each other a 
little before departure of the trip.” This might lead to the preliminary establishment of 
social ties, more confidence between participants and leaders, and in turn make the tour-
groups more functional. Another participant advises the leaders “to talk more with those 
problem-bearers”. This suggestion has a therapeutic element, but it might be feasible for 
the leaders to cope on a small scale if they just talked with the possible misbehaving 
participants in an informal way. It would most likely pay off since these participants often 
have a deficit in access to people who will talk and listen to them. To just send the 
“trouble-makers” home is not a good solution since this would hardly help them change 
unwanted behaviour. However, sometimes this is unavoidable even though it contradicts 
the major intention of the trips, and it is painful to know that they are being sent home to 
a tough ordinary weekday. 

Concerning mutual educational benefits the findings indicate first of all that the 
trips are a solid basis for learning and positive age-mate socialisation. The participants 
gain experiences in participating in both leader-administrated as well as self-initiated 
activities which require loyalty and acting together. The evaluative data show that the 
participants generally function well together as groups. This is indicated by a mean score 
of 4.2 for fifteen participants on trips to Denmark/Sweden. The score implies that 
participants are satisfied with their colleagues and underscores the important social 
cohesiveness on these trips. Comments from leaders emphasise that children flourish in 
common activities, and they develop friendships across municipality and cultural 
boarders, not least because the content and the structure of the trip creates an atmosphere 
of acceptance and friendliness. This impression corresponds to claims by Frønes (2006) 
who points out that age-mates socialise each other in a vital way, and that mutual 
education is much more important than previously recognised. Quantitative studies from 
USA show that children aged 5 to11 years use as much as 60 per cent of their time 
together with age-mates (reported in Tetzchner, 2001). This “horizontal” relationship 
between children enables them to compare themselves with others of similar ability in 
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competitive, cooperative and complementary roles and educate them into a common 
culture. Themes of social importance are rehearsed: Choice of play-mates, establishment 
and consolidation of friendship, management of difficult emotions, handling of conflicts, 
promoting own abilities in common games, letting joy prevail, etc. As Tetzchner (2001, 
p.505) adds: “friendship…represents…the beginnings of the adult social being and lays 
the foundation for the independent participation in bigger social structures”. The trip 
leaders as well as the organisers are aware of this, and emphasise the value of composing 
a tour-group and a content which promotes positive age-mate socialisation. 

A part of the children’s learning is the development of their self-image. Within 
educational-psychological research it is pointed out that a positive self-image is 
connected to how age-mates assess prowess in physical activities like running, climbing, 
jumping, showing strength, etc. Good performance in these abilities adds status 
(Evenshaug & Hallen, 1973/2000; Tetzchner, 2001). Tetzchner also underlines that such 
abilities are typical for how children describe themselves during the late preschool-age 
and early school-years. Timmermann (1991) mentions the three-fold concepts of 
challenge, nature and experience as a promising road towards developing children’s self-
image. In a world with ever-increasing technological components there is an obvious 
danger that many children will experience deficits in nature-based physical activities. 
Camp-school literature underscores this and points out that camp-schools additionally 
strengthen the pupils both mentally and physically as well as promoting social integration 
and ability to co-operate (Yebio, 1976; Skogfält, 2007). This is quite in accordance with 
the older conception of leisure time as offering freedom of self-development, and even a 
more “global” personal development (Säfvenbom, 2005; Hart & Petren, 2000). These 
perspectives are likely to have relevance for the type of holiday-trips that the Red Cross 
organises, and contribute to a research-derived basis for holiday-trip education. 

Learning is defined as a relatively permanent change in behaviour as a result of 
practice. It is therefore relevant to ask what the impact the holiday-trips might be for later 
development. The questionnaire included several questions on the longer-term impact of 
the trips on areas such as the home, the school and the leisure-time activities. The mean 
scores on these distinct areas were average or rather low, varying between 2.3 and 3.2. 
However, when informants were asked to score the “total impact of the trips”, the mean 
was 4.0 (answered by 13 of 24), with a total of seven used the score 5. How should this 
discrepancy between the detailed scores and the more general score be interpreted? Most 
likely this is in accordance with the assessments of any person going on a holiday-trip: It 
is clear to him/her that the tour had a positive value, but it is hard to concretise the more 
detailed impact on each sub-area (Bachke et al., 2007). Statements from the leaders and 
the public executive officers may throw some light on the more detailed impact. These 
informants point out that the trip-participants gain experiences which they otherwise 
would not have had. The trips offer them possibilities to tell about their “adventures” to 
age-mates (leisure time) and to family-members (home). In this sense they will be just 
like the majority of the Norwegian population, giving them a feeling of being normalised 
(SSB, 2009; Bilberg, 1998), and thereby improving their status (Frønes, 2006; Tetzchner 
2001). The status-impact is mentioned by several informants, and is mostly connected to 
the value of having his/her own passport and visiting foreign countries. At the next turn 
this can promote social equality, which is of great importance for the future lives of the 
participants (Hallandvik et al., 2009). Leader-informants state that the holiday-trips offer 
the participants “a break from the routine weekday”. This may suggest that the trips can 
promote health, not least the mental health of the participant. If so, the findings of this 
study are in the line with one main argument for establishing the first “holiday-colonies” 
for deprived children a century ago (ibid.). 
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Conclusion: a theoretical basis for holiday-trip education 
 

The main research question of this article is: Which factors are essential for 
establishing a useful educational model for NGO-organised holiday-trips for “deprived” 
children, using voluntary staff? The elucidation of this question has been approached by 
means of findings linked to four subordinate questions, each of them discussed in the 
light of psychological and educational theory. In summary, the major findings are: 
1. Three forms of holiday-trips are in use: Farm-house holidays suited to single parents 

with smaller children; camp-school holidays well-suited to children between 6 and 12 
years; and charter-/group-tour holidays suited to older children. Matching the form to 
the participants’ age and motivation is crucial to the success of the trip as well as to its 
educational value.  

2. The study of trip-management reveals that the selection of trip-leaders follows a 
certain patter, starting with the appoint of the main leader. He/she should match the 
requirements of the various age-groups and holiday forms. The selection of the co-
leaders is done by means of a “network-method” where the main-leader asks people 
within his or her circle of acquaintances to join the team. The findings show that the 
leadership teams are characterized by concord and loyalty, they carry out their jobs 
with zeal and joy, and the participants on the whole commend them. Generally, the 
leaders seem to fit in the necessary roles, making the teams function well. A recurrent 
challenge for the leaders is to find a suitable balance between flexibility and firmness. 

3. The selection and planning of trip-content is crucial to the outcome of the tours. Both 
leaders and participants are on the whole satisfied with how the trips are planned. 
There were some requests for better timed prior information before the start of the trip. 
Also the trip programs were generally assessed positively. A recurrent question is how 
much of the program should be fixed and how much optional. To provide scope for 
the latter it is necessary to establish areas with safe frameworks for free play and 
games. This question is linked to an underlying professional ideological debate on 
what perspectives or purposes should be emphasised by the trips: A therapeutic aim 
with a relatively fixed program; a free-flow approach; or an in-between stance where 
the program is semi-fixed beforehand, but adjustments are possible through dialogue 
between leaders and participants. The findings indicate that the leaders are often more 
influenced by therapeutic perspectives, while at least some participants hope for total 
freedom. However, in practice the actual tours seem to be mostly formed by means of 
dialogue. 

4. The study shows how trip-participants are recruited and grouped, but raises the 
dilemmas of mal-behaving children as well questions of short-term learning outcomes 
versus more long-termed educational benefits. The study indicates that the holiday-
trips promote a positive development of the children’s self-image and status. This is 
seen partly as the fruit of new friendships, contributing to beneficial peer-socialisation. 
Partly this is also a result of positive adult role-models (leaders), able to combine 
interesting challenges with necessary confidence. This type of learning adds to the 
participants’ life-competency as well as to their specific knowledge and skills. All in 
all, this increases their ability to cope with rigors of everyday life that many of them 
face. A recurrent problem is that some participants display negative aggressive and 
otherwise unwanted behaviour that may lead to negative reactions from peers. Such 
behaviour can make the trip a burden both to other participants and to the leaders. 
How to handle impacts of such negative peer-socialisation on the participants as well 
as on the practical value of holiday-trip education is discussed.  
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Figure 1. A model of holiday-trip-education based on the study’s four factors and 
their intervening processes. The double arrows show how these factors and 

processes are connected and mutually dependent on each other  
 

The title of the article asks for a road towards a holiday-trip education. This 
study’s findings and discussions have revealed the four crucial factors above within this 
new concept of education: Trip-form, trip-management, trip-content and trip-
participants. These factors both influence and depend on each other, and they certainly 
have an impact on processes like the planning, execution, informational feed-back and 
adaptation during the particular trips. There are likely to be other factors that are vital in 
holiday-trip education, such as the momentum of the lack of formal methodology; the use 
of unprofessional personnel and unpaid volunteers; and the “uninstitutionalised approach” 
compared to the institution-based approach of traditional of education. Nevertheless, 
based on this summary of the four factors and some well-known processes going on 

 

     
             Planning 
       
          Executing 
 
        Feed-backing 
 
           Adjusting 

Trip-form 
- Farmhouse form   matching  
- Camp-school form   age and participants’ 
- Group-tour form motivation

Trip-participants 
- Selection and composing of 
- Even-age-socialisation/    
  learning 
- Impact on strengthened 
  status, self-image and 
  normalised life 
 

Trip-management 
- Selection of leaders  
- Composing of leader-
   team 
- Adaptive managerial 
   style 
- Importance of 
   leaders’ good 
   manners and efforts  
 

Trip-content 
- Beforehand information 
- Way of travelling/transport 
- Feeding and lodging 
- Activities matching participants’ age/motivation  
- Balancing of fixed and unrestrained program 



Pedagogical Technologies in Socialization and Resocialization of Society, Volume 2, 2011 ISSN 1691-5909 

 

29 

between them, it is possible to establish a preliminary model of holiday-trip education, as 
shown in figure 1. This figure represents the answer to the main research question. 

As a practical tool, the model might make the volunteer amateur-educators more 
aware of the choices to be made, resulting from reflections on the four factors and their 
interactions.  

Figure 1’s rhombic form might create an association to a kite. Kite-running is 
widespread and well-known leisure-time and holiday activity (Khaled, 2003). Usually a 
kite has a tail with bows tied to it to clearly visualise the artistic loops a kite-runner can 
perform with it. A skilled performer knows well how to adapt the kite-string to wind and 
weather conditions. Allegorically these facts can allude to all the varying possibilities an 
organiser of a holiday-trip might have to attain desired educational effects by means of 
the core-ideas this model displays. The model’s relativistic, relational and discursive 
design yields scope for more fixed as well as for quite slack and unconstrained practice, 
allowing elements of personal “tail-acrobatics”, and even more exciting profiling of some 
of the rhombic factors. The educational purpose remains, however, reasonably stable: to 
use the model in a flexible way so that the holiday-trip participants can both be 
“experiential winners” as well as learning new skills which strengthen their self-image, 
status and feeling of inclusion.  

Lastly, it must be emphasised that this is a preliminary model that can act as a 
starting point for more educational research in the “virgin” field of holiday-trip education. 
We believe that the concreteness of the model will be helpful to those NGOs that are 
involved in organising beneficial trips for children that otherwise lack holiday 
opportunities. Nevertheless, we wish to point to a weakness of this conceptual model - the 
lack of empirical data on what actual holiday-trip educators voice as to the educational 
implications of their approach. They are unpaid volunteers, mostly without formal 
educational training, and acting in a non-institutional setting. The model presented in 
figure 1 is still too much dependent on professional educational ideology, and has 
borrowed, in quite an extensive way, concepts from classical educational and 
psychological theory. In particular, the findings behind the model put weight on good 
planning of something which in its very nature should be mostly unplanned. Moreover, 
holiday-trips are optional, and not compulsory as is most institutional education – an 
important distinction relevant to the ideology of holiday-trip education. It is likely that the 
elements of care and individually experienced incidental circumstances play a more vital 
role than in formal educational activities. More research is needed to acquire knowledge 
about such attributes, permitting deeper discourses with both participants and leaders of 
the trips. These themes should thus lie at the core of the interview-guides. 
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Abstract 
The article presents five models in the practice of vocational rehabilitation of people with 
disability: professional inclusion, professional competitiveness, professional segregation, 
vocational training and professional career project. The outcomes of the present research 
allow stating that the choice of a particular model is not essential criteria for the 
successful vocational training and vocational adjustment of people with disability. It is 
obvious that every model has its advantages and disadvantages; that is why every model 
has a lot of room for improvement. The results of the research encourage raising new 
hypotheses, connected with the evaluation of the efficiency of vocational rehabilitation 
methods. The verification of the validity of such hypotheses can be important for the 
educational practices of different levels and forms of people with disability. 
 Key words: assistance at employment, professional career model, support in the 
workplace, vocational guidance, vocational training. 
 

Introduction  
 

Nowadays career education is understood in a much wider sense than acquiring a 
speciality on the basis of the development of general abilities. Profession is becoming a 
life context of an individual in the process of socialisation. Professional involvement of 
people with disability is no longer identified with their career; in this case it is more 
important to achieve harmony between the person’s potential, his/her interests, self-
realisation opportunities and the aims of life. The success of joining labour relations for 
people with disability depends, first of all, on the position of the person with disability to 
assess his/her chances of participating in those relations, i.e. on his/her professional self-
determination, which is understood as an individual’s decision, influenced by internal and 
external circumstances regarding the type of activities, their form, character, etc. This 
also depends on the available information about activities (occupations, specialisations, 
educational institutions) or the lack of it, also on self-esteem, dreams and their 
correspondence to the reality, on the awareness of one’s duties, on the way vocational 
guidance is organised, etc. 

Professional suitability is also very important: it is the totality of physical, 
psychological, intellectual, etc. qualities of an individual, describing his/her suitability 
and potential to work in a certain sphere. Professional suitability is described not only in 
terms of health, but also in terms of general abilities, elementary working abilities, skills 
and social status. Participation in the labour market is based on universal laws, affecting 
both people without and with disability. The most adverse interaction for people with 
disability on the labour market is competitive relationships, not only diminishing their 
motivation but also causing frustration.  

The analysis of the research on the issue (Baranauskienė, Juodraitis, 2008) has 
shown that there are five models in the practice of vocational rehabilitation of people with 
disability: professional inclusion, professional competitiveness, professional segregation, 
vocational training and professional career project. The European Union strategies of the 
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Policy of Vocational Rehabilitation of People with Disability are seeking an answer to the 
problem question: which model is the most suitable one for people with disabilities and 
which of them offers optimal opportunities for their successful integration in the labour 
market. The said strategies single out the following four criteria: competent vocational 
guidance, vocational training, assistance at employment, and support in the workplace. 

The analysis of the EU documents on social policy allows stating that the process 
of vocational rehabilitation is understood as the unity of vocational guidance, vocational 
training and vocational adjustment. Only with the efficient interaction of these 
constituents of vocational rehabilitation a positive result is possible, and that is 
participation of people with disability in the labour market. 

Research hypothesis. On the basis of the previously analysed research literature 
it was established that essentially five vocational rehabilitation models are found in the 
system of vocational rehabilitation of people with disability: it is likely that all these 
models are important for the participation of people with disability in the labour market. 
The research subject is implementation and satisfying all the constituent parts of the 
process of vocational rehabilitation in the situation of the variety of their models. The 
aim of the research is in the situation of the variety of vocational rehabilitation models, 
to establish the process of movement of the constituent parts of vocational rehabilitation, 
which determines successful integration of people with disability in the labour market.  
The objectives of the research are as follows: 1. To analyse a theoretical discourse of 
the models of professional career on the basis of general theories on vocational 
rehabilitation of people with disability in the EU, modern theories on vocational training 
and social adjustment of people with disability and the experiences of other countries. 2. 
On the basis of the analysis of the research literature, to design a research plan that would 
allow revealing the four main criteria of vocational rehabilitation: competent vocational 
guidance, vocational training, assistance at employment, and support in the workplace. 3. 
By applying the method of ethnographic research to discuss 6 European theoretical 
models of professional career, which meet the four criteria of vocational rehabilitation 
mentioned above.  

The research participants. The specificity of the application of each mentioned 
model was analysed in six European countries in order to reveal their universality and 
with regard to the social characteristics typical of each country (United Kingdom, 
Germany, Lithuania, Latvia, Russia, Italy). 

Research methods and organisation. To reveal the advantages and 
disadvantages of vocational rehabilitation models, the method of ethnographic research 
was chosen. A research plan was designed, the main aim of which was to find out how 
each vocational rehabilitation model meets the main four vocational rehabilitation 
criteria: competent vocational guidance, vocational training, assistance at employment, 
and support at workplace. In each situation the research plan was adjusted depending on 
the time and financial resources of the institution and the researcher. The research at each 
institution took place between a week and a few months. Having in mind the fact that the 
results of the ethnographic research often raise doubts as to the reliability of the data and 
validity of conclusions, in each country a group of experts (two or three people) was 
assembled, who not only got acquainted with the results of the examination of a particular 
model but were also introduced to the outcomes of the whole research. Expert remarks 
and additional information provided by them allowed the author to make final 
generalisations and conclusions.  
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Vocational rehabilitation models of people with disability: a theoretical aspect 
 

Professional Inclusion Model 
The aim of this model is professional and social adjustment understood not only 

as direct learning of a vocation in the process of production followed by vocational 
activities but also as collaboration among people without and with disability (Jones, 
2001). Social inclusion aims at removing barriers and obstacles (discrimination, fear, 
ignoring, prejudices and violation of rights) which people with disability encounter in 
society (Gold, 2000). A lot of attention is paid to self-determination and providing equal 
opportunities. This is done via public mediation (employment) agencies, when vocational 
guidance and social work professionals take care of people with disability; they are 
looking for the prospective placement for the person with disability, and take care of the 
development of employment, communicative and other relevant skills in people with 
disability according to some specialised programmes. The essence of the model is 
teaching under real conditions in the prospective workplace, while the content of teaching 
is adjusted to the production process and the demands of the market. The principle of 
success of this model is the right person in the right place.  

 

Professional Competitiveness Model 
The key feature of this model is to train people with disability in such a way that 

they could compete on the labour market (Berufsausbildung im dualen System in 
Deutschland, 2007). This is achieved by combining theoretical teaching at school with 
practical teaching in the workplace (a dual principle) (Czycholl, 1991). This model is 
often applied to young people who are disabled since birth and who have to acquire a 
vocation and start their professional career (Czycholl, 1999). The students are taught their 
vocation in a company workshop, where the conditions of teaching are close to those in 
real life: there is all the necessary equipment, concrete orders are executed, while working 
time and breaks are adjusted to those in an actual company (Berufliche Rehabilitation 
junger Menschen, 2006). The employment of such students is taken care of by labour 
bureaus, social services and the school (Semmpler, 2000). Although the objective of this 
model is to ensure competitiveness of a person with disability on the labour market, it can 
be stated that a person with disability is not left on his/her own to compete in the 
changing labour market, s/he is offered actual support and help (Semmpler, 2001). A 
complicated management of the process of education could be pointed out as a 
disadvantage of the model. It is difficult to avoid tasks, important for production and not 
for the teaching process (Tutscher, 2000). 

The model is accepted in many European countries. ‘Safe work (social) 
companies’ or ‘safe work departments’ are created specially for people with disability. 
Here particular attention is paid to the organisation of work safety, vocational, social, and 
medical care, and in separate cases it is possible to move to a competitive position 
(Jungkunz, 1999). In such companies the principle “from each according to his ability, to 
each according to his need” is implemented. The activities of such companies are based 
on the principles of anthroposophy and the ideas of Waldorf education. This model, 
characterised by isolation, could not really be ascribed to progressive ones; however, with 
its transitional and protective functions, it is valued positively (Baudisch, 2000).  

 

Vocational Training Model  
Vocational training model is most popular in post-soviet countries and is 

accessible to young people with disability (most often disabled since childhood or in 
childhood). Vocation is taught at school or vocational rehabilitation centre. Vocational 
knowledge, skills and competences are supplemented by general subjects. The aim of this 
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model is to teach a student a vocation on the basis of traditional “school philosophy”. A 
lot of attention is paid to the theoretical basics of the vocation; however, teaching 
conditions are often far from real production. However, even these facts reflect more 
individual efforts of separate practitioners to change the existing situation rather than the 
beginning of essential changes (Baranauskienė, Ruškus, 2004).  

 

Professional Career Project Model  
The model is characterised by the following: an individualised relationship with a 

person with disability with regard to his/her individual needs and actual possibilities; 
professional career is planned with regard to the quality of life of the person with 
disability and his/her family members, his/her health and psychological wellbeing. It is 
also taken into consideration how sustainable it is depending on the demands of the 
region where a person with disability resides. Opportunities of fixating on the labour 
market are examined. In Italy this model is called a life project; in England it is named 
an individual profiling method. In Italy, while writing individual life projects, 
professionals from both governmental and public organisations are involved. The period 
of vocational training of people with disability and their further professional career is 
viewed as an unbroken process. When choosing a vocation, it is thought where the person 
is going to work, how they are going to adjust in the workplace, what quality of life they 
are going to have. That is why getting employed and professional adjustment is an 
inseparable part of the model (Hallahan, Kauffman, 2003).   

 

Data analysis of the research into the expression of models of the system of 
vocational rehabilitation of people with disability  
 

Professional Inclusion Model: Empirical Indicators and Conclusions 
Vocational guidance.  Pre-vocational career advisers during individual talks with 

the student help him/her to find out employment opportunities. The main principle in 
choosing a vocation is motivation and abilities of a person with disability. There are no 
strict limits for the period of time to choose the type of vocational training; however, 
under certain circumstances vocational counselling is replaced by vocational guidance. 
Opportunities are offered to try out chosen vocational activities in practice. 

Vocational training of people with disability depends on the type of disability 
and on the chosen vocation. Training begins only after the assessment of the person’s 
needs and skills. Vocational training plans are individual. There are a few vocational 
training models: the students’ needs are assessed and an individual vocation training plan 
is designed; the students study at school and are sent for practical placements in a 
company (it reminds of the ‘school’ model, however, direct links with a concrete 
company and a concrete aim – to train a student in that particular company – allows 
ascribing this model to the social professional inclusion model). The principle applied to 
the vocational training of adult people with disability is “employment and training vs. 
training followed by employment”. Professionals teach the employed people with 
disability right inside the company. A preliminary date for finishing the training is 
discussed with the person, the family, carers or social workers. The training is person-
oriented and there are no clearly set deadlines. This way the pressure is taken away. 
Programmes implemented in the North of England are based on the idea of the life long 
learning and do not have strict limits.  

Assistance at employment. The State Counselling Service is responsible for the 
employment of people with disability. It makes suggestions to the government concerning 
the employment of people with disability, also concerning some general issues. A number 
of various practice institutions take care of employing people with disability without 
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emphasising its type, e.g. An Opportunity to Work, Job Centre, Mobility for the Disabled, 
Remploy, Work Link, etc. These can be financed by the state, employers’ organisations, or 
special EU programmes. Besides, the development of employment skills is one of the 
aims of vocational training. In other words, vocational training is directly connected with 
employment.  

Support in the workplace. Employment in England is inseparable from 
provision of support in the workplace. As well as on other stages of vocational 
rehabilitation, it is based on the principles of social inclusion. That is why it is not enough 
to get a person with disability employed; a positive collaboration is sought. Support is 
individual, while various means are applied as needed. If a person with disability is 
unable to cope with work, another job is sought for him by consulting with the same or 
other employer or a long-term support and supervision in the workplace is considered. 

The model of social professional inclusion is characterised by offering a 
particularly narrow vocational qualification; little attention is paid to the general cultural 
education.  
 

Professional Competitiveness Model: Empirical Indicators and Conclusions 
Vocational guidance.  Before they start learning a vocation, young people are 

counselled by appropriate teachers. At the beginning of vocational training, students are 
counselled for 3 months at the vocational training company. Conditions are provided to 
try the chosen vocation in practice. For those who cannot make up their minds, the period 
may be extended up to 1 year, while young people are developing their abilities in 
accordance with a special programme and are choosing a vocation. Adult people with 
disability are sent to vocational rehabilitation centres by Labour Exchange offices.  

Vocational training. The bulk of vocational training consists of production 
training, supplemented by classes in a vocational training school. Thus a person is 
learning in two places – in a company and at a vocational training school. The system of 
teaching is called dual, because the student attends the company three times a week, and 
school two times a week. Young people with disability unable to participate in this 
system attend special vocational training centres. In total there are 37 training institutions 
for young people with disability. They can accommodate 10,000 people. One of them is 
Südhessen Vocational Training Company (Germany), where people with disability are 
trained and receive all the necessary support. Most of them manage to acquire the 
qualifications recognised by the state. The company has all the modern equipment and 
teachers are highly qualified. Vocation is taught in groups up to 6 people, with enough 
funds allocated. The process of teaching in this company imitates the activity of a real 
company, which is coordinated with executing orders and producing. The order and the 
daily schedule are just like in a real company. Adult people with disability are sent to 
vocational training companies, production companies, offering vocational training 
services and to social companies.  

Assistance at employment. Not long ago employment of young people with 
disability was carried out exclusively by Labour Exchange offices, graduates themselves 
and their relatives, sometimes social services. Recently, BBW (Germany) also pay a lot 
of attention to the employment and mediation. In the process of teaching, next to the 
vocational skills, employment skills are also developed. An appointed professional acts as 
an intermediary while looking for places of employment, informs companies about 
establishing special workplaces, available financial support from the state, opportunities 
of further psycho-social support, etc. The students are expected to get personally 
acquainted with the employer during the free of charge 4-week practical placement, while 
the employer is expected to decide whether the person with disability is suitable to 
occupy the position. The young person is sharing responsibility for employment with the 
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Labour Exchange office. The responsibility for employing adult people with disability is 
shared between them and the Labour Exchange office.  

Support in the workplace. Until now, in case of difficulties young people or 
adults with disability who started their career could apply to specialised social services. 
As is shown by the research, such support is necessary for half of the surveyed graduates. 
Some vocational training institutions try to help people with disability to integrate in the 
company with the help of colleagues and management. However, so far it has been an 
exception rather than a rule. In fact, the mission of the vocational training or any other 
institution responsible for vocational training is to prepare a young person or an adult 
with disability for work under competitive conditions.  

Professional competitiveness model, in spite of all its drawbacks, essentially 
could be viewed as an ideal, because it is rather difficult for a person with disability to be 
competitive on the present-day labour market. This model could approach an ‘ideal’ only 
if people with disability could be more actively taken care of in their workplace by 
offering them actual support.  
 

Professional Segregation Model: Empirical Indicators and Conclusions 
Vocational guidance. The process of choosing a vocation can hardly be called 

vocational guidance. At best it could be termed vocational advising, when with regard to 
the person’s psycho-physical abilities, a limited choice of vocations is offered. The future 
vocation (more precisely an industrial operation) depends on the type of the social 
company. Thus the main task of vocational guidance is to help a person with disability to 
assess his/her potential and to find a vocational activities niche in a social company. The 
fact that a person with disability in case of a failure can choose another job in the same or 
another company can be viewed as an advantage. 

Vocational training. Vocational training is carried out in the workplace, where a 
vocational instructor trains the students for a concrete industrial operation. The instructor 
usually organises work and helps a small group of people with disability to perform their 
tasks, inspects the quality, etc. even after the training period is over. In Germany, people 
with a vocation but unable to adjust to the labour market come to such companies; that is 
why their learning lasts shorter and they are able to perform more complex tasks. In the 
UK, it is in these companies that people with disability start their training and later their 
worker’s career. Essentially people are taught simple industrial operations; that is why 
this process cannot be called vocational training.  

Assistance at employment. At the end of vocational training period people with 
disability are employed at the same social company. Theoretically, having become 
stronger by acquiring a vocation, they have an opportunity to move to the competitive 
labour market (care of this is taken by non-governmental organisations like, e.g. 
Stockport Work Link employment agency). However, it is rather difficult to get employed 
due to a number of reasons: most people with disability having learned an operation and 
got used to the environment are afraid of any changes; another reason is that companies 
having trained a worker, do not want to lose him/her, because training a new worker 
requires additional financial and time resources. However, while communicating with the 
former workers of the Work Link Employment Agency in Stockport, the researcher was 
happy together with their achievements on the competitive labour market (they were 
employed at hotel room services, small cafes, as cleaners and trolley collectors in big 
shopping centres).  

Support in the workplace. In a social company, people with disability are not 
only offered support in the workplace, their social wellbeing is also taken care of. The 
intensity of support depends on the type of disability and social relationships of a person 
with disability. Persons with disability also receive some education: they have an 
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opportunity to acquire both general and special skills. It can be said that by applying this 
model comprehensive support is provided. However, the main shortcoming of this model 
is segregation. People with disability work and live in a rather secluded community.  

Professional segregation model is in general viewed as isolating a person with 
disability (except those cases when this type of vocational training is considered to be a 
starting position). On the other hand, it has to be admitted that in the most severe cases 
even in the economically developed countries it is recognised as the only way out. 
Isolation is attempted to compensate by the quality of life and maintaining the person’s 
dignity.  

 

Vocational Training Model: Empirical Indicators and Conclusions 
Vocational guidance. At the Lithuanian Rehabilitation Vocational Training 

Centre (LRVTC) there is a Vocational Suitability and Vocational Guidance Department, 
the aim of which is to help as many young people as possible to choose a suitable 
vocation, to adjust their wishes and possibilities by guiding these people in accordance 
with the level of their abilities and knowledge. As is demonstrated by the outcomes of the 
research, vocational guidance in other Lithuanian special schools is inadequate. The 
system of industrial education, unfortunately, at present existing only in special schools in 
Lithuania, can be viewed as rudiments of vocational counselling. Any evidence of the 
existence of a systemic vocational guidance at the Latvian Republican Rehabilitation 
Centre (RRC) or Vocational Training and Rehabilitation Centre in Alviki (VTRC) has not 
been found. In Russian special schools a new model of industrial education is being 
introduced. In Years 1–5 students are taught handicrafts, in Year 6 (the class is called 
‘observatory’) the students try out carpentry, metalwork, sewing, servicing, cardboard 
and book bindery; Years 7–9 are meant for profiled teaching, when one of the above-
mentioned profiles is chosen. Year 10 is dedicated to pre-vocational training: the 
knowledge of the chosen profile is deepened. Later the student together with parents and 
teachers chooses a vocational school or continues his/her studies at a special school, 
where they are purposefully trained in accordance with their chosen profile (Year 11).  

Vocational training. In Lithuania young people with disability acquire 
vocational qualifications at the vocational training department of a special school or in 
vocational training schools 1st level groups. Recently vocational training schools have 
become interested in training people with disability by organising special groups for 
them. However, most young people with disability are studying at Lithuanian 
Rehabilitation Vocational Training Centre. It offers 12 vocations; having finished their 
studies the students get a qualification certificate. Learning facilities and resources (with 
the exception of the LRVTC) are outdated and do not correspond to the present-day 
requirements. In Latvia, people with disability acquire the basics of vocational knowledge 
in special and mainstream schools. Further up-dating of qualification is limited; due to the 
insufficient support, integration in vocational training schools is slow. In Latvia, there are 
only two special vocational training schools for young people with special needs and 
health problems: these are the Republican Rehabilitation Centre in Jurmala (RRC) and 
Vocational Training and Rehabilitation Centre in Alviki (VTRC). RRC programmes are 
meant for young people with basic and general secondary education, that is why people 
with a physical disability (with the exception of cooks’ assistants, who can have some 
mild learning difficulties) study here. In Moscow Special Schools No. 1836 and 102 the 
main problems are connected with the insufficient learning facilities, inadequate 
conditions for practical learning, and qualification certificates, which are not recognised 
by the state (these can be issued only by vocational training schools).  

Assistance at employment. In the system of Lithuanian Labour Exchange, 
people with disability have been neglected, and for the graduates with mild learning 
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difficulties support has not been available at all. Those who graduated from the LRVTC 
were helped to find employment by social workers, also former teachers. The 
administration of Kaunas Construction Workers School has assumed an active position 
and helps its graduates to get employment as much as possible. Before EU structural 
funds came to Lithuania, assistance at employment had been based exclusively on 
personal initiative. Recently the situation has changed: on the one hand, the lack of 
workers has been felt on the labour market and people with disability got a historical 
opportunity to get employed. On the other hand, assistance at employment is stimulated 
by structural funds. In Latvia the situation is twofold: three social pedagogues are 
responsible for the assistance at employment of graduates at the RRC. They conduct 
employment seminars and correspond with employers. About 80% of the graduates of the 
RRC have a guaranteed workplace due to the individual agreements with companies. AT 
the VTRC employment is left for personal initiative. In Moscow the level of 
unemployment is not high and unqualified workers have a real opportunity to get a job.  

Support in the workplace. Before 2007, young people with disability in 
Lithuania were not supported in order to overcome professional adjustment difficulties. 
Now Lithuanian Labour Exchange started implementing a programme according to which 
the lacking working skills can be acquired in the workplace. Graduates of vocational 
training and rehabilitation programmes are being supported by this programme. The 
amount of the subsidy is a minimal monthly salary for the person with disability and 20% 
to cover the expenses of organising teaching of working skills in the workplace. In 
Latvia, RRC graduates can be consulted regarding their professional and social 
adjustment for half a year. No more data on the support in the workplace in Latvia have 
been found.  
In Russia, support in the workplace is left to the personal initiative of relatives and 
employers. Vocational training model least of all corresponds to the mentioned vocational 
rehabilitation criteria. We view it as the most unfinished model, requiring major changes.  
 

Professional Career Project Empirical Indicators and Conclusions 
Vocational guidance. At Scuola Centrale Formazione (Italy), vocational 

counselling is based on the individual relationship with a person with disability, his/her 
family and the demands of the region where the person resides. While counselling, the 
life-long perspective of the person with disability is taken into consideration. Inter-
institutional links of the Scuola Centrale Formazione are being made use of during the 
individual vocational counselling, that is why the person with disability can try his/her 
choice in practice, before the learning a vocation. A whole life project is designed in 
order to achieve the quality of life in general. There are no strict time limits during the 
vocational counselling. Project activities of the employment agency Work Link in 
Stockport (the UK) are oriented not only towards individual vocational counselling of a 
person with disability, but also towards planning an individual professional career. 
Vocational counselling is combined with vocational guidance.  

Vocational training. At Scuola Centrale Formazione (Italy) a young person with 
disability makes up his/her mind whether s/he first finishes a mainstream high school or 
is going to choose a special educational institution and will acquire a vocation afterwards. 
Opportunities also exist for getting secondary education together with a vocational 
training. Adult people with disability have a number of alternatives: they can make use of 
the principle of the life-long learning and do another university degree, more suitable for 
the type of their disability; they can choose vocational training at a vocational 
rehabilitation centre; they can acquire vocational skills in their workplace or at a social 
cooperative. If there is a need, other alternatives are sought. In the process of education, 
all human resources of a person are being developed without dividing them into separate 
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segments (vocational training is not opposed to the general education of a person with 
disability, it is geared towards the strengthening of his/her human capital in general).  

Work Link employment agency in Stockport (the UK) organises its project 
activities essentially on the same principles. A person with disability has more than one 
alternative to acquire a qualification. Vocational training is inseparable from the whole 
life prospects of a person. 

Assistance at employment. Both Scuola Centrale Formazione (Italy) and 
employment agency Work Link in Stockport (the UK) base their activities on the inter-
institutional links, which are strong in these institutions. State support is also used. A 
person with disability always receives support at the time of getting employment. 
Intermediaries of both Scuola Centrale Formazione and employment agency Work Link 
take care of the employment of people with disability; they have not more than 10 clients 
at one time.  

Support in the workplace. Support in the workplace (mediation) in both 
organisations can take up to two years. Care is taken not only of the adjustment in the 
workplace but of solving personal problems of a person with disability. Professionals 
understand that health problems, psychological resilience, everyday life inconveniences 
and other obstacles can interfere with successful participation in the labour market. If a 
person fails to adjust to the open labour market, they can be offered to strengthen their 
working and social skills in social companies.  

Professional career project model is very attractive due to its existentialist 
humanistic philosophy and is characterised by the individual relationship with a disabled 
person with regard to the prospects of his whole life in general – this is the strength of 
this model. General education is not less important than vocational training. However, the 
success of this model depends very much on the professionalism of its implementers 
(mediators), their personal views, other subjective factors. It is possible to write a 
beautiful life project, but how can one ensure the quality of its implementation? The 
management and control are made more difficult by a long process from counselling to 
success on the labour market and the involvement of numerous institutions. 

 

Conclusions 
 

 The analysis of research literature has shown that there exist five models in the 
vocational rehabilitation practice of people with disability: professional inclusion, 
professional competitiveness, professional segregation, vocational training and 
professional career project. 
1. The model of social professional inclusion is characterised by the provision of an 

especially narrow vocational qualification; little attention is paid to the general 
cultural education. However, this model is very dynamic and meets expectations of all 
the participants. 

2. The model of professional competitiveness, despite all its advantages, is essentially an 
ideal, because it is difficult for a person with disability to compete on the modern 
labour market.  

3. The model of professional segregation is viewed as isolating a person with disability. 
However, even in economically strong countries it is recognised as the only outcome; 
isolation is compensated by the quality of life and maintaining the human dignity.  

4. The model of vocational training least of all corresponds to the vocational 
rehabilitation criteria; it is viewed as the least finalised and requiring changes. 

5. The model of professional career project, made attractive by its existential, humanistic 
philosophy, is characterised by its individual relationship to a person with disability, 
while thinking about the prospects of his/her life in general. However, the success of 
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this model depends on the professionalism of its implementers, personal views, and 
other subjective factors.  

The outcomes of the present research allow stating that the choice of a particular 
model is not essential criteria for the successful vocational training and vocational 
adjustment of people with disability. It is obvious that every model has its advantages and 
disadvantages; that is why every model has a lot of room for improvement. The results of 
the research encourage raising new hypotheses, connected with the evaluation of the 
efficiency of vocational rehabilitation methods. The verification of the validity of such 
hypotheses can be important for the educational practices of different levels and forms of 
people with disability.  
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Abstract 
 

The given paper makes an attempt to present the strategies of effective teaching 
of foreign languages on the undergraduate level. The reforms carried out at the Faculty 
of Humanities of Ivane Javakhishvili Tbilisi State University are singled out and 
discussed. 

In 2005 Georgia joined the Bologna process and its higher education institutions 
became active members of international cooperation in different study and research 
fields. Nowadays, Tbilisi State University as a driving force of Georgian Higher 
Education successfully participates in the establishment of the Entire European 
Educational Space. The special emphasis is put on the students’ mobility and joint 
academic and research projects. Therefore, the greatest attention is paid to the effective 
teaching of European Languages. 
      The Faculty of Humanities as an integral part of Ivane Javakhishvili Tbilisi State 
University shares the modern experience of advanced Western Universities. It encourages 
students’ participation in different exchange programs and takes innovative steps for the 
insurance of its main precondition  -  the high competence in European languages. The 
improvement of teaching strategies includes: 

1. Eight semesters of effective studies ( instead of previously established two 
semesters ); 

2. The integration of “passive” and “active” learning strategies; 
3. The insurance of: 

 The appropriate arrangement of the “immediate environment”; 
 The active use of multisensory resources; 
 The creation of friendly classroom atmosphere; 
 The building of classroom success. 

The final implementation of these strategies will ensure students’ profound 
knowledge of foreign languages. Moreover, students’ successful participation in 
exchange programs will support their personal and professional development and 
guarantee the active life in democratic societies. 

As a result, Tbilisi State University will meet the main requirements of Bologna 
process and “walk with rapid steps” on a development path leading towards the common 
world and European Higher Education Area. 
Key words: Bologna process, European Higher Education Area, innovation, learning 
styles, project. 
 

Introduction    
 

In May 2005 Georgia joined the Bologna process with the perspective of 
becoming one of the world’s most competitive and developed countries. It sees its role as 
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a bridge between Europe and Asia (lying along the historic Silk Road routes Georgia has 
always been at the crossroads between Europe and Asia) and “walks” towards the welfare 
and economic growth. After joining the Bologna process Georgia has been successfully 
participating in the establishment of the European Higher Education Area. Nowadays, its 
higher education institutions are active members of international cooperation in different 
study and research fields. They aim at raising a future generation of skilled professionals.      

Ivane Javakhishvili Tbilisi State University can be regarded as a driving force of 
Georgian higher education. It was founded in 1918 by a western educated well-known 
historian Ivane Javakhishvili and the group of his followers. Nowadays, the university 
maintains the old tradition – the implementation of western-oriented teaching strategies. 
As a forward looking institution it “realizes that it faces new demands and strives to meet 
the challenges of 21st century by offering a top class education, developing research 
opportunities, enhancing its material-technical base and resources. The university’s main 
directions, principles, values and reforms are carried out dynamically in a systematic, 
coordinated manner and have placed Tbilisi State University on a development path 
leading towards a common world and European Higher Education Area” 
(http://www.tsu.edu.ge/en/universityabout/general_info). 

After joining the Bologna process the following reforms have been carried out at 
the university:  
1. The establishment of European Credit Transfer and Accumulation System (ECTS); 
2. The adoption of three cycles of higher education qualification: 

 1st cycle: 240ECTS, awarding a Bachelor’s degree; 
 2nd cycle: 120ECTS, awarding a Master’s degree; 
 3rd cycle: Doctoral degree. 

3. Building quality assurance and expert evaluation and etc. 
As a part of European Higher Education Area Ivane Javakhishvili Tbilisi State 

University has to: 
- facilitate mobility of students, graduates and higher education staff; 
- prepare students for their future careers and for life as active citizens in  

democratic societies, and support their personal development; 
-  offer broad access to high-quality higher education, based on democratic 

principles and academic freedom” 
(http://www.ond.vlaanderen.be/hogeronderwijs/bologna/about/).  
For the purpose of meeting the given requirements, Tbilisi State University is 

focused on intellectual stimulation and puts special emphasis on students’ mobility and 
joint academic and research projects. Moreover, nowadays the students’ “free” mobility is 
regarded as an important dimension of the European sphere of higher education and the 
special attention is paid to its main precondition - the high competence in European 
languages. 
 

Methodology and Results of Research 
 

       The given paper makes an attempt to single out the effective strategies of teaching 
foreign languages on the example of the Faculty of Humanities at Ivane Javakhishvili 
Tbilisi State University.  The Faculty of Humanities with its modern structure was 
established in 2005. Nowadays, it consists of the following scientific directions: 
Philosophy, Philology, History, Archaeology, Ethnology, Cultural Sciences, Caucasian 
Studies, Oriental Studies, Art Studies, Visual Art, Educational Sciences and American 
Studies. As an integral part of Tbilisi State University, the Faculty of Humanities shares 
the modern experience of advanced Western Universities. It is focused on intellectual 
stimulation, student-centered teaching strategies, ethical behaviour, respect and results. 
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The faculty facilitates students’ mobility and participation in different exchange 
programs. Moreover, it tries to meet the main requirement of these processes – the 
insurance of effective teaching of foreign languages. Several steps have already been 
taken in this direction since the establishment of the modern structure of the faculty:  
 Old text-books were replaced by new ones, which are oriented on teaching “through 

levels”. The “replacement” was carried out in 2005 by the Language Center at the 
Faculty of Humanities;  

 Two semesters of studies were changed by eight semesters (on the undergraduate 
level); 

 The so-called “passive learning” style has been integrated with the “active learning” 
style. 

      One of the most important innovations was presented by the new project „For the 
Improvement of Teaching Foreign Languages at the Faculty of Humanities of Ivane 
Javakhishvili Tbilisi State University”, which was created and adopted in January 2011. 
The project provides eight semesters of intensive studies on the undergraduate level and 
comprises the following European languages: English, German,  French. Moreover, the 
teaching process is oriented on the so-called „studies through levels”( in this case the 
term „studies through levels” denotes only 4 levels (A1, A2, B1, B2) specified by 
Common European Framework) and is organized in the following way: 
 

                       Four levels (duration of each level – 2 semesters)  
  I semester  - A0  -----  A1.1; 
   II semester   - A1.1 ---- A1.2 (Elementary/ A1); 
  III semester  - A1.2 ---- A2.1; 
  IV semester  - A2.1 ---- A2.2 (Pre-Intermediate/A2); 
  V semester  - A2.2 ----- B1.1; 
  VI semester  - B1.1 ----- B1.2 (Intermediate/B1); 
  VII semester  - B1.2 ---- B2.1; 
  VIII semester  - B2.1 ---- B2.2 (Upper-Intermediate/B2). 

Before the creation of the above-mentioned project foreign languages were 
considered as faculty subjects and were taught only during two semesters (getting 5 
credits each semester). Therefore, the use of other credits from major or minor programs 
was impossible.   

Nowadays, the adoption of the project gives the students an opportunity to use  
free credits and the credits from the minor program for the purpose of successful 
completion of their studies. It means, that: 
 A student who was enrolled in the university with the elementary knowledge (level 

A1) can use 10 free credits from the faculty subjects. Total  10+10=20 
 A student who was enrolled in the university without the elementary knowledge of 

the foreign language can use 10 credits from the faculty subjects, 10 free credits and 
20 credits from the minor program. Total  10+10+20= 40. 

Therefore, the project enables all the students of the Faculty of Humanities (even 
without elementary knowledge) to acquire a profound knowledge of foreign languages 
during four years of their studies. 

Another innovation - integration of „passive” (passive listening and watching) 
and „active”  learning strategies – is still in progress. It means, that the greatest attention 
is paid to the accommodation of students’ learning strengths through the appropriate 
learning styles, which are generally regarded as: 
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 “Different approaches or ways of learning” 
(http://www.ldpride.net/learningstyles.MI.htm# Learning%20Styles%20Explained), 
which involve educating methods allowing an individual to learn best.  

The idea of individualized “learning styles” originated in the 70s of the 20th 
century. It has already gained the greatest popularity. Therefore, the following learning 
styles are singled out and discussed: 
 Visual (spatial) – the learner prefers using pictures, images, and spatial 

understanding. 
 Aural (auditory-musical) – the learner prefers using sound and music. 
 Verbal (linguistic) – the learner prefers using words, both in speech and writing. 
 Physical (kinesthetic) – the learner prefers using body, hands and sense of touch. 
 Logical (mathematical) – the learner prefers using logic, reasoning and systems. 
 Social (interpersonal) – the learner prefers to learn in groups or with other people. 
 Solitary (intrapersonal) – the learner prefers to work alone and use self-study.  

The given list shows a generalized discription of learning styles, but all of them 
can’t be provided during the lecture, because they will inevitably differ among students in 
the group. Hence, a lot of researchers have attempted to provide ways in which learning 
style theory can take effect in the classroom. Among them are Dr. Rita Dunn and Dr. 
Kenneth Dunn. According to their point of view, the learners are effected by their:  
      1. Immediate environment;      
      2. Own emotionality;  
      3. Sociological needs; 
      4. Physical needs. 

Therefore, it’s to the lecturer’s advantage to teach and test students in their 
preferred styles. Dunn and Dunn think that educators should try to make necessary 
changes in the classroom that will be beneficial to every learning style. These changes 
include room redesign, the development of small-group techniques and the development 
of Contact Activity Packages. The latter includes educational plans that facilitate learning 
by using the following elements:  

1. Clear statement of what the students need to learn. 
2. Multisensory resources (auditory, visual, tactile, kinesthetic) that teach the                     

required information. 
3. Activities through which the newly-mastered information can be used creatively. 
4. The sharing of creative projects within small groups of classmates. 
5. At least 3 small-group techniques. 
6. A pre-test, a self-test and a post-test” (Dunn & Dunn, 1978).  

Another scholar who emphasizes the effect of learning styles on the classroom is 
Marilee Sprenger. Her recommendations for learning are based on the following 
premises:  

1. Teachers can be learners and learners can be teachers. We are all both.  
2. Everyone can learn under the right circumstances.  
3. Learning is fun. Make it appealing” (Sprenger, 2003)    

The third scholar concentrated on teaching methods is Neil D. Fleming. His so-
called VARK model states, that for practical purposes, information is processed through 
the senses: “one talks to oneself (the auditory sense) even if no words are emitted, one 
makes pictures in one’s head when thinking or dreaming (the visual sense), and one 
considers feelings in the body or emotions (known as the kinesthetic sense)” 
(http://en.wikipedia.org/ wiki/Representational_systems _(NLP)) . Therefore, Neil D.  
Fleming established three main categories of learners: 

1. Visual learners  -  who have a preference for seeing; 
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2. Auditory learners -  who best learn through listening; 
3. Tactile or Kinesthetic learners - who prefer to learn via experience – doing, 

touching, performing. 
Fleming’s approach gained popularity. Despite a lot of controversial ideas, the 

way of categorization of learners into visual, auditory and tactile/kinesthetic became the 
most common and widely-used. Even Marilee Sprenger recognized Fleming’s approach 
and singled out teaching methods corresponding to the learners’ types. Thus: 

“Methods for visual learners include ensuring that students can see words 
written down, using pictures when describing things, drawing time lines for events in 
history, writing assignments on the board, using overhead transparencies/handouts and 
writing down instructions.  

Methods for auditory learners include repeating difficult words and concepts 
aloud, incorporating small-group discussions, organizing debates, listening to books on 
tape, writing oral reports and encouraging oral interpretation.  

Methods for tactile/kinesthetic learners include providing hands-on activities 
(experiments and etc.), assigning projects, having frequent breaks to allow movement, 
using visual aids and objects in the lesson, using role play and having field trips” 
(Sprenger, 2003).  

According to the recent researches each learning style uses different parts of the 
brain. By involving more of the brain more is learnt and memorized. Therefore, students 
who are able to learn through a variety of ways are more effective learners. 

Using multiple learning styles during the process of teaching foreign languages is 
a relatively new approach. Hence, it has already been recognized at the Faculty of 
Humanities of Ivane Javakhishvili Tbilisi State University. The old teaching methods 
(based mainly on classroom and book-based teaching, much repetition and pressured 
exams for reinforcement) have been replaced by modern techniques that improve speed 
and quality of learning. The process of modernization is still in progress. Therefore, the 
greatest attention is paid to: 

1. The appropriate arrangement of the “immediate environment”, which effects 
the students’ emotionality and thus determines their “degree of comprehension”. 
The term “immediate environment” denotes: the design and interior decoration of 
the classroom, temperature, light, arrangement and etc.  

2.  The active use of multisensory resources – teaching aids such as audio, video, 
overhead projection, posters, pictures, graphics and online material – for ensuring 
the effectiveness of the teaching process. 

3. The creation of friendly classroom atmosphere, where each student is given an 
equal opportunity to master the language and demonstrate abilities.  
It’s worth mentioning, that in the educational literature a lot is written about 

building a good teacher – student rapport  (teacher – student relationship), which is 
regarded as a key aspect of teaching. Most guidelines on how to construct a positive 
environment for learning mention the establishment of warmth, openness and positive 
attitude towards the students. The learners study better when they feel motivated, 
confident and comfortable. Their adaptability is usually raised by encouragement, praise, 
motivation and involvement. Moreover, a good teacher – student relationship is regarded 
as a key that ”opens up a comfortable space for more learning opportunities, allowing 
students to increase their participation in the classroom as a community of practice” 
(Lave & Wenger, 1991) that obviously leads to better achievements. Generally, it’s 
believed that “teachers can establish a relationship of trust and respect by: 

1. Showing interest in individual student; 
2. Giving feedback on individual student’s progress; 
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3. Inviting students to express their thoughts and feelings; 
4. Valuing and respecting students’ ideas; 
5. Sharing humour with students but not ridiculing them; 
6. Working with students as a team and not against them; 

and 
7. Expressing true happiness when students succeed” (Brown, 1994).  

The practice shows that nothing works without trust and rapport. Rapport can be 
built by identifying a common ground, establishing psychological trust and using 
credentials. Simply, knowing that one is taught by a skilled professional helps build 
confidence and positive expectations that a successful outcome will be achieved.  

The implementation of the above mentioned attitudes towards the teaching 
process gives a good teacher – student rapport at the Faculty of Humanities of Ivane 
Javakhishvili Tbilisi State University. Moreover, via the appropriate approaches the 
lecturers resolve the two conflicting aspects of their role, i.e. being simultaneously 
friendly (interpersonal) and task-oriented (instructional);   

4. The building of classroom success, that greatly depends on students’ motivation 
and engagement.    
 It’s worth mentioning, that the problem of building classroom success has 

become very relevant in the recent decades. Researchers looked at the many ways of its 
solution. Finally, The Motivation and Engagement Wheel was created. It comprises: 
positive thoughts, positive behaviors, negative thoughts and negative behaviors.  

         “Positive thoughts include: 
 Self-belief        –   students’ belief and confidence in their ability to understand or   
                                    to do well in schoolwork, to meet challenges they face and to  
                                    perform to the best of their ability. 
 Valuing school –  how much students believe what they learn is useful, important 
                                    and relevant to them or to the world in general. 
 Learning focus –  interested in developing new skills, improvement, person- 
                                   al bests, understanding new things, and doing a good job for its  
                                   own sake and not just for rewards.  

  
               Positive behaviors include: 

 Planning 
 Task management 
 Persistence 
 

                Negative thoughts include: 
 Anxiety 
 Failure avoidance 
 Uncertain control 
 

Negative behaviors include: 
 Self-handicapping 
 Disengagement” 
(www.lifelongachievement.com/Building%20Success%20and%20motivation
.pdf) 

It’s believed, that positive thoughts and behaviors boost students’ motivation, 
while negative thoughts reduce their achievements. Moreover, the term “motivation” can 
be regarded as students’ energy and drive to try hard, study effectively and do their best 
for achieving better results. Motivation can even be learnt and changed. Therefore, a lot 
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depends on the educator, who builds more success in students’ academic life by 
facilitating the development of positive thoughts and behaviors. For example: 

1. Students’ self-belief can be increased by:  
 challenging negative thinking traps; 
 building more success into a student’s life through chunking (chunking 

includes the breaking classroom activities into the bite-size pieces and 
considering the completion of each piece as a success). 

2. Students’ learning focus can be developed by: 
 “Increasing the emphasis on personal bests 
 Reducing comparisons with other students  
 Recognizing the journey as much as the destination”  

(www.lifelongachievement.com/Building%20Success%20and%20motivation.p
df). 

3.  Students’ planning and task management abilities can be developed by the variety 
of classroom activities. 

As a result, the educator’s skillful approach to the development of positive 
strategies (self-belief, persistence, learning focus, task management) and the rejection of 
negative ones (students’ anxiety, failure avoidance, disengagement) helps students to feel 
optimistic, to get better results, to do difficult classwork confidently and enjoy student 
life. This approach to the teaching process has already been used at the Faculty of 
Humanities of Tbilisi State University. Hence, its final establishment needs further 
facilitation.    
 

Conclusions 
 

       All the above mentioned can be summarized in the following way: the participation 
in Bolo- gna process and the construction of European Educational Environment sets up 
new requirements before Tbilisi State University. 
       The Faculty of Humanities as the most prominent faculty of the university develops 
rational strategies for the insurance of the main requirement – high-quality teaching of 
foreign languages. The innovative strategies include the expansion of the duration of 
studies and the raise of effectiveness of the teaching process by focusing on: 

 The accommodation of students’ learning strengths through the appropriate 
learning styles; 

 The establishment of modern techniques (the appropriate arrangement of the 
“immediate environment”; the active use of multisensory resources; the 
creation of friendly classroom atmosphere; the building of classroom 
success) that improve speed and quality of learning. 

 The progressive refinement of teaching programs based on reflection and 
feedback.  

      The implementation of the innovative approaches makes the process of teaching more 
student-centered and effective in order to meet the requirements of the new epoch. 
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Abstract 
The process of globalization acquires the greatest importance in today’s world. It 

makes the existed boarders and boundaries irrelevant and facilitates cultural, political, 
economic and environmental interconnections. Contemporary globalization refers to the 
increased consciousness of the world as a whole. A lot is written about its profound 
effects on modern societies. The study of the process of globalization overlooks the 
extraordinary nature of language as an economic good. Languages are regarded as an 
essential medium of developing the ability to communicate across cultures. Their 
knowledge helps the representatives of different countries to think globally and to 
perceive new horizons.  

The given paper deals with the necessity of foreign language acquisition and 
outlines the main strategies of the effective process of teaching. The language is referred 
to as the communication of thoughts and feelings through a system of signals, such as 
sounds, gestures or written symbols. The solution of the problem is discussed on the 
example of teaching strategies used at Ivane Javakhishvili Tbilisi State University, which 
meets the requirements of Entire European Educational Space and shares the principles 
set forth by the Council of Europe (Language learning is for all; Language learning is for 
life; Language teaching and learning are for the learner). 

Therefore, according to the Statement 237 of the Academic Board of Tbilisi State 
University, Bachelor’s Degree is awarded only after an “obligatory passage” of a 
certified exam in foreign language (level B1). Therefore, the Faculty of Humanities as the 
leading faculty of the university carries out several reforms for insuring “studies through 
levels” specified by Common European Framework and provides appropriate duration of 
levels, “healthy” classroom climate and innovative approach to the process of teaching. 
Key words: global village, globalization, European Higher Education Area, foreign 
language, second language acquisition. 

 

Introduction    
 “The word “globalization” was first employed in a publication entitled “Towards 

New Education” in 1952, to denote a holistic view of human experience in education” 
(Turner, 2009). Since its inception, the concept of globalization has inspired numerous 
competing definitions and interpretations. During 1960s the term began to be widely used 
by economists and other social scientists. Nowadays it is closely associated with the 
ongoing economic processes and denotes: “the integration of national economics into the 
international economy through trade, foreign direct investment, capital flows, migration, 
the spread of technology and military factors” (Bhagwati, 2004).  

Besides the given “restricted” meaning, “globalization” is often used in the 
broader sense and denotes a social process “characterized by the existence of global 
economic, political, cultural, linguistic and environmental interconnections and flows that 
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make the many of the currently existing boarders and boundaries irrelevant” (Steger, 
2003). Contemporary globalization has some important positive consequences with 
respect to culture regeneration, communications, economic efficiency and the range of 
available products. It refers to the increased consciousness of the world as a whole. The 
new form of globalization is: 

 An interconnected world which is often referred to as a “global village”; 
 The erosion of national boundaries; 
 The process which pushes people closer together through highly developed 

international trade and commerce, educational exchanges and rapid 
transportation and communication.  

 When researchers write about globalization and its profound effects on modern 
societies, they usually overlook the extraordinary nature of the language as an economic 
good. Moreover, languages are the essential medium of developing the ability to 
communicate across cultures. Their knowledge helps us to think globally and to perceive 
new horizons. “Languages are, then, the very lifeline of globalization: without language, 
there would be no globalization; and vice versa, without globalization, there would be no 
world languages” (http://www.hdelhumeau. wordpress.com/2009/07/22language-
globalization/). Proficiency in the planet’s “corporate language…will soon define each 
person’s place on the Earth… and beyond” (http://www4.gu.edu.au:8080/adt-
root/uploads/approved/adt-QGU20060105.113942/ public/03 Chapter2.pdf).Therefore, 
the study of foreign languages acquires the greatest importance in today’s world.     
 

Methodology and Results of Research 
The given paper deals with the necessity of foreign language acquisition and 

outlines the main strategies of the effective process of teaching. 
In modern linguistics the language is referred to as the communication of 

thoughts and feelings through a system of signals, such as sounds, gestures or written 
symbols. There are many theories as how humans are able to develop language ability. 
Moreover, language acquisition is defined as the process by which humans acquire the 
capacity to perceive, produce and use words. This capacity involves the picking up of 
syntax, phonetics and an extensive vocabulary. Linguistic literature makes distinction 
between first and second language acquisitions. First-language acquisition can be 
described as a universal process. Infants listen to the sounds around them, begin to imitate 
and eventually start producing words. Second-language acquisition comprises the 
knowledge in the first language and encompasses the process an individual goes through 
as he or she learns the elements of a new language, such as grammatical structures, 
lexical units, phonological components and writing skills. 

It’s difficult to identify a precise date when the field of second language 
acquisition research appeared. Modern linguistic studies indicate mid-1960s. Hence, the 
term “acquisition” was popularized by well-known American linguist and educational 
researcher Stephen Krashen. His  theory consists of five hypotheses: the Acquisition-
Learning Hypothesis, the Monitor Hypothesis, the Natural Order Hypothesis, the Input 
Hypothesis and the Affective Filter Hypothesis. The Acquisition-Learning distinction is 
the most fundamental of all the hypotheses. Moreover, it’s widely known among 
language practitioners and linguists. The Acquisition-Learning Hypothesis differentiates 
two independent ways in which we develop our linguistic skills: “the acquired system” 
(acquisition) and “the learned system” (learning). 

 “The acquired system” is the product “of a subconscious process very similar to 
the process children undergo when they acquire their first language. It requires 
meaningful interaction in the target language – natural communication – in which 
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speakers are concentrated not in the form of their utterance, but in the communicative 
act” (http://www.sk.com.br/sk-krash.html.) 
      On the other hand, “the learned system” or learning a language is a conscious process 
like what a pupil experiences at school. “New knowledge or language forms are 
represented consciously by learner’s mind, frequently in the form of language “rules” and 
“grammar” and the process often involves error correction” (Krashen, 2003). According 
to Krashen’s point of view learning is less effective than acquisition, because only a 
subconscious process can lead to fluency.       

Krashen’s Acquisition-Learning Hypothesis is closely related to implicit-explicit 
linguistic knowledge. On the one hand, learners gain implicit knowledge by processing 
target-language input without consciously giving attention to acquiring forms and 
structures of the language. On the other hand, learners get explicit knowledge when they 
process language input with the conscious intention of discovering the rules of the 
language. “A distinction between the implicit learning involved in acquiring a first 
language (L1) and the mix of implicit and explicit learning that takes place in L2 
acquisition has been one analytic route for understanding the virtually universal success 
of L1 acquisition versus the more limited success of L2 acquisition among adult learners” 
(Hulstijn, 2005).  

Krashen’s Acquisition-Learning Hypothesis and implicit-explicit learning are two 
examples from a great number of hypotheses existed in the world of second language 
acquisition. Hence, none of the proposed theories has been accepted as an overarching 
theory by all the researchers. Moreover, there have been a lot of debates among scholars 
about the impact of first language on the process of second language acquisition. 
Language researchers such as Jim Cummins, Catherine Snow, Lily Wong Filmore and 
Stephen Krashen have studied this question for several years. According to the general 
consensus the length and success of second language acquisition greatly depends on the 
knowledge of first language. Furthermore, the individuals who have strong language and 
literacy skills need between five to seven years to achieve advanced fluency. For some 
persons acquiring a second language can be a lifelong learning process. Despite persistent 
efforts, most learners of a second language never become fully native-like in it, although 
with practice considerable fluency can be achieved. The term “advanced fluency” is 
usually applied to the last stage from the chain of the systematic stages of second 
language acquisition. These stages can be listed and characterized in the following way:  
 Pre-production – “The silent period”, when students take in the new language but do 

not speak it. At this stage learners are not really producing language. They are only 
parroting. Teachers usually focus attention on listening comprehension activities and 
on building a receptive vocabulary; 

 Early production – Students begin to speak using short words and sentences, but the 
emphasis is still on listening and absorption of the foreign language. Learners can use 
short language chunks that have been memorized although these chunks may not 
always be used correctly;   

 Speech Emergent – At this stage, the learners’ vocabulary continues to increase and 
errors begin to decrease. Speech becomes more frequent, but students still rely on 
context clues. They can: participate in duet, pair and choral reading activities, 
understand teacher’s explanations and two-step directions, compose brief stories based 
on personal experience and etc.  

 Beginning Fluency – New contexts and academic language make the learners to 
express themselves due to gaps in vocabulary and appropriate phrases. Speech is fairly 
fluent. Especially, in social situations. Students can: match vocabulary words to 
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definitions, study flashcards with content area vocabulary, understand and answer 
teacher’s questions;  

 Intermediate fluency – At this stage students are able to speak almost fluently in 
different situations, but there are gaps in unknown expressions and lexical units. There 
are very few errors and  learners are able to demonstrate “higher order”  thinking skills 
in the foreign language, such as offering an opinion or analyzing a problem.  

 Advanced Fluency – Students are near-native in their ability to perform in content 
area learning. They communicate fluently in all contexts and can maneuver 
successfully in new situations. The learners achieve cognitive academic language 
proficiency in a second language. Hence, they may still have accent and use idiomatic 
expressions incorrectly.  

The given list of systematic stages of second language acquisition gives a 
generalized description of a learner’s “path towards the success”. Hence, success in 
language learning can be measured in two ways: likelihood and quality. First language 
learners can be successful in both measurements. According to the point of view of 
different scholars: “It is inevitable that all first language learners will learn a first 
language and with few exceptions, they will be fully successful. For second language 
learners, success is not guaranteed…L2 learners rarely achieve complete native-like 
control of the second language” (http://en.wikipedia.org/wiki/Second_ 
language_acquisition ). The given quotation names the process of acquiring a language 
with the term “learning”. This fact underlines the interchangeable use of the words 
“acquisition” and “learning”. Moreover, it’s worth mentioning, that the term “acquisition” 
was originally used to emphasize the subconscious nature of the learning process 
(Krashen, 1982), but in recent years learning and acquisition have become largely 
synonymous.  

Nowadays, linguistic literature puts special emphasis on different methods of 
effective learning of a second language. Moreover, the ongoing process of globalization 
is making the process of teaching foreign languages especially important at universities – 
at the institutions of higher education, where future generations are raised and prepared 
for active life in the “global society”.  

The term “global society” comprises the notion of “European Citizenship”, which 
was   introduced in October 1990 at the meeting of the European Council and was 
institutionalized in 1991. Nowadays, European Citizenship is characterized by “unity in 
diversity and diversity in unity”, because the rich diversity of languages and cultures in 
Europe may be a source of mutual enrichment rather than a barrier to communication. 
Therefore, the Council of Europe promotes international contacts through study visits 
abroad, different exchange programs and other means that provide the basis for 
developing international understanding. Moreover, it encourages the diversification of 
language learning (through learning of as wide a range of languages as possible) and sets 
up the following principles:  
 “ Language learning is for all: a need and a right of every citizen and not the     

privilege of any particular intellectual, social or political elite; 
 Language learning is for life: the primary goal of language learning is the acquisition 

of knowledge, skills and attitudes necessary for communication in real-life situations; 
it is also for life-long learning as learners cope with new demands or avail themselves 
of opportunities that may present themselves; 

 Language teaching and learning are for the learner, i.e. based on the needs, 
motivations, characteristics and resources of learners, and therefore characterized by 
realistic and worthwhile objectives, appropriate materials and methods and suitable 
forms of assessment” (Sheils, 1996). 
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For the promotion of more effective multilingualism and multiculturalism, the 
Council of Europe proposed the project “Language learning for European citizenship”. 
The main part of the project the “Common European Framework of Reference for 
Languages: Learning, Teaching, Assessment” (abbreviated as CEFR) was a guideline 
used to describe achievements of foreign languages across Europe and, increasingly, in 
other countries. In 1991, as a result of the Intergovernmental Symposium, the Swiss 
National Science Foundation set up the project and the system of validation of language 
ability. According to this system, the Common European Framework divides learners into 
three broad divisions (levels): “A. Basic user; B. Independent user; C. Proficient User” 
(http://iki.galbijim.com/ESL). These levels can be divided into the following six 
sublevels: 

A  Basic Speaker (user) 
                     A1  Breakthrough or Beginner 
                     A2  Waystage or Elementary 

B  Independent Speaker (user) 
                     B1 Threshold or Intermediate 
                     B2   Vantage or Upper Intermediate 

C    Proficient Speaker (user) 
                      C1 Effective Operational Proficiency or advanced 
                      C2 Mastery or Proficiency  

The above mentioned principles and the Common European Framework are 
accepted by all the members of the Council of Europe. Among them is Georgia, which 
joined the Council in April 1999. In 2005 Georgia became an integral part of Bologna 
Process. Nowadays, its higher education institutions are actively participating in the 
creation of European Higher Education Area (EHEA) based on international cooperation 
and academic exchange that is attractive to the European students and staff as well as to 
students and staff from other parts of the world.     

Ivane Javakhishvili Tbilisi State University as a driving force of Georgian higher 
education shares the modern experience of advanced Western Universities and 
encourages students’ participation in different exchange and mobility programs. 
“Through” the given encouragement Tbilisi State University recognizes the main 
definition of the term “mobility” - “mobility of staff, students and graduates is one of the 
core elements of the Bologna Process, creating opportunities for personal growth, 
developing international cooperation between individuals and institutions, enhancing the 
quality of higher education and research, and giving substance to the European 
dimension” (http://www.ond.vlaanderen.be/hogeronderwijs/ 
bologna/documents/Bologna_leaflet _web.pdf). The main precondition for the successful 
establishment of mobility programs is a profound knowledge of foreign languages. 
Therefore, according to the Statement 237 of the Academic Board of Tbilisi State 
University: 

 „The undergraduate students enrolled at Ivane Javakhishvili Tbilisi State 
University during 2009-2010 will be awarded an academic degree of Bachelor only after 
receiving 240 credits (ECTS) indicated in the curriculum and a successful passage of the 
certified exam in the foreign language (level B1)”.  

Six faculties of the university are responsible for meeting the given requirement. 
The Faculty of Humanities has already made the most important step in this direction – 
the creation and adoption of the project „For the Improvement of Teaching Foreign 
Languages at the Faculty of Humanities of Ivane Javakhishvili Tbilisi State University”. 
The project provides eight semesters of intensive studies (on the undergraduate level) of 
three European languages: English, German, French. It is focused on the so-called 
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„studies through levels” and provides the following four levels specified by Common 
European Framework: 

A  Basic Speaker  
A1  -  Elementary 
A2  -  Pre-intermediate 

B  Independent Speaker  
B1  - Intermediate 
B2  - Upper Intermediate 

           Each level can be characterized in the following way: 
Elementary – the course chosen by a student without any knowledge (A0). It 

aims at developing the students’ reading, listening, speaking and writing skills in a 
dynamic and communicative way, through individual, pair and group works. 

Pre-Intermediate – this course is aimed at students who have some elementary 
knowledge and limited vocabulary. It provides with the basic grammatical structures and 
enables the students to communicate orally or in written form in a limited number of 
social occasions.  

Intermediate – the course which gets acquainted with fundamentals of grammar 
and vocabulary and develops the basic communicative skills. The learner easily builds up 
dialogues and feels confident in everyday situations. The course is delivered through 
studio-based and authentic texts. 

Upper-Intermediate – this is the upper course, which sums up the passed 
material and facilitates  the final formation of „the English-speaking student”.  

The main priority of the project is the insurance of effective teaching of European 
languages to the students having A0 level of knowledge. After eight semesters of studies 
they can achieve B2 and successfully pass a certified exam specified by the Statement 
237 of the Academic Board of Tbilisi State University. 

The effectiveness of the teaching process is guaranteed by student-centered 
classroom activities: the use of multisensory resources, the focus on the different learning 
styles, “healthy” classroom climate and appropriate learning conditions. Moreover, the 
teaching strategies match with the learning profiles of the groups. Therefore, lecturers 
build up a repertoire of skills and knowledge bases in order to meet the specific learning 
needs of the students and facilitate the enhancement of comprehension by capitalizing on 
the students’ learning profiles. 

Furthermore, the Faculty of Humanities shares the principles set forth by the 
Council of Europe (Language learning is for all; Language learning is for life; Language 
teaching and learning are for the learner) and tries to provide appropriate conditions for 
their realization.  
 

Conclusions 
         All the above mentioned can be summarized in the following way: the process of 
globalization effects modern societies. It causes the integration of economy, culture, 
educational system and trade. Languages are the very lifeline of globalization. They are 
the essential medium of developing the ability to communicate across cultures. Therefore, 
the greatest attention is paid to the second language acquisition in today’s world. 
Especially, at the institutions of higher education, which are responsible for rearing the 
representatives of “global society”. 
       All the European universities are focused on effective teaching of foreign languages. 
Among them is Ivane Javakhishvili Tbilisi State University. The strategies of the 
university comprise the insurance of: 

 Appropriate duration of studies; 
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 Teaching programs oriented on studies “through levels”; 
 “Healthy” classroom climate; 
 Appropriate learning conditions. 

        The complex of these elements can be regarded as the main precondition of success. 
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Abstract 
Does frequent use of the Internet, especially the young generations have an impact on 
learning and assessing studies? Is access to the Internet giving the possibility to be more 
responsible and self – reliance?... how does students see the advantages of online 
training? To these questions we tried to give responses through our research to bachelor 
degree students in the Silesian Region – Poland.  The survey, which was done online 
through Encuestafácil, was conducted from January to December among 172 university 
students of the Silesian region in Poland. The students were asked their opinions about 
Internet as a learning tool and according to their answers we reached a series of 
conclusions. 
Key words:  Education, Internet, Functions of Internet, Social Media. 
 
Introduction 

 
The Internet is an extremely useful resource for students.  There is a lot of 

information that can save a person a trip to the library.  There are hidden perils in the 
Internet, however, that can sabotage the very core of a student’s work, so it is important 
to be aware of these issues.  The following are reasons why the Internet is a useful 
resource for students.   

Internet, designed by the Advanced Research Projects Agency of the US 
Government in 1969, was originally created to allow communication between researchers 
from different universities. Nowadays, it is a public facility used worldwide by millions 
of people. It is a global network connecting computers all over the world and linking 
more than 100 countries into exchanges of information. 

But Internet is not only a source of information, which can be used to do 
researches or keep up to date with world news. It is also one of the most extensively used 
means of communication between people, making possible the exchange of data and files 
as well as other types of communication, such as videoconferences. Another very 
important characteristic of Internet is its social function. It can be used as a tool for 
learning, a source of entertainment, for marketing, administrative and commercial 
activities, working, and so on. 

With regards to education, Internet has become a very useful tool in the last 
years, used by students and teachers during the learning process. Nowadays more and 
more institutions realize the importance of Internet as a communication channel between 
the students and the teachers. It is not only used to search for information, but also to 
prepare the lessons, do homework, get access to didactic materials, and so on. Internet has 



 

58 

broadened the possibilities of getting an education, especially for those students who for 
different reasons, such as having a full time work or living too far away from the nearest 
school, cannot attend school regularly.  

By using the internet they have the same chances as those students who go to 
class everyday. Internet allows teachers and students to interact through its many 
available tools. They can keep in touch by means of email and videoconferences, students 
can use it to send their homework or to revise for their exams; teachers can take 
advantage of Internet for distant teaching or as a supportive tool when preparing their 
lessons. 

For all these reasons, we can say that Internet is a very helpful tool for learning 
which is being more and more used both in the classroom and outside of it and that it will 
be become even more important in future when it reaches all its potential. 
One of the most important aspects of Internet is that it is a source of information. The 
types of information available on Internet are very varied: files, photographs, texts, 
videos, music, etc. 

The characteristics of the information found on Internet are the following: 
 It is very varied: as stated above, there are several kinds of information                            

(texts, files, images). 
 It is multimedia and interactive. 
 It is universal, as it can be accessed by everybody and everywhere as long as you 

have a computer. 
Internet has several different tools which can be used to access the available 
information. These tools are: 
 Files: can be accessed by using browsers such as Microsoft Explorer. 
 Websites: allow the users to look for the information they need by means of 

browsers and according to their requirements. 
 Emails on newsgroups and mailing lists. 

Another function of Internet is to be a channel of communication which allows 
people from all over the world to be in touch. This communication has a series of 
characteristics: 

 It allows the exchange of data, files, videos, photographs and so on. 
 It is universal as it can be accessed by any person from any part of the world. 
 It is multimedia as the communication can be in the form of text, voice or images. 
 It can be carried out in real or deferred time. 
 It allows the sharing of knowledge among the users. 
 It is interactive. 

Internet allows two types of communication: the synchronous communication 
and the asynchronous communication. 

 Asynchronous communication: when such communication is not fulfilled in real 
time. The emitter and the receiver are not required to be present at the same time. 

 Synchronous communication: the emitter and the receiver are present at the same 
time and the communication is done in real time.  
The main Internet tools for communication are the following: 

 Email: used for interchanging digital messages. 
 Chat: allows simultaneous and real time communication among the users.                       

The communication is normally carried out by written messages, but sometimes                 
it can also be fulfilled by means of the voice. 

 Newsgroups: a group of people interested in a topic and who send messages                     
to a board where they can also read the messages of other users. 
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 Mailing lists: a group of people interested in a topic who sign in to the list                             
and exchange opinions with the rest of the members of the list. 

 Videoconferences: allow communication by using voice and images. 
In other hand, the Internet is quickly becoming a fundamental part of education 

as more and more teachers and students are using it as a supportive tool for their teaching 
and learning. It is used as a source of information both by teachers and students. It is a 
very useful tool both for present and distant learning since by means of its two 
fundamental functions (informative and communicative) has become an effective didactic 
support.  

Teachers use the Internet to prepare their lessons by using the browsers and 
education websites to look for information to complement their lessons, release didactic 
materials to support the learning of their students and use email to solve the students’ 
doubts.  They also use videoconferences for distant learning, as they make possible to 
follow a lesson from different places. 

Students use the Internet to communicate with their teachers and with other 
students, to prepare for their exams and to do their homework. They also prepare projects 
in collaboration with students from other schools by means of email or debate with other 
students about a particular topic. 

The Internet makes the globalization of information possible, facilitates the 
contact with other cultures and languages and allows communication between teachers 
and students. 
 

Methodology of research 
 

In our research we used a quantitative research that in social sciences refers to the 
systematic empirical investigation of quantitative properties and phenomena and their 
relationships (Wikipedia ).  

The objective of our research is to give answer to the following questions: Does 
frequent use of the Internet, especially in the young generations, have an impact on 
learning and assessing students?  

The survey was conducted during the months of February to and October 2010 to 
young students in the Silesian region. It was invited 172 students recruited through 
advertisements in the electronic system of pbworks. The survey was conducted via online 
survey (encuestafacil). 

Apart from the invitations sent by email, we use other ways to access the 
questionnaire:  

- first we use shortcuts, involving access a registration process by "login". 
- direct access via a personal link: every individual is given a unique link which 

identifies and provides direct access to the questionnaire. It is possible through 
this link stops and continues later in the questionnaire because the system stores 
the information for each individual. This system is the most used because it 
prevents duplicate participation and is simple for the respondent. 

- Access through Login - Password: The participant is given a web address easy to 
remember with a login and password that enter once they have agreed to that 
address. This system prevents duplicate participation but introduces an 
uncomfortable step for the participant who can motivate lower response rates 
than those achieved with personal links. 

- direct access via a generic link: as we explained earlier, this was the way we use 
with our students. Do not forget that the shortcut link to the survey is the same for 
all participants. Although there are technologies like cookies-control system that 
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records the user's computer to access the survey, they can be disabled or the user 
can access the survey from another computer, an Internet portal, etc. 

 

Statistical analysis 
 

Based on the studies performed on a group of people in their bachelor degree 
studies, of both genders, it turned out that 69% of women and 31% of men during their 
university studies, use the on-line learning method. 

This is based on a number of conditions. First of all, the place were a person 
lives. The number of people that use this kind of education method is higher in cities 
(69%) than in the countryside (10%). Second condition is based on the kind of work 
person does. 68% of people that have a full-time job use e-learning, but only 7 % of 
people that have a part-time job. On-line learning is also used by 22% of unemployed 
people. 

The positives of on-line learning are mostly used by part-time students – 88% of 
the use this system. On the other hand, only 11% of stationary students use on-line 
learning method. 

On-line learning is mostly used by younger people. 43% of people between 20-24 
years of age used this kind of learning method. That is also the highest number in 
comparison to other age groups.  People from 25-29 years old – 16%, 30-34 – 19%, 35-39 
– 10%, 40-44 – 8%, 45-49 – 2%, 50-54 – 2%, and older – 1%. 

 

 
Figure 1. Age of respondents 

 
The study showed that 91% of people from the Silesia region knew about on-line 

learning from the university learning course, 7% learned about it by themselves and only 
2% came in contact through their work. 

Over 56% of people heard of such a learning method from their colleagues. Only 
9% read about it in university’s learning program and only 3% of people thought that this 
kind of learning method is only for younger students. A large number of people, up to 
30% never heard of such learning method. 

Participation in such a learning course is strictly tied to the university studies. 
87% of respondents are active members of such a course since the beginning of their 
studies. About 1% declares their  membership both from the beginning of their work and 
university studies. 

The idea that on-line learning is helpful is shared by 49 %. 34% thinks that it is 
definitely important and only 14% thinks that this method is not helpful. 
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The main advantage that characterizes on-line learning is the fact that it is 
possible to use the lectures multiple times. Over 72 % tends to think that. Next results 
show that: 

 time saving – 47%, 
 cutting costs – 39%, 
 availability – 49% 
 independence – 47%, 
 knowledge compendium – 10%, 
 monitoring the improvements – 22%, 
 more popularity – 6%, 
 students tend to be more active – 11%, 
 other – 1%. 

Most respondents think that the main flaw of on-line learning is the lack of 
contact with the tutor – 66%. Other results consist of: 

 hardware malfunction – 47%, 
 login problems – 36%, 
 a lot of hours spent in front of the computer – 62%, 
 more time needed for learning – 18%, 
 grades meaning – 15%, 
 lack of internet connection – 24%, 
 lack of communicator skills – 5%, 
 lack of technological abilities – 8%, 
 other – 3%. 

 

 
Figure 2. Importance of On-line education for personal development (a) 
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Figure 3. Importance of On-line education for personal development (b) 

 
According to 51% of respondents the quality of the fonts is very good, 43% think 

that it is good, and 6 % that it is acceptable. 
The expectancies of the respondents are as follows: 
 active discuss forum with the tutor – 41%, 
 discuss forum with other students – 36%, 
 contact with the tutor – 39%, 
 teamwork – 48%, 
 discussion and consultation – 26%, 
 contact with students from foreign countries – 14%, 
 doing the whole course on-line – 41%, 
 flexible hours – 34%, 
 other – 1%. 

The on-line learning method pleases 46%, while 43% think that it pleases them 
partially, 7% are not really pleased, while 4% does not like this method. 

In spite of these previous results only 24% would choose on-line education if 
they had the chance. 26% of respondents prefer the traditional method. A lot of 
respondents, 51%, would choose the mixed method. 

Over 79% from the Silesian region would recommend this method to friends. 
The promotion of the e-learning method should look like this: 

 Government institutions – 30%, 
 Universities – 40%, 
 Specialized companies – 6%, 
 Employers – 7%, 
 People keen on self learning – 18%. 
 91% of respondents think that on-line learning should be included in the 

universities learning offer. 
According to results the role of on-line learning for the evolution of man is as 

follows: 
 Teaches responsibility – 39%, 
 Teaches independency – 65%, 
 Motivates – 40%, 
 Minimizes the distance between young and old – 18%, 
 More competent use of computer – 25%, 
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 More competent on-line learning – 18%, 
 Systematical learning – 39%, 
 Positive influence on the student – 17%. 

 
 Conclusion 
 

As a result of increasing number of students, conventional methods of learning 
became scarce.  Internet is nowadays so popular, that it enables new ways of 
communicating with other people. This should be and is used not only for entertainment 
but also for educational purposes. 

On-line learning method is a perfect way of learning for people who do not have 
enough time to participate in all university activities. It offers new opportunities and 
shows that improving knowledge is possible regardless of age. 

This form of learning is mainly used by younger and part-time students as 
showed by the results of this study. It is a very convenient and time-saving learning 
method that is greatly appreciated by people who have multiple goals to achieve.  

Even though this method of learning is new, more and more students use it and 
are satisfied with its results. Just like with every other new opportunity there are some 
advantages and disadvantages, but in this particular matter the positives outweighs the 
negatives.  

On-line learning method will never make conventional methods obsolete, it is 
however a perfect way of learning for people with not enough spare time.  

Internet has broadened the possibilities of education in a sense unthinkable before 
it appeared and became available for everybody. Now, people have access to many 
resources that before were only available for a few. Internet has also been incorporated in 
the classroom, what has changed traditional teaching methods and people even have the 
possibility of studying from their own houses thanks to it.  

Internet as a learning tool, does not teach responsibility according to the students, 
as a low number of the participants in this survey answered affirmatively to this question.                 
A higher number of students, but not enough either, agree that Internet teaches self-
realization. They think that Internet can help a person, but it is not, by any means, the 
only way to obtain self-realization in life. There are other ways, such as work or the 
family. 

Only few students think that Internet helps improve technology skills and hardly 
any believe that helps minimize the generational gap between older and younger students. 
According to their answers, you must know how to use a computer before you use 
Internet, because it does no teach you how to do it. And this gap between students of 
different ages is broadened by Internet, because older people normally do not know how 
to use Internet and do not feel confident using it. 

The participants in this survey do not answer positively either to the idea of 
Internet as a way of improving your competence in the field of education. They see it as a 
supportive tool, but nothing else. However, they do think that Internet encourages 
systematic learning. People who use Internet as a learning tool, must be very disciplined 
and develop a learning system and timetable if they want to success. 

However, they do not think that Internet has any affect on self-respect or self-
esteem. On the contrary, they think that it has the opposite effect and that instead of 
helping people to have a better opinion of themselves, sometimes it can cause a harm. 

To sum up, the students who took part in this survey, appreciate Internet as a 
support tool in their learning process. They think that it provides limitless resources and it 
is very useful for those students who do not have the time to attend university regularly. 
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They also think that Internet helps people achieve self-realization and it is a support when 
acquiring technological skills. However, they do not see its value for increasing 
computing skills or to achieve competences in the field of education. Nor do they think 
that you can acquire new skills thanks to using Internet. 
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Abstract 
Characteristic feature of average heavy and heavy mental age disturbance of pupils is 
narrow perception; weak differentiation abilities make the orientation difficult during 
practical activity process, but peculiarities of dimensional perception trouble to find the 
right proportions between details. It is difficult for these pupils to memorize the main 
goal, to remember the sequence of the activities, because there are speech and 
development disturbances, but it is easier to repeat practically demonstrated examples. 
One of the basic conceptions of special psychology is the „cognition regarding unity of 
person’s consciousness and activity. This unity emphasis that, consciousness is connected 
with active operation, and game is the first, that is started by a person in activity. 
The aim of the study is to clarify, which way, for the pupils of average heavy and heavy 
mental age disturbance, during the game the knowledge regarding practical activities is  
systematized, which way the skill to perform activity is established, which way willingness 
develops, while acting practically. 
Materials and methods. Analysis and appraisal of game and scientific literature, in order 
to summarize and generalize the cognitions regarding establishment of practical activity 
experience for the pupils of average heavy and heavy mental age disturbance. 
Observation method of the pedagogical process. 
Results. Summarizing of peculiarities of practical activities of all six pupils of average 
heavy and heavy mental age disturbance of the 11th C grade at Riga 1st special boarding 
primary school. The definition of the levels of knowledge regarding practical activities, 
skills to do operations, willingness while acting practically.  
Key words: practical activity experience, pupils of average heavy and heavy mental age 
disturbance, the game. 
 

Introduction 
 

Humanitarian pedagogy trend that has establishes in the western countries make 
increasingly great popularity also in Latvia. Its central idea – a child is an autonomous 
identity (Liegeniece, 1999) and, according to this approach, the following demand is 
being forwarded: to organize the pedagogical process in the way that beneficial 
environment conditions are created for the pupil, and his self realization would be 
supported.  

In Latvia the attention of pedagogues and society always has been turned to 
special education matters. In comparison to the previous centuries, during the twenty first 
century the problem regarding education and upbringing of children of average heavy and 
heavy mental age disturbance is being studied. The state assistance to the people with 
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special needs and limited development potentialities is also a kind of the testimony to the 
development of living standard of the country. It is stated in the special education 
development conception of Latvia Republic Education and Science Ministry: the society 
must recognize that gradual involvement and participation into social life of the people 
with special needs, including also heavy mental backwardness, is mutually worthy 
acquisition” (Direction of LR ESM Nr. 388, 1997).  

Starting with school year 2011/2012, the amendments of All-round education law 
will be enforced. These amendments cincretize the program of special education to be 
implemented in Latvia. The All-round Education law has been supplemented with a new 
term “special needs" – the necessity to receive the support and rehabilitation that gives 
the potential for the educatee to master the education program, taking into account his 
state of health, abilities and development level. The pupils of special needs have the 
possibility to master special education that is a special kind of all-round education 
(General Education Law) 

The most characteristic activity peculiarities of pupils of average heavy and 
heavy mental age disturbance can be discovered by systematic observing of a child. 
According to the conclusion of the psychologist L. Vigotsky the following resolution is 
wrong that for the children of mental age disturbance all the peculiarities of their psyche 
are dependent only from the fact that the activity of cerebra is disturbed. He stresses that 
inadequacy of the higher psychic functions – thinking, logical memory, language, 
imagination, will, self-conscience, is the secondary deviation, that submit to the 
correction work (Выготский, 1983) and expressed the view point that each child must be 
looked at individually, posing to the center of attention, not the disturbance, but the child 
himself, his personality, his strong parts and the development potentials (Выготский, 
2005). L. Vigotsky defended a new idea for his time that according to the view point of J 
Kugelmas is actual nowadays (Kugelmas, 2007).  

Psychologist S. Liepina stresses the influence of the surrounding environment, 
interests and needs on the psychic activity of the child. Pointing out the investigation 
ways of the children, the author remarks that many of the peculiarities of the child are 
possible to find out, if you analyze his drawings, mouldings and games activities 
(Liepina, 2008). The drawings and the mouldings are the depictions of the child’s inner 
world that has much common with the game. „The playfulness of the children is the 
natural gift, the indicator of the babies psychical and physical wealth” (Dzintere, 
Stangaine, 2005, 23), the game is the first thing that is started by a man as activity and „it 
is one of the several kinds of activities with what the man is connected all his life” 
(Cernova, 2011, 59). In the development of pupils of average heavy and heavy mental age 
disturbance, one of the most characteristic factor is “the displacement of development 
periods and backwardness to the age characteristics in the adult period” (Liepina, 2008, 
69), that is why so important for these pupils, as it is confirmed also by J. Slepovic, is the 
game activities , its skillful use (Слепович, 1990). 

The above determined the goal of the article: to do the analysis and appraisal of 
the scientific literature in order to clear out the advantages of the game within the 
development of practical activity experience for the pupils of average heavy and heavy 
mental age disturbances. 
 

Theoretical review 
 

Philosopher pragmatist J. Dewey, interprets the experience very widely – it 
contains emotional, social , intellectual, mental and cultural experience. He stresses that 
the experience is gained as the result of many sided activities and in feeling the 
consequences of the happening. Therefore it is created by the active – operation, and the 
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passive components. The changes impress the experience, that is made by the activity. To 
learn from experience means to make the connection between influence on the object 
(subject) and the object (subject) opposition. In the definition of J. Dewey the measure of 
the value of the experience is the depth of the cognition, that is achieved by the man in it 
(Дьюи, 2000). Basing on the cooperation and continuity principles indicated by J. Dewey 
as the main within the development of experience base, it can be concluded that new 
knowledge, skills and attitude  are created on the experience basis ,  that increases within 
uninterrupted interaction from the known to unknown. 

„The experience principle includes infinite important determination – in order to 
accept and to indicate as authentic some content, the man must participate in it himself, 
speaking more correctly, he must find such content that is in accordance and unity with 
the assurance of he himself. He himself must participate – either this participation is 
fulfilled by his outer senses or by hiss inmost spirit, by his essential self-consciousness” 
(Hegel, 1981, 28). 

According to the above recited it can be concluded that experience is connected 
with the outer insight and inner self insight, that follows the man as unique being in the 
perception of the objects. That can be explained by the twofold aspect of the man’s 
activity: material and mental. 

I.Vedin marks out two basic kinds of activity materialization: 
 material activity, “the essence of which is created by practical activity ... with the 

direction to surrounding world changes and transformation”; 
 psychical activity, “whose basic content is made of cognition activity … with the 

direction to discover the world interconnections” (Vedin, 2008, 559). 
Although they are relatively independent kinds of activities, many activity 

expressions are characteristic of practical operation. I. Vedin stresses that, experience is 
the universal basis of the cognition, cognition – impulsive force of practical operation 
(Vedin, 2008, 560)”. 

 

 
 
 
 
 
 
 
 
 
 

Figure 1.  Connection of cognition and practice (according to Vedin, 2008) 

 
According to I.Vedin, the efficacy of man’s psychic activity and its reflexive 

connection with objective reality world is dependant on the brains activity. Psychic 
activity term includes both the cognition and the emotional field expressions.   

Objective 
reality 

Brain 
 

Psychic 
activity 
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1.table 
Game as practical activity in the views of investigators (E.Cernova) 

 
Author Theory aspects 

Plato  
427 – 347 B.C. 

Recommends the boys to be thought mathematics by real activities  
(dividing apples, using small building tools) 

J.Kant  
(1724 – 1804) 

Characterize the essence of the game stresses that it is an activity where 
the aim of the activity is not outside the activity itself but to which 
therefore each moment is more valuable of its own 

F.Shiller  
(1759 – 1805) 

Game as special kind of activity has developed for the necessity to 
operate; 
Game itself acts as stimulus 

I.Pavlov 
(1849 – 1936) 

I. Pavlov titles neuropsychic quality as orientation–investigation reflex, 
connects it with tendency characteristic to child – to imitate 

V.Vund  
(1832-1920) 

Connects game with work: considers that every its prototype is some 
serious work, exactly during work man gradually learns to evaluate his 
activities as the source of enjoyment  

K.Gros  
(1896 – 1980) 

Children devote to such games that serve to their further life tasks that is 
why long childhood is given to men as higher beings, the more 
complicated activity is to be done, the longer is the preparation to it  

S.Freud 
1856 - 1939 

Game as the enjoyment gaining activity, basing on hedonism principle 
(this principle means personality activity process, by the result of which 
enjoyment is gained, and avoiding of the situation happens that creates 
unpleasant emotions) 

A.Freud 
(1903 – 1998) 

Child differentiates game from reality simultaneously taking objects and 
situations from real surrounding environment in order to create his world 
because man’s body is inclined to keep tension as low as possible 
therefore the game helps 

Tinbergen 
(1907-1988) 

Considers game to be substitute activity 

F.Frebel  
(1782-1852) 

Admits social component in game because child playing together with the 
others is submitted also to creativeness to other children, will, thus 
accustoming oneself to involve into terms of shared activities (games, 
plays) , it creates discipline into further social activity  
 

J.A. Komensky 
(1592-1670) 

Considers game a necessary kind of activity for the child that corresponds 
to his nature and inclinations 

S. Rubinstein 
(1889—1960) 

Within game child trains to use creatively the gained knowledge in his 
practice that mobilizes child’s intellectual abilities, imagination, attention, 
memory 

D. Elkonin  
(1904-1984) 

In game child fulfilling his wishes thinks, operates, experiences reality 
basic categories. 

K. Usinsky  
(1824- 1870) 

In game child tries his forces and independently acts with his formations  

O. Svenne  
(1886-1938) 

If game is connected with interest and independent activity, positive 
results can be awaited of it  

A. Are and K. Are Game is important activity of child and it promotes important changes in 
child’s psyche;  
During game child’s psychic processes develop, that prepare his 
transition into new development level 

 
Practical activity is the integral part of everyday life, it can be also produced. For 

acquisition of new experience the pupils of average heavy and heavy mental age 
disturbances need the support of the grownups. A.Zaporozec investigations allow to affirm 
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that development of the children’s activities does not happen of its own, but it happens by 
the leadership of the adults (Zaporozec, 1986). As concluded by L.Venger (Венгер), the 
activity of the child must be organized, acquainting with the materials within demonstrative 
environment (Венгер, 1987), where one of the main kinds of activity can be a game. In the 
first table there are the views of several authors insights regarding the game as practical 
activity and its meaning. 

Review of game as practical activity in the theoretical views of investigators 
testify that game as practical activity has been evaluated in philosophy, psychology and 
pedagogy , but by all means the review of the views testifies that it is an important for the 
development of the pupil of average heavy and heavy mental age disturbance. 

Offering many sided practical activities to the child of average heavy and heavy 
mental age disturbance favorable environment is to be provided where the pedagogue can 
fulfill the investigation of individual peculiarities (phase of activities), actively observing 
the process and mutual interchange, the pupils initial level can be judged within practical 
activity, his strong sides, and development potentials. There are two dominating functions 
for game here:  educational and development diagnostic function. 

In order to motivate the pupil to future activity it is important to find appropriate 
level of difficulties for each pupil respecting L. Vigotsky view regarding developing 
approach. Necessity to motivate the children of average heavy and heavy mental age 
disturbances emerge from their special needs. Therefore for these pupils the phase of 
trial is important. The adult’s role is very important in within the phase of activity. 
„Involvement of the pupil’s experience into the process of cognition activates learning, 
promotes deeper mastering of the material and understanding of new knowledge” 
(Cehlova, 2002, 39). 

Pupils of average heavy and heavy mental age disturbance need help in analysis 
of the tasks, in planning of the activities, ianticipation of the result, indication and 
considering of the succession of activities, choice of the aids of activities etc.  

Within this trial phase the fulfillment of the promoted tasks, the forwarded aims, 
the aids correspondence to the individual peculiarities of the pupil is appraised. After that 
the happening and the process can be started to analyze and appraise, focusing on the 
activities, techniques, approaches, attitudes. It is important to choose what kind of help is 
needed by the pupil within the fulfillment of the practical activity, because the pupils are 
different, therefore a task is being forwarded to a real pedagogue „to understand the 
child’s nature and to adjust to it his activities;...individualizing his activities, he as far as 
possible takes into account strangeness of the child and does not do wrong to anybody” 
(Dekens, 1919, 115). The game here has the function of organizing of child’s life and 
therapy.  

Pupils of average heavy and heavy mental age disturbance are characteristic of 
non-critical attention regarding the results of the activities (Рубинштейн, 1986), therefore 
it is important to accustom to compare the results with the forwarded task in practice, 
taking into account the promoted task during all the activity process. After that the 
happening and the process can be started to analyze and appraise, focusing on activities, 
techniques, approaches, attitudes. During actualization phase, the gained knowledge, 
skills and attitudes actualization is fulfilled, finding the application for them into new 
activities. It is important „ to understand the child’s nature and to adjust to it his 
activities;...individualizing his activities, he as far as possible takes into account 
strangeness of the child” (Dekens, 1919, 115). The game here has the function of 
diagnosing the child, where one can see the cognitive and socially emotional development 
level, his needs, interests, values. Formation of practical activity experience ask for 
repetition for it to establish into regarding situation. Therefore organized pedagogical 
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process foresees  repetition of the activity in unity with new experience formation. (Zogla, 
1997).  

The mastered theoretical views regarding practical activity experience and within 
personal experience of thirteen years work within pupils, who have average heavy and 
heavy mental age disturbances allow to assert, that practical work experience consist of 
several successive experience phases that provide the initial individual motive fulfillment 
of the pupil of average heavy and heavy mental age disturbance, as the result of what the 
actualization of knowledge, skills and attitudes fulfills, that is shown in figure 2. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Figure 2. Structure of practical activity experience  (I.Prudnikova) 
 

Experience of practical activity is a part of everyday life of a pupil of 
average heavy and heavy mental age disturbance and there are three phases in its 
structure: activation phase, trial phase and evaluation phase. Into each of these 
phases, the criteria are stated for pupils of average heavy and heavy mental age 
disturbance according to theme of the subject: 

 Classified knowledge regarding practical activity; 
 Ability to do activity; 
 Attitude while acting practically. 

Certain parameters and levels are determined for each criteria, for the results to 
be achieved for the content of studies (knowledge, skills, attitude). The levels are 
determined according to the following numbers: 
1 – has not mastered; 
2 – fulfills only in the presence of teacher; 
3 – partially mastered, needs help, test; 
4 – mastered, but needs help; 
5 – mastered. 

Evaluating advantages of the game at creating practical activity experience, the 
conclusions are shown in figure 3.  
 
 
 
 
 

Activation phase– pupils initial level in practical activity  

Trial phase –watching, trying, thinking and correction of 
practical activity process  

Evaluation phase – evaluation of knowledge, skills and 
attitudes, finding application into new activity 
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Game as process of creating 
practical activity experience 

Actualization of inner position 
of child to be required 

In activities with objects and 
toys the child’s experience is 
formed 

Finding assistance to 
fulfilment of activity and 
achievement of result in 
correlation with adult

Within child’s activity the aim 
is formed, process becomes 
exciting, result is actually 
achievable

School active surroundings 
perception and cognition as 
life style acknowledgement 
initial stage 

 
 
 
 
2.1. a2.1 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Figure 3. Game usage advantages at creation of practical activity experience 

(I.Prudnikova) 
 

Game here is perceived as process that is connected with lived situations let the 
pupil of average heavy and heavy mental age disturbances have the possibility to express 
oneself in activity, gain experience operating with objects and toys, interact with other 
individuals, receive positive emotional feeling, develop cognition regarding life 
environment. Watching pupil of average heavy and heavy mental age disturbances the 
game permits to discover positive sides of the child: child’s interests, what he can do and 
does willingly, attitude against certain activities, learning style and to correct weak sides: 
development disturbances of child, learning and socialization difficulties, that trouble to 
achieve the potential results.  
 

Results of the research 
 

Six pupils of average heavy and heavy mental age disturbance of Riga 1st special 
boarding primary school have been chosen for the research (dg. F 71; F. 72), who studied 
at 11 C grade of the above school during school year 2010./2011. Most of these pupils 
have additionally diagnosed psychical illnesses- schizophrenia, epilepsy, attention deficit 
syndrome, as well as somatic illnesses– metabolic disturbance, eye disturbance, skin 
illness. These disturbances impress the development of the personality of a pupil, 
disturbances of psychophysical development that make research more complicated but 
more interesting and significant.  

Taking into account the small number of pupils into experimental it is possible to 
watch each student individually at each phase (activities, tests, activation) according to 
the description offered at table 2.   
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Table 2 
Criteria, indicator and levels of formation of practical activity experience 

(I.Prudnikova) 

S
tr

u
ct

u
re

 

C
ri

te
ri

a 
  

 
Indicator 

Levels 
Has not 
mastered  
(1) 

Fulfills 
only in the 
presence of 
teacher  (2) 

Partially 
mastered, 
needs help, 
test (3) 

Mastered, 
but needs 
help (4) 

Mastered 
(5) 

A
ct

iv
ity

 p
h

as
e 

 

S
ys

te
m

at
iz

ed
 k

n
ow

le
dg

e 
re

ga
rd

in
g 

pr
ac

tic
al

 a
ct

iv
ity

  Understand
ing 
regarding 
tools, 
setting, 
food in 
household   

No 
understandi
ng.  
Needs 
continuous 
presence of 
teacher . 

Has 
understandi
ng only in 
the 
presence of 
teacher. 
Needs 
leadership 
and control 
of teacher. 

Has partial 
understandi
ng. Can use 
knowledge 
in practical 
activity 
according 
to example 
and with 
help of 
teacher. 

Has 
understandi
ng.Can use 
knowledge 
in practical 
activity 
according 
to example 
with partial 
help of 
teacher. 

Has 
understandi
ng. Can use 
knowledge  
at practical 
activity and 
in similar 
situation  

S
ki

ll 
to

 p
er

fo
rm

 a
ct

iv
ity

  

Cleaning 
work 
,preparing 
food skill in 
household  

Can not 
work 
singly. All 
tasks does 
only with 
practical  
help of 
teacher 

With 
leadership 
of teacher 
can do 
simple 
tasks. 
Activity 
must be 
continuousl
y organized 
and 
controlled. 

Pupil 
works with 
help of 
teacher. 
Tasks are 
fulfilled 
with help of 
teacher and 
according 
to example. 

Pupil 
works with 
partial help 
of teacher. 
Elementary 
tasks does 
according 
to example. 

Pupil 
works 
singly 
according 
to his 
abilities. 

A
tti

tu
de

 o
pe

ra
tin

g 
pr

ac
tic

al
ly

  

Conscious 
personally 
significant 
motive of 
practical 
activity at  
household.  

Interest 
regarding 
practical 
activity is 
minimal, 
operates 
only 
together 
with 
teacher. 

Involves 
into 
practical 
activity 
only with 
effort. 
Needs 
presence of 
teacher. 

Single work 
is 
insufficient. 
Needs 
assistance 
and help of 
teacher. 

Systematic 
work. 
Practically 
works with 
partial 
assistance 
of teacher. 

Singly 
practical 
work, 
actively 
participates 
in practical 
activity. 

 
Establishing level according to the given example for activity, trial, activating 

phase in the beginning of the experiment, it can be compared to results in the next stages 
of the experiment, thus there is the possibility to trace the development dynamics of 
pupils of average heavy and heavy mental age disturbance according to theme of the 
subject. That allows to promote real aims and to plan the tasks, to master education 
content, basing on the strong sides of the child.  

Analysis and appraisal of scientific literature allow to activate the following: 
 a person himself must participate in practical activity in order to be able to accept 

and admit to be real any content; 
 practical activity is connected with cognition because practice is universal base of 

cognition but cognition – impulsive force of practical activity. 
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The performed theoretical and practical research and continuous experience 
working with pupils of average heavy and heavy mental age disturbance allowed to: 
 elaborate practical activity experience structure to pupils of average heavy and heavy 

mental age disturbance; 
 to state game as dominating aid at practical activity experience creation; 
 state criteria, indicators and levels of practical activity experience creation, 

according to what there is the potential to follow the pupil’s of average heavy and 
heavy mental age disturbance development dynamic according to the theme of the 
subject. 
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Abstract 
Modern pedagogical reality has determined the necessity to reconsider socialization 
process of modern children and teenagers in view of real situation in the Russian society. 
The theoretical analysis, carried out in the present article, is based on the idea of 
interdisciplinary approach and assumes singling out key aspects of the problem of 
socialization of children and teenagers with due consideration of methodological 
pluralism, special nature of studying problems of socialization in various humanities, 
research of the problem under study genesis. Special place in the article is given to the 
ideas of creating successful socialization model of teenagers in Russian society that is 
developed by the author. 
Key words: socialization, education, society of risk and globalization, interdisciplinary 
approach, pedagogical reality, model of successful socialization of a personality.  
 
Introduction 
 

Modern society is quite fairly characterized as the society of risk and 
globalization. Extreme complexity of socialization process taking place under conditions 
of ongoing technological advances, urbanization, and capitalization in all fields of human 
activities shows the necessity of more active organization of social-cultural and social-
pedagogical activity in all spheres of life of Russian society. 

A number of literary sources claim that the main aspect in the new concept of 
social education is self-support, survival at any cost. Accordingly, life is perceived as a 
game, the game character of life is getting more and more precise contours. So, life 
planning does not make any sense, people prefer to live for the day. Therefore, 
preparation for the future stages of lifetime loses its significance. Well-known Russian 
sociologists the Lukovs note that in the epoch of globalization the so-called society of 
risk puts forward the problem of social anomia as key value and normative basis of life 
regulation of an individual, as old norms are rejected, and new ones have not been 
accepted by the society yet. (Lukov, 2008).  

Intensive innovative activity in the field of socialization and social education of 
children, widely applied at the beginning of 1990s, XX century, is not widely presented in 
modern fundamental scientific research. This fact does not allow to present substantial 
description of successful socialization models of new generation of Russian children 
under conditions of postindustrial society. 

The analysis of research works devoted to the problems of education in 
establishments of basic, additional education and establishments of childhood state 
support has revealed insufficient scientific attention to the problems of modeling the 
process of successful socialization of children in view of various factors of socialization, 
levels and rates of children’s social development, gender features, special character of 
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national models of socialization, rituals accompanying transition of children to various 
age stages, traditions of creation and introduction of various socialization models taking 
into consideration stratification trend in Russian society 

In his annual message to Federal Assembly, the President of the Russian 
Federation, D.A. Medvedev, conceived the new initiative in education referred to as “Our 
new school” the basic premise of which is that education should be considered as the 
system forming the personality, developing people’s way of life, transferring national 
values to new generations and encouraging personal motivation to cognition and 
innovations. In this respect, it is relevant to consider the initiative “Our new school” as 
social project of developing personality, society and state (Asmolov, 2009). It is obvious 
that while considering education in the context of socialization, it is necessary to focus on 
the general level of social development of graduates. Accordingly, criterion of overall 
performance of schools as social-educational establishments become their assistance to 
successful social adaptation of children, helping them to master key social skills, 
readiness of graduates for performing basic social roles. Need for theoretical and practical 
work out of socialization issues and its operated component - social education in the new 
pedagogical reality – become urgent.         
 

Methodology 
 

Socialization and education are the processes determined by the purpose of 
creating a man as a social personality, being both harmonious and many-sided, creative 
and free (in ideal situation). Education is considered as purposeful, specially arranged and 
controllable process, while socialization holds certain spontaneous elements. 

Socialization is understood as the process of mastering knowledge and skills 
required by a person in order to build up relationships in the society, enabling him to 
acquire social norms, attitudes, values, behavior patterns, discipline of excellence as the 
way to have adequate attitude to people, ability to free expression of the will, self-
designing of the future, internal freedom, responsible attitude to freedom and other 
people, past and future, aspiration for finding out meaning of life. The problem under 
study is interdisciplinary and relies on studying theoretical premises in the field of 
philosophy, sociology, methodology of science, cultural studies, social and pedagogical 
anthropology, pedagogy and psychology. Thus, the following scientists made a 
significant contribution to the development of the idea of socialization and conditions for 
its development: I.S.Kon, A.I.Kovaleva, V.F.Levicheva, V.A.Lukov, S.B.Tsymbalenko, 
S.N.Shcheglova, etc. In terms of sociological approach to the description of socialization 
process, the emphasis is laid on mastering by individual certain social roles determining 
interaction and mutual relations between people. Here the main focus of attention is the 
moment of reproduction of the society by means of "imparting" standard ideals, values 
and behavior samples to its members.  

Among the most well-known concepts of socialization, the following ones should 
be mentioned: 

1. Adaptive Concept (J.Dewey, V.Kukarts). Social behavior model is referred to 
as “doing man” where the purpose of socialization consists in adaptation of a personality 
to the existing society. Pedagogical core of socialization lies in providing a child with an 
opportunity to accumulate his/her own experience of solving life problems. 

2. Role Concept (E.Durkheim, J.Meade). Social behavior model of a person is 
referred to as “playing man (homo ludens)”. The purpose of socialization is seen as 
integration of a person into society through development of the system of social roles. 
Pedagogical idea consists in creating rules and plans for social behavior of children, 
filling them with role component. 
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3. Critical Concept (C.Rogers, A.Maslow). Social behavior model is called “self-
defined man”. The purpose of socialization is in self-realization and self-affirmation of 
the person in society. 

4. Cognitive Concept (J.Piaget, L.Kohlberg). Social behavior model of the person 
is referred to as “learning man”. The purpose of socialization is to implement so-called 
“cognitions” into consciousness of a person helping him/her to keep balance with the 
society. Pedagogical core of socialization consists in the necessity to create "projection" 
of social balance that is stability, tolerance, and care, in a child’s environment. 

5. Concept of Social Acquisition (A.Bandura, U.Bronfennbrenner). Model of 
social behavior of the person is referred to as “observing man”. The purpose of 
socialization consists in mastering social behavior which represents “exchange of activity 
between people”. Pedagogical essence of socialization consists in purposeful use of 
patterns and models for imitation, system of encouragement and punishment. It will allow 
developing behavior in accord with socially significant models. 

6. Psychoanalytic Concept. (Z.Freud, E.Erikson). Model referred to as “wishing 
man”.  Purpose of socialization consists in teaching a person to make volitional, 
independent decisions. Pedagogical premises of socialization consist in developing social 
feelings of children, organization of intellectual comprehension of mistakes and 
achievements in their behavior. 

7. Psychodynamic Concept. (K.Levin, F.Heider). Model of social behavior of the 
person referred to as “explaining man”. The purpose of socialization consists in teaching 
a person to live, using attributions of daily events, people’s deeds. Pedagogical essence of 
socialization consists in training children reflection on deeds while playing games, 
teaching them to get well with people; induce them to treat people around the way they 
themselves would like to be treated.   

Thus, the intrinsic meaning of socialization as bilateral process is revealed in 
disclosing such its components, as adaptation, integration, self-development and self-
realization. Their dialectic unity provides development of the person during all human life 
in interaction with the world around. 

Dealing with socialization as a pedagogical issue, N.F.Golovanova claims that 
pedagogy should reveal: “structure of socialization, its interrelation with education and 
self-education of a person; ways and methods; organizational forms of inclosing pupils 
into social relations; pedagogical conditions which help children to learn the social reality 
and to display first signs of social activity”. (Golovanova, 2007). 

L.V. Mardakhaev treats socialization simultaneously as a process, condition, 
display and result of social development of a person.  

As process, it means social evolvement and development of a person depending 
on the character of interaction between a person and his/her social-cultural inhabitancy, 
adaptation to it and self-realization in view of individual opportunities. 

As condition, it is evidence of the very society which is necessary for a person for 
his/her natural social development as a personality. 

As display, it is personal social reaction taking into account his/her age and social 
development in the system of certain public relations. It is the feature of the degree of 
person’s socialization development. 

As result, it is socially-pedagogical characteristic feature of a person and his/her 
properties as a social unit of the society according to the age. Socialization as a result 
characterizes a degree of social perfection of a child in relation to his/her peers. 

The key point of new understanding of socialization is transition of a child, a 
teenager in the position of an active member of the civil society capable for self-
determination on the basis of social values, for developing his/her own understanding and 



Pedagogical Technologies in Socialization and Resocialization of Society, Volume 2, 2011 ISSN 1691-5909 

 

77 

purposes, for working out projects aimed at transformation of the society and its separate 
institutions, for putting the given projects into practice. Distinctive feature of modern 
young generation is that its primary socialization has to develop under rather specific 
conditions: lack of demand for a greater part of social experience of the senior generation 
that was accumulated under conditions of another no longer existing system of social and 
economic relations (Lukov, 2008). 

A well-known psychologist D.I Feldstein writes that efficiency of socialization 
process of modern child assumes, first, multilevel and multidimensional estimation of the 
real historical situation, social-cultural environment in which childhood objectively 
functions and develops today; secondly, not just making our knowledge of childhood as a 
special social phenomenon as well as of its place in society deeper and more elaborate, 
but also about display of all its significant features and characteristics in the modern 
world; thirdly, revealing special character of the development of modern childhood, 
changes, shifts fixed at its different stages and during all ontogenesis. 

The scientist believes that the depth of transformations, which have occurred 
nowadays, testifies to a quantum leap - real transition of mankind into a historically new 
condition which some researchers define as civilizational demolition. In this respect, 
childhood represents not simply “immature” condition of people and not only certain 
manifold of children, but also object of influence of the world of adults. As it is quite 
well-known, central mile-stones among ontogenesis stages referred to as “I and a society” 
are the following:  0, 3, 10, 17 years old. They are connected with enhancing activity on 
mastering norms of human mutual relations, aspiration for self-expression and 
recognition from other members of the society, taking up corresponding place in the 
society.  

    D.I.Feldstein holds firmly to the belief that intermediate and central mile-
stones arise several times during social development, and naturally follow one another but 
they qualitatively differ in volume and content at different levels of development of a 
person (Feldstein, 2009). 

Thus, for example, the following specific features are typical for a significant part 
of modern teenagers: 

 Inability to communicate with people, difficulties with getting in touch with 
adults and peers, estrangement and mistrust to people, keeping distance; 

 Retardant development of feelings, not allowing to understand others, to accept 
them, support only for their own desires and feelings; 

 Low level of social intelligence that prevents from understanding public norms, 
rules, necessity to correspond to them; 

 Poorly developed feeling of responsibility for their deeds, indifference to the 
destiny of those people who have connected their life with them,  jealousy of 
them; 

 Psychology of “a user” (they prefer to take from others without giving in return) 
in their  attitude to relatives, state, society; 

 Lack of confidence, low self-esteem, no loyal friends and support from their side; 
 Low level of will development, lack of ambitions in future life; more often 

ambitions are displayed only in achieving nearest goals: to receive something 
desirable, attractive; 

 No serious life plans, low level of development of life values, need for satisfying 
only the most pressing needs (food, clothes, dwelling, entertainment); 

 Low social activity, desire to be unnoticeable, not to attract attention; 
 Inclination to additive (self-destroying) behavior - abusing one or several psycho-

active substances, as usual, without serious addiction (smoking, alcohol, soft 
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drugs, toxic and medicinal substances, etc.); it can serve as the originally 
regressive form of psychological protection. 
Difficulties of socialization are connected with discrepancy between high level of 

claims (aspiration to become the hero, to become famous) and low social status 
determined by age; old style of parental relations (teenagers always remain children for 
their parents) and new potential opportunities set by the process of psychological and 
physiological growing up; between the amplified orientation to independence and 
dependence on opinion and behavior of peers. It is natural, that the given new growths 
reduce effect of socialization.    

O.Feofanova in her research work “Teenager: difficult time of growing up” puts 
forward an idea that there simultaneously exist several problems of educational activity 
interfering social maturity of teenagers: mythologization, asubcultural sensitivity, 
stratification, anemic character, pseudo-activity, irreflexivity. 

Mythologization is understood as distortion of pedagogical core of teaching the 
process of growing up. At school phenomenon of growing up is quite often eliminated 
from thoroughly considered purposes of educational activity that makes them similar to 
myths. Set of certain knowledge and skills can give knowledge; concept of being well-
bred does not automatically become quality of a socially mature person. 

Asubcultural sensitivity - neglecting knowledge of subculture, misunderstanding 
its value for teenagers. Asubcultural character of education becomes a kind of barrier for 
growing up. It is generated by lack of interest to hobbies, values, cultural priorities of 
teenagers, to their subculture, to their world among teachers.  

Stratification - as a problem of growing up in educational realities is determined 
by rigid division to age groups for classes, lack of uneven age communities. Age 
differentiation facilitates teachers’ work, but greatly complicates growing up of children 
due to lack of care from the senior pupils of younger ones (and it is the form of displaying 
maturity), prevents children from imitating behavior of senior pupils - anticipating 
themselves as adults. 

Anemic character. Education can’t compete with greatly “informing” mass 
media, giving a teenager obvious reference points: how an adult should look (fashion), 
what an adult should have (advertising), how an adult should live (tele-shows). As a 
result, there occurs a loss of authority in real life (teachers, parents) and sources of 
depersonalized educational ideas prevail. 

Pseudo-activity. This drawback of education causes problems of growing up by 
prevailing of non-active forms of education. Educational activity has such events as 
games, shows, competitions, discos, as its key directions, instead of paying attention to 
such serious issues, as: labor, intellectual activities, art, and social importance. 

Irreflexivity. The core of the problem is that stereotypes of the attitude to 
childhood are not reflexed, stereotypes of an adult who foresees the life of a child 
beforehand become well rooted, while a child only needs to follow them. (5, p. 48-49) 

In order to unite extremes and make transition from one extreme to another not so 
tough, we feel the need in the subculture, accumulating experience of solving life 
problems, saved up by many generations of young men and differing greatly from 
experience of senior generations. Experience of successful socialization of teenagers is 
also of great importance allowing to provide real transition from adolescence to 
adulthood. 

Therefore, the contradiction between necessity of theoretical substantiation of 
modern dynamics of personal socialization of children and teenagers is evident as well as 
discrepancy between variative models of socialization under conditions of various 
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educational and rehabilitation types of environment and the real condition of research in 
the theory and practice of educational system of Russian education. 

  In connection with the above-stated, it’s getting quite urgent to provide 
scientific theoretical substantiation of successful socialization models of children, 
teenagers and youth, including the mechanism of personal growth as part of educational 
process in the context of methodological pluralism, variative approach to functioning of 
educational establishments of various types and kinds, as well as activity of 
establishments of childhood state support, irrespective of their departmental 
subordination, and also motivation and opportunities of new generation of pedagogical 
workers able to carry out this activity. 

 

Conclusions 
 

Educational potential of certain institutions and informal associations for children 
and teenagers in changeable social-cultural conditions remains under-investigated. 
Intensive innovative activity, widely implemented from the beginning of 1990s till 
present time, is not presented in fundamental scientific research. This fact does not allow 
to present substantial description of successful socialization models of new generation of 
Russian children under conditions of postindustrial society. 

Thus, timeliness of the offered project is caused by social order for education 
which is considered as social-cultural space directed at positive dynamics of personalities 
of children, teenagers and young people through control and monitoring of their social 
development and social well-being. The given project proves to be relevant due to 
scientifically well grounded approach to inclusion of parents, education system workers, 
representatives of social-pedagogical infrastructure of childhood support, including 
children's public associations, youth communities of pro-social orientation, into 
socialization process of children. 

    Main tasks of the project: 
 on the basis of historical, pedagogical and comparative analysis of national and 

foreign experience and modern trends, to provide theoretical and methodological 
support for modeling process of successful socialization of children, teenagers 
and youth on the basis of variative and differentiated approaches; 

 to reveal and prove relevant trajectories of socialization development taking into 
account the most essential new growths of the personality of Russian child, 
revealed in national science for the last 20 years; 

 to develop and provide experimental proof to regionally focused techniques and 
technologies of education and development of positive socialization trajectories 
of the child personality by development of pro-social activity sphere, by 
introduction of socially - pedagogical programs, “Portfolio of a successful 
person” and recommendations to various age groups of children on developing 
their social and civil competences; 

 to provide theoretical grounds for the basic directions in improving professional 
skills of pedagogical workers of various levels on organization of social - 
educational work. 
Main objects (intended audience) of practical use and application of the results of 

the given project are the following: 
 heads and experts of Government Executive Bodies of subjects of the Russian 

Federation, managing sphere of education, and municipal authorities; 
 experts of general and additional education systems, establishments of state 

support of childhood. People working with children, teenagers and young people; 
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 teachers and heads of educational establishments implementing educational 
programs of general secondary education and vocational training;  

 social services for children and teenagers; methodical centers on development of 
profession-oriented training of schoolchildren; 

 representatives of children-youth associations; 
 parents. 

The project results include the following: concept of socialization of children, 
teenagers and young people, regionally focused techniques and technologies of 
developing positive socialization trajectories of a child’s personality, scientifically 
grounded spheres of pro-social activity development, introduction of social-pedagogical 
programs, “Portfolio of a successful person”, recommendations to various age categories 
of children on development of their social and civil competences, programs and learning 
packages for implementing socialization trajectories of development of children’s 
personalities. They can be of special practical use for workers in educational process; 
heads of educational establishments of vocational training of various levels can use them 
for perfection of socialization process of children, teenagers, and young people. 
Conclusions and recommendations can be used for improving professional skills of 
pedagogical workers carrying out educational activity and dealing with children in 
establishments of basic, additional education, providing childhood state support.  

The sphere of practical use of the above-mentioned results covers the following 
levels: 

- System of the general and additional education of children and youth; 
- Education authorities of all levels; 
- Systems of quality evaluation of social development of schoolchildren; 
- Bodies responsible for recognition of social education results; 
Mechanisms of involving educational establishments in development of the 

project results include: 
1. Informing the wide pedagogical audience;  
2. Creating information database; 
3. Arranging constant communication between various structures in continuous 

system of children socialization.  
Tasks and objectives, brief description of the project: 
 Modernization of general and additional education as institute of social 

development. 
Project objectives: providing positive dynamics of personalities of children, 

teenagers and young people through control and monitoring of their social development 
and social well-being; scientifically well grounded approach to inclusion of parents, 
workers of education system, representatives of social-pedagogical infrastructure of 
childhood support, including children's public associations, youth communities of pro-
social orientation into socialization process of children. 

 Basic kinds of activities: 
Development of conceptual foundations and structure of successful socialization 

model for children, teenagers and young people in educational establishments of various 
types and kinds.  

1. Substantiation and theoretical description of models of socialization 
trajectories development on the account of the most essential new growths of the 
personality of Russian child revealed in national science for the last 20 years; 

2. Package of regionally focused techniques and technologies of forming and 
developing positive socialization trajectories of a child’s personality by development of 
pro-social activities sphere; 
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3. Working out social-pedagogical programs of developing social competences of 
children, teenagers and young people in view of various levels of their development; 

4. Approbation of “Portfolio of a successful person” and recommendations to 
various age categories of children on development of their social and civil competences; 

5. Approbation of basic directions in improving professional skills of pedagogical 
workers of various levels necessary for arrangement of social-educational work with 
children, teenagers and youth; 

6. Approbation of the developed programs and learning packages for socialization 
trajectories development of children; 

7. Development of methodical recommendations for Education Authorities of the 
subjects of the Russian Federation on implementing models of successful socialization for 
schoolchildren. 

 
Expected results: 

1. Concept and structure of variative models of successful socialization of 
children in the system of continuous education. 

2. Models of socialization trajectories of personal development of modern 
Russian children. 

3. Package of regionally focused techniques and technologies of forming and 
developing positive socialization trajectories of a child’s personality by developing pro-
social activities sphere. 

4. Social-pedagogical programs of social competences development for children, 
teenagers and youth. 

5. “Portfolio of a successful person”. 
6. Recommendations to various age categories of children on development of 

their social and civil competences. 
7. Core components of basic directions in improving professional skills of 

pedagogical workers of various levels necessary for arrangement of social-educational 
work with children, teenagers and youth. 

 

Final statement 
 

The article provides theoretical analysis of socialization issues of the person in 
modern humanitarian knowledge. As follows from the modern scientific literature, the 
new concept of socialization is based on idea of competitiveness, survival at any cost. It 
does not correspond to traditional views on socialization as a phenomenon connected 
with collective activity, interchange of social information and collective actions. 
Socialization is understood as the process of mastering knowledge and skills required by 
a person in order to build up relationships in the society, enabling him to acquire social 
norms, attitudes, values, behavior patterns, discipline of excellence as the way to have 
adequate attitude to people, ability to free expression of the will, self-designing of the 
future, internal freedom, responsible attitude to freedom and other people, past and future, 
aspiration for finding out meaning of life. Basic models of socialization are presented and 
include the following ones: Adaptive Concept (J. Dewey, V. Kukarts); Role Concept (E. 
Durkheim, J. Meade); Critical Concept (K. Rodgers, A. Maslow) Cognitive Concept (J. 
Piaget, L. Kohlberg); Concept of Social Acquisition (A. Bandura, U. Bronfennbrenner); 
Psychoanalytic Concept. (Z. Freud, E. Erikson); Psychodynamic Concept. (K. Levin, F. 
Heider). Intrinsic idea of socialization as bilateral process is revealed through such its 
components, as adaptation, integration, self-development and self-realization. Their 
dialectic unity provides development of the person during all his life in interaction with 
the world around. Socialization is considered as a process, condition, display and result of 
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social development of a person. Distinctive feature of modern young generation is that its 
primary socialization passes under rather specific conditions: lack of demand for a greater 
part of social experience of the senior generation that was accumulated under conditions 
of another no longer existing system of social and economic relations. Difficulties of 
socialization are connected with discrepancy between high level of claims and low social 
status which is set by age; old style of parental relations and new potential opportunities 
set by the process of psychological and physiological growing up; between the amplified 
orientation to independence and dependence on opinion and behavior of peers.  

The key point of new understanding of socialization is transition of a child, a 
teenager in the position of an active member of the civil society capable for self-
determination on the basis of social values, for developing his/her own understanding and 
purposes, for working out projects aimed at transformation of the society and its separate 
institutions, for putting the given projects into practice. The article presents basic ideas of 
developing a model of successful socialization of Russian teenagers under conditions of 
ongoing modernization in education. 
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Abstract 

The recognition and assessment of the non-formal education is an actual 
problem, which was reflected in a number of EU strategic documents. As stated  in the 
Recommendation of the European Parliament and Council on the European 
qualifications framework of lifelong learning, there has matured the need to withdraw 
from the process-oriented approach to vocational education, where the emphasis is 
placed on such factors as the duration of studies,  attachment to an educational 
institution, and to expand the result-oriented approach, in which the decisive factor is the 
result of education, that is, knowledge, skills and competence acquired by an individual, 
(Recommendation of the European Parliament and Council, 2007). 

In the published in 2010 Joint Progress Report of the European Council and 
Commission on the implementation of the Work Programme „Education and Training 
2010” there is indicated the necessity of cooperation or „common language” between 
education institutions and employers, so that the both parties understand the learning 
outcomes and competence match to the professions and professional responsibilities. 
Regulatory documents of the Latvian Republic also include the ability to assess and 
recognize the knowledge, skills and competencies acquired from the informal learning. 

The purpose of the Article is to analyse the possibilities of the recognition of non-
formal education within the system of vocational educational in the Republic of Latvia, 
emphasizing the two aspects: 

1) The procedure of assessment and recognition of the non-formal education, when 
issuing the document, which certifies the professional qualification, 

2) The opportunities for the integration of the non-formal education into the content 
of formal vocational education. 
The main focus of the Article is aimed at the possibility of research, which is 

related to the first, second and third level of professional education of the vocational 
education system of the Republic of Latvia.   

The introduction of the Article provides an overview of the theoretical 
justification of the non-formal education recognition, as well as the reflection of the non-
formal education recognition and assessment necessity in the normative documents (in 
the planning context of EU and LR education and development policy).  

Analysing the normative documents regulating the content of the vocational 
education, as well as the content analysis of LR education policy planning documents, 
there is found the lack of a single term use for non-formal education, which is defined as 
one of the factors, that hinder the transparency of the recognition of non-formal 
education process.  

Summarizing the requirements of normative documents and productive 
performance, there is made an overview of push and pull factors of non-formal education 
recognition, assessment and integration, as well as provided possible solutions to the 
promotion of non-formal education recognition. 
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The final part of the article includes conclusions of non-formal education 
recognition in the system of formal vocational education in the Republic of Latvia, 
recommendations for changes in the content of formal education in order to facilitate the 
integration of knowledge, skills and competence acquired through the informal learning.  
Key words: formal education, learning outcomes, non-formal education, professional 
qualifications, vocational education. 
 

Introduction 
 

Significant substantive and structural reforms are implemented in the vocational 
education system of the Republic of Latvia in the last five years. The aim of these reforms 
is to increase the quality and competitiveness of vocational education in the Latvian 
education system, as well as in the European vocational education environment and 
labour market. The actuality of reform has been driven from the part of the employers’ 
institutions; also the research of compliance of vocational education with the 
requirements of labour market (2006),  studies on the prestige and demand of the 
vocational education among young people (National Education Development Agency 
data) points to the need of the reform.  

One of the directions of the reform in vocational education is focused on the role 
of the emphasis placed on the lifelong learning – assessment and recognition of 
knowledge, skills and competence acquired during an individual’s lifetime within the 
formal education. The role of lifelong learning is emphasized in the important European 
Union strategic planning documents. Significant changes in the field of classification and 
education quality of the education of the Republic of Latvia are associated with process 
of creation of National Qualifications Framework (NQF), which started in 2010 
(Academic Information Centre self-assessment report, 2011). Applying educational 
qualification’s level in Latvian Republic to the European Qualifications’ Framework 
(EQF) for lifelong learning. In the Section „Lifelong Learning Strategies and Tools) in 
the European Council and Commission Report there is indicated that for the precise 
formulation of the strategies for lifelong learning a significant achievement is the creation 
of EU Member States’ national qualifications framework, that covers all educational 
levels. The definition of learning outcomes and its use for qualification characteristics, as 
well as for recognition of non-formal education, is the basis for the process of NQF 
creation ( Council and Commission progress report, 2010). 

The necessity to improve the quality of lifelong learning quality and availability 
is illustrated by following indicators: In EU guidelines for the period up to the 2020 it is 
provided that the number of the adult population involved in the process of lifelong 
learning (aged 25-64 years)  will reach 15 % of the total population amount; Strategic 
aims of the LR lifelong learning guidelines provides that 13.5 % of adult population will 
be involved in the process of lifelong learning in 2013 (EU progress report, 2010, LR, 
Lifelong Learning Guidelines 2007-2013). In its turn, performance indicators of lifelong 
learning in EU countries are shown in the first table. 
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Table1 
Participation of adult population in the lifelong learning in EU and the 

Republic of Latvia since 2002 to 2009 (data comparison) 
Share of the population 
participating in the 
lifelong learning aged 
between 25-64 by year 

2002. 2003 2004 2005 2006 2007 2008. 2009 

ES average 7,2 % 8,5 % 9,3 % 9,8 % 9,7 % 9,5 % 9,5 % 9,3 % 
Latvia average 7,3 % 7,8 % 8,4 % 7,9 % 6,9 % 7,1 % 6,8 % 5,3 % 

(Source: Eurostat database) 
 

Performance indicators show, that strategic goals creates difficulties not only in 
Latvia, but in EU in a whole, but in Latvia during recent years there is marked a decrease 
of the number of population involved in the lifelong learning, while EU average, although 
it is lower than planned is relatively stable. To come closer to EU average, as well as 
navigating to achieving the objectives of lifelong learning guidelines, there is necessary 
the purposeful cooperation from the part of educational institutions and employers, 
availability of information of lifelong opportunities offer, as well as the improving of the 
quality of the opportunities offered. 

Lifelong learning opportunities for working age are largely associated directly 
with the non-formal education. Although in the formal education system there are 
actively introduced the forms of learning, which does not need the personal presence in 
the educational institutions (distance learning, e-learning), the non-formal education has 
such advantages as the opportunity to acquire or to add those individual skills, that are 
really necessary for the individual. In addition we must take into account the 
demographic indicators in EU and Latvia, which show that in the coming decade the 
number of population near retirement age, who need to learn new skills in order to be able 
to compete in the labour market will increase.  In its turn, the number of young people 
decreases, which in the perspective will cause difficulties in the creation of the contingent 
of institutions with formal educational. Demographic tendency of Latvian population is 
also shown in the data of the reception of students in vocational education institutions 
(Table 2). 

 

Table 2 
The results of reception to the vocational education institutions 

Academic 
year 

Total number of 
accepted students 

Including graduated 
from class 9 

Including graduated 
from class 12 

2000./01. 18440 12221 3900 
2001./02. 17461 11701 3834 
2002./03. 18114 12287 3745 
2003./04. 18525 13219 3167 
2004./05. 16096 11929 2221 
2005./06. 14521 11647 1661 
2006./07. 14142 11608 1443 
2007./08.* 13268 11002 1282 
2008./09. 13883 11448 1425 
2009./10. 11367 9545 1039 
2010./11. 11914 9577 1488 

(Source: Statistic data of the Ministry of Education on vocational education, 2011)  
* - number does not include private vocational education students 



 

86 

Statistics show a significant reduction in the number of students, although in 
2010./11. school year there is a slight increase as compared to the previous period. An 
important indicator in the field of lifelong learning is the growth of the number of 
students, graduated from Class 12, which indicates the desire/need of the young people, 
graduated from secondary schools to get also the professional qualifications.   
All the above factors points to the increase of non-formal education share and its 
importance for the vocational education, therefore it is necessary to prepare for these 
changes, developing the regulatory documents framework, and, more important, assessing 
the content and resources of formal vocational education system to ensure successful 
implementation of changes.    
 

Recognition of the non-formal education in the Latvian and European 
context  
 

Non-formal education as an important component of the educational process is 
accentuated since 2000, when there was published the „Memorandum of lifelong 
learning”, developed by the Council of Europe, which indicated that the non-formal 
education and informal learning is an important factor in new job skills training 
(Memorandum of Lifelong Learning, 2000, Brussels). In later years in the EU’s policy 
planning documents there was emphasized not only the importance of non-formal 
education, but the possibilities of non-formal education assessment and recognition. EU 
strategic development document „Europe 2020” in relation to lifelong learning states the 
aim  - 75 % of population aged between 25 – 64 will be employed. Taking into account, 
that knowledge, skills, competence, which is necessary for the labour market constantly 
changes, education, acquired through informal learning and its recognition is topical. In 
the European Council Conclusions „On the Strategic System for European Cooperation in 
the Field of Education and Training „ET 2020” the inclusion of non-formal education into 
the formal education system and the recognition of learning outcomes acquired through 
informal learning, is defined as one of the strategic objectives.   

During the period after the Latvia’s accession to the European Union (2004) in 
relation to the strategic and substantive reforms in the vocational education system, the 
government has approved the following documents: 

„Guidelines for Lifelong Learning in 2007-2013” – in the adult education context 
there is set the target – the development of non-formal recognition policy and skills’ 
assessment. In 2008within the programme of the guidelines’ implementation there was 
developed a methodology for assessment and recognition of non-formal education skills.  

The concept „Increasing the attractiveness of the vocational education and 
participation of social partners in vocational education quality assurance” (2009) – 
development of provisions for non-formal education assessment, involving in the process 
social partners and employers’ institutions. 

„Vocational education institutions network optimization guidelines for 2010 – 
2015” – in the document there is planned the restructuring of the vocational education 
system, creation of professional competence centres, in the context there is also marked 
the ensuring of the opportunities of the non-formal education recognition.. 
Regulations of the Cabinet of Ministers No. 146 „Conditions and procedure of the 
assessment of the professional competence acquired outside the formal education” (2011) 
– the document was adopted in conjunction with the Education Act and the Vocational 
Education Act, where there are incorporated changes concerning the forms of vocational 
education, and non-formal education recognition (PEA, Article 291). According to the 
National Training Quality Service data, in August, 2011 there was registered the first 
case, when the person has obtained the certificate for the second level of the professional 
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qualification, having received in the exam the assessment of his skills and competence 
acquired outside the formal education system.  

The process of assessment and recognition of knowledge, skills and competence 
acquired through informal learning within the vocational education system of the 
Republic of Latvia is currently at an early stage. At this stage high-quality compilation of 
normative documents is very essential.  In this regard it is necessary to consider 
separately the use of terms.   
 
Application of definitions of non-formal education  
 

The beginning for application of the terms “non-formal education” refers to the 
sixties of the 20th century in relation to publication of USA researchers F. Coombs and M. 
Ahmed where non-formal education is defined as any activity implemented outside the 
formal education establishments, but formal education is defined as consecutively and 
hierarchically arranged system (Coombs P.H., Ahmed M., 1974). The necessity for an 
offer of forms of education different from the formal education is also explained at the 
same time with the definition. Nonconformity of the result of the formal education 
program to the needs of the society is mentioned as one of the reasons. Also later, 
beginning with the document “Learn to be” (1972) published by UNESCO the necessity 
for life-long education and the offer of education system in this field is emphasised. In the 
work “The World Crisis in Education” F. Coombs has critically assessed the formal 
education system, drawing conclusions about the insufficient flexibility of the formal 
education content so that actual knowledge and skills could be included therein that is 
requested by the changing condition in the labour market (Coombs P.H., 1985). The 
definitions “formal education”, non-formal education” and informal education” (the latter 
according to the suggestion of Terminology Commission of LR Academy of Sciences is 
translated as “everyday education”) figure in the scientific literature and regulatory 
documents. The definitions “non-formal education” and “informal education” that figure 
at the same time, as well as different explanations of these definitions in the scientific 
literature and policy planning documents presents difficulties to form joint view. 

The following definitions/explanations of the terms in relation to the concepts 
“formal education” and “non-formal education” are given in the regulatory documents of 
state level of the Republic of Latvia (Table 3). 

 
Table 3 

Explanation of the terms “formal education” and “non-formal education” in 
the LR regulatory documents 

Document Definition “formal education” Definition “non-formal 
education” 

Education Law  a system which includes basic 
education, secondary education 
and higher education levels the 
acquisition of the programme of 
which is certified by an education 
or professional qualification 
document recognised by the 
State, as well as an education and 
professional qualification 
document 

educational activities in 
conformity with interests 
and demand organised 
outside of formal education  
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Lifelong Education 
Key Approaches 2007-
2013 

institutionalized, consecutive and 
structured education system that 
includes the degrees of basic 
education, secondary education 
and higher education levels the 
acquisition of the programme of 
which is certified by an education 
or professional qualification 
document recognised by the State 

educational activities 
organized outside of formal 
education that supplements 
formal education ensuring 
acquisition of skills and 
acquirements, and 
formation of value system 
needed for a socially and 
economically active citizen 
to integrate in society in 
labour market  

Concept “Increase of 
attraction of 
professional 
qualification and 
participation of social 
partners in provision of 
the quality of 
professional 
qualification” 

acquisition of education 
programme within a stage of 
definite education which is 
certified by an state education or 
education and initial professional 
qualification document  

the definition “non-formal 
education” isn’t defined, but 
recognition of non-formal 
education is explained as 
“assessment of professional 
competencies appropriate to 
a definite profession 
acquired outside formal 
education and documentary 
approved issuing of 
assessment”.   

(Source: www.likumi.lv ) 
 

When comparing the formulation of definitions, essential difference between the 
formal and non-formal education is outlined, i.e., formal education is classified as a 
system, but the non-formal education – as process, activity. To define clearly and plainly 
the concept, it is necessary to characterize each of them in a comparative view. Both 
terms refer to the education system the functioning of the internal environment whereof is 
ensured by such parameters as the ongoing processes, involved resources and obtained 
results. The comparison of the characterizing parameters of formal and non-formal 
education offered by the author is given in Table No. 4.  
 

Table 4 
Comparison of formal and non-formal education in the professional 

education 
Formal education  Non-formal education  

Education process is fixed in time 
(implemented in definite period of time) 

Education process has no definite time limit  

Education content is standardized, there 
are definite requirements to commence 
education  

Education content is individualized, it is 
possible to commence education irrespective 
of the previous education level  

Age limit is stated for acquisition of 
particular degree of education  

Knowledge, skills and competencies are 
acquired and improved lifelong  

The materials and human resources 
required for implementation of education 
are planned and distribution thereof is 
centralized  

Attraction and application of materials and 
human resources in the education process 
depends on the desires and needs of the 
individual  

Acquisition of education is certified by 
an education document recognised by the 
State  

The requirement to obtain an education 
document is not compulsory but there exists 
such option  
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Assessment of knowledge, skills and 
competencies obtained is required to 
acquire an education document  

Assessment of knowledge, skills and 
competencies obtained is required to acquire 
an education document  

 
So the terms “formal education” and “non-formal education” can be referred not 

only to the professional education discussed in the present publication (1, 2, 3 PQL), but 
also to all-round education, higher education, it were required to introduce the terms 
“formal professional education” and “non-formal professional education” in the 
respective regulatory documents  
The author proposes the following versions to explain the mentioned terms: 

Explanation of the term “formal professional education”: systematically 
structured acquisition and improvement of person’s knowledge, skills and competencies 
the implementation whereof is arranged and ensured in professional education institutions 
as stated by the laws, the results whereof are assessed and certified issuing an education 
document approving the degree of professional qualification. 

Explanation of the term “non-formal professional education”: acquisition and 
improvement of person’s knowledge, skills and competencies outside the formal 
professional education the results whereof are possible to assess within the framework of 
formal education as stated by the law and certify by issuing a document approving the 
professional qualification. 
 
Procedure for assessment and certification of non-formal education  
 

The assessment and certification process of knowledge, skills and competencies 
acquired in non-formal way within the framework of professional education system of the 
Republic of Latvia is at the moment at the initial stage. Since February 2011 the legal 
provision of this process at state level is anticipated already by the aforementioned 
amendments in the Professional education law, and also the Cabinet Regulations No. 146. 
The regulatory enactments contain a prescribed procedure how the person can acquire a 
document attesting professional qualification.  

Professional education law states that “a person who has acquired professional 
competence outside the formal education system and whose professional competence is 
assessed as stated in the present law and certified as relevant to the first, second or third 
level professional qualification level professional competence, receives a professional 
qualification certificate” (Professional Education Law, chapter I, section 6). 

Development and introduction of non-formal and informal education recognition 
were defined as strategic priorities of the Member States of the European Union in 2007 
in the notification to the Council “Action plan for adult learning “It is always a good time 
to learn”” by the European Commission in Brussels.  

The named recognition process in the education system of the Republic of Latvia 
was commenced in 2007 when the Professional Education Administration (PEA) 
published a document “Methods for recognition of non-formal education and assessment 
of skills” within the framework of the National program project “Development of joint 
methods for increase of professional education quality and attraction and education of 
social partners”.  

As it was mentioned, since February 2011 persons have the possibility to obtain 
assessment for their skills and competences acquired outside the formal education. 
According to the developed procedure the person applying for assessment of professional 
competence addresses the application to the institution assessing professional 
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competences to which the Education Quality State Service (EQSS) has delegated the task 
(a bilateral delegation agreement in concluded).   

Such institutions can be accredited educational establishments or examination 
centres. 
Cabinet Regulations No. 146 in the section about the financial provision of the 
assessment process – qualification examination – of the professional competence 
acquired outside the formal way states that the costs connected with the procedure of the 
professional qualification examination (required material resources, salary of the 
examination commission) are borne by the applicant, and the applicant has the right to 
receive free advice on the procedure of the professional qualification examination, 
standard requirements for the profession in the length of two hours; the advice is given by 
an institution assessing professional competences. 

After the professional qualification examination is successfully passed (according 
to LR regulatory documents the applicant shall obtain the final evaluation in the 
examination that is not less than 5 grades or “satisfactory”), the institution assessing 
professional competences shall issue a certificate of professional qualification to the 
applicant according to the procedure how documents certifying professional qualification 
are issued.  

According to the information of EQSS, delegation agreements are concluded with 
8 institutions. Delegation agreements are concluded for each professional qualification. 
Summary about the assessment of professional competence acquired outside the formal 
way is shown in Table 5.  

Table 5 
Summary about the delegation agreements concluded between EQSS and 

educational establishments/examination centres in 2011 
No. Institution  Total number 

of concluded 
delegation 
agreements  

Division of the agreements per 
professional qualification levels 

(PQL) 
1. PKL 2. PKL 3. PKL 

1. Kandava State Agricultural Technical 
College 

6 0 0 6 

2. Riga State Technical College  19 0 0 19 
3. Liepaja State Technical College 37 5 14 18 
4. Riga Technical College  13 0 2 11 
5. Daugavpils Trade School 3 0 2 0 
6. Jelgava Crafts Secondary School  9 0 3 6 
7. Limbaži Vocational Secondary 

School 
6 0 3 3 

8. Ventspils Vocational Secondary 
School  

14 0 5 9 

TOTALLY 107 5 30 72 
(Source: Register of Education Quality State Service, 2011) 

 
Allotment of professional qualification both in evaluation of formal and non-

formal education is implemented when the applicant passes the professional qualification 
examination. The content of the examination is developed according to the requirements 
of the respective profession standard. 

At the moment 257 (1-3 PQL) valid profession standards are included in the 
register of profession standards, including 14 first PQL standards, 93 second PQL 
standards and 150 third PQL standards (data from the Profession standards register, 
2011).  
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Development of profession standard was commenced in 2001, and since then 
changes are made in the regulatory documents that determined the procedure how 
profession standards are developed and approved (reference). A necessity to involve more 
actively and productively the employer institutions in development of the profession 
standards, thus enduring an important strategic aim of LR and EU education, namely, 
compliance of the professional education to the market demands. Exactly this aspect was 
emphasised over the last ten years in normative documents of different level, and 
researches have also been made about the compliance of the professional education to the 
market demands. Two qualitatively different stages can be divided in development of the 
content of profession standards: 

1) Period from 2001 – 2007: the educational establishments have the main initiative 
in development of profession standards on the grounds of the requirements stated 
in PEL for licensing of education programs of professional educational 
establishments. Thus the content of the profession standards was connected to 
great extent not with the demands of labour market in the particular profession, 
but with the interests of educational establishments, 

2) Period after 2007: the participation, interest of employer institutions increases in 
development of profession standards, and exactly the representatives of employer 
institutions involve also in the process of professional qualification assessment – 
professional qualification examination. According to the guidelines defined by 
EU about the assessment of professional education quality that are based on the 
school results, the structure of the profession standards is updated. 
From 2001 – 2007 there are following structural elements that are approved and 

included in the profession standards: 
 Name of profession  
 Qualification level  
 Employment description  
 Duties and tasks 
 Special factors characterizing the work environment (physical, chemical, 

social, psychological) 
 Special requirements to perform the tasks  
 Skills (common skills, specific skills, general skills/abilities) 
 Knowledge (knowledge appropriate to the standard of general secondary 

education to the standard of professional secondary education or the 
standard of vocational education), stating the level: at level of concept, 
understanding and application. 

Valid Cabinet Regulations “Development procedure of profession standards” 
determines that the experts of State Education Content Centre (SECC) in cooperation 
with the triangular collaboration subcouncil of professional education and employment 
(PINTSA) are involved in development of profession standards of first, second and third 
professional qualification level professions, but the representatives of the ministries and 
professional organizations of the respective branch are invited for the expertise of the 
draft profession standards (Cabinet Regulations No. 149). 

From 2007 – 2010 the developed or updated profession standards are different in 
content, their structural elements are: 

 General issues(name of profession, code of profession according to the 
Profession classification) 

 Employment description  
 (professional qualification level, summary of basic tasks of professional activity) 
 Professional competences required to perform professional activities  



 

92 

 Skills required to perform basic tasks of the professional activity  
 Knowledge required to perform basic tasks of the professional activity stating the 

level: at level of concept, understanding and application  
 Duties and tasks  

When compared with the total number of profession standards 1-3 PQL with the 
number of standards where changes are made by stating the required competences and 
that are agreed with the Profession classification, are updated or have become valid after 
2007, we can see that the updating process of the content of profession standards is slow. 
Table No. 6 shows the relation of the amount of the respective 1-3 PQL profession 
standards. 
 

Table 6 
Comparison of the total number and the updated profession standards for 

the 1- professional qualification level 
 

Professional qualification level (PQL) First PQL Second PQL Third PQL 
Total number of profession standards  14 93 150 
Number of updated profession standards 9 21 53 
(Source: Data from the Profession standard register, 2011) 
 

Profession classification – a classified list of professions – is used in the labour 
legal relations stating the occupation, position, specialty of a person. The application and 
updating thereof is determined by the Cabinet regulations No. 461 (2010). Profession 
classifier contains those profession standards that were developed and/or updated after 
2007 and that contain the aforementioned structural elements. So, most of the profession 
standards 1-3 PQL have not been remade accordingly. As it was already stated, 
participation of social partners and employer organizations is planned in development of 
the latest professions standards. Reason for that large part of professions standards were 
not updates or remade, are perhaps connected with passive interest of employer 
organizations in participation in the development process of professional education 
content. 
 

Possibilities of Integrating Informal Education in the Contents of Formal 
Professional Education  
 

The Professional Education Law (PEL) enacted in 1999 defines the goal: 
preparing to the work in profession (Part I of the PEL); while the legal norms stipulated 
in the Law are mainly focused on the primary professional education – the adolescents 
who have completed their basic education and pursue education in secondary professional 
education programs and vocational education programs (with the average duration of 
curricula from three to four years). This is also demonstrated by the requirements for 
completion of certain degree of vocational education set in other normative documents, 
such as the Cabinet Regulations concerning the national vocational education standard 
and the secondary professional education standard (Cabinet Regulations No 211). Along 
with the changing requirements of labor market, the demand for professional education 
programs with comparatively short implementation periods has increased in the recent 
years. The niche of such demand is currently “occupied” by supply of continued 
professional education and professional improvement programs. From the context of 
integration of informal education, the demand has matured for development and 
implementation of professional education programs that ensure formulation and 
assessment of progress upon completion of each curricular course or subject. The key 
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documents governing the content of professional education include the Professional 
Education National Standard; Professional Education Program (PEL, chapter V, section 
22). According to the information report of the MoE on the year 2010 presented at the 
meeting of principals of professional education establishments, the key issues related to 
licensing of education programs include lack of uniformity of professional qualifications, 
lack of model programs approved by the MoE; non-compliance of the developed 
programs with the requirements of professional standards; and obsolete information and 
logistic base included in education programs. 

The survey drafted by the SECC (State Education Content Center) points out as 
the key obstacles to implementation of educational programs, such as inflexible structure 
that prevents completion and assessment of a certain competence, and focusing of each 
curricular subject to a specific, narrow goal (SECC, 2010). 

The proposed solution includes complex approach to the drafting and updating of 
professional standards, as well as module-based approach to development of educational 
programs. Advantages of the educational programs focused on academic progress 
(knowledge, skills, competence) have been analyzed by J. Bjornavold and I. Mouillour 
who point out that successful formulation of academic progress is among the key indices 
of high quality professional education program (Bjornavold J.., Mouillour I., 2009). A 
successful example to integration of informal education into the contents of formal 
educational programs is demonstrated by the Credit Points System for Professional 
Education (ECVET) developed by the European States based on the formulation of 
academic progress. A study conducted within the scope of ECVET with participation of 
25 countries points out that academic progress is the linking stage for approximation of 
different education programs, and it provides the linkage between the requirements of 
professional education programs and the professional quality requirements of labor 
market (ECVET reflector study, 2007). 

 

Table 7 
The factors facilitating/preventing the recognition and assessment of 

informal education in the professional education system of the Republic of 
Latvia 

Facilitating factors Preventing factors 
Guidelines set in regulatory documents 
form the regulatory base for future 
facilitation of informal education and 
improvement of the assessment system. 

The close linkage of professional 
qualification assessment system to the 
formal education system, in particular the 
overall education system. 

Education establishments are interested in 
offering the possibilities of assessment of 
the knowledge, skills and competences 
gained beyond the scope of formal 
education. 

Application of morally obsolete standards; 
non-compliance of the professional 
educational programs based on such 
standards with the actual requirements of 
the labor market, and the resulting adverse 
effect on education quality. 

The procedures stipulated in regulatory 
documents concerning the information of 
applicants on the proceeding of 
professional qualification examinations, 
advice free of charge. 

Bearing of the costs related to the 
professional qualification examination by 
the applicant; legal basis to remuneration 
of the pedagogues providing advice.  

 

The differences related to the education contents in formal and informal 
professional education include the teaching approached used in education and the applied 
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teaching aids. The role of pedagogues in the choice of teaching aids is another essential 
difference: in case of formal education, the teaching aids are standardized, and the 
pedagogue is the initiator of use of the particular teaching aid, while in case of informal 
education the person uses “what required” and “when required” (Mocker et al ,1982). 
Therefore, practical implementation of the recognition and assessment of the skills and 
competences gained through informal education requires also planning and providing 
education to the professional education pedagogues on various aspects of informal 
education and the relevant assessment and application criteria. 
   In conclusion, Table 7 has been drafted to illustrate the factors 
facilitating/preventing the recognition and assessment of informal education.  

As it can be seen from the table, the same factors may have the effect of 
facilitating as well as preventing recognition of informal education, and productive, well-
weighed actions of all parties involved in professional education system can reduce the 
effect of preventing factors. 
 

Conclusions and recommendations 
 

Evaluation of the possibilities of recognition and assessment of informal education in the 
professional education system of Latvia leads to the following conclusions: 

1. Based on the goals set in the strategic educational policy documents of the EU as 
well as Latvia, the regulatory documents governing the contents of professional 
education in the Republic of Latvia provide for the possibility to have assessed and 
recognized the knowledge, skills and competence informally gained by a person. 

2. The above-described possibility is practically implemented by the applicants to 
assessment of their informal education as well as by the educational 
establishments/institutions offering the possibility to have the informally gained 
skills and competence assessed within the framework of actual professional 
education programs. 

3. The supply offered presently by educational institutions in the field of assessment of 
informal education still notably exceeds the demand, since the assessment of skills 
and competence gained by informal education has only been made available to a 
single applicant. 

4. Enhanced information should be accessible in mass media as well as information 
provided by the employers’ institutions and associations to promote the assessment 
of skills and competence gained by informal methods and to attract the applicants. 

5. Unlike the procedures applicable to assessment and recognition of informal 
education already implemented in practice, integration of informal education into the 
contents of formal professional education is only outlined in planning documents, 
and implementation of such integration is burdened by the linkage of professional 
education to the overall primary education and overall secondary education. The 
content of educational programs takes the form of a set of individual curricular 
subjects.  

6. While the drafting and approval of regulatory documents is related to effective 
operation of governmental institutions such as the Ministery of Education and 
Science the institutions subordinated to it, the following stage in the process of 
recognition and assessment of informal education depends directly on the 
cooperation between the educational establishments and employers’ institutions 
focused on developing new types (modules) of educational programs the contents of 
which enable integration of the skills and competence gained by means of informal 
education. 
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